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Abstract

The purpose of this study is to examine the influence of nationalism in the qualitative changes
in post-war Japanese secondary school curricula. In this investigation, high school English
textbooks from the 1970s to the present are analysed in terms of changes in Japan's English
language education system and foreign policy, the ways in which the country and its culture have
appeared and changed in Japanese English textbooks, and what the characters and subject matter
embody and how this has changed over time. The study also examines how the values promoted
by these textbooks have changed. English textbooks were chosen for this study because in Japan,
they are characterised by their use of a foreign language as a way of expressing the country and its
people. This study covers the period from the 1970s to the present, when all high schools in Japan
were fully enrolled and the effects of education are considered to have spread to a wider range of
classes. Textbook research, particularly English textbook research, is one of the most active
research fields in Japan, with a wide range of previous studies; however, as far as the author could
find, there are no studies focusing on the ways in which the home country - Japan - appears in
English textbooks. The present study therefore seeks to identify the ways in which nationalities
appear in textbooks, along with changes in the objectives of the Courses of Study, and to examine
in detail the impact of the Courses of Study and the social conditions behind their creation on
Japanese high school English textbooks (specifically, textbooks with a high adoption rate, i.e. those
likely to have actually been used by a large number of students).

This study’s analysis reveals the following with regard to form and content. Firstly: concerning
form, there was an increase in Japan-related content in the textbooks as the period surveyed here
progressed, not only in terms of Japanese characters featured but in terms of content, with a notable
increase in Japanese subjects. Secondly: as the period progressed, Western English-speaking
countries appeared less and less, and there was an increase in material from Asia, Africa, the
Middle East, Latin America, and other regions that were less commonly featured in textbooks in
the first year examined by this study.

The results of the content analysis reveal, firstly, a change in the way subjects from the newly
introduced non-English-speaking regions were treated. This study’s examination shows that the
view of Asia and Africa in these textbooks changed from ‘countries needing rescue’ to 'equal
countries'. Secondly, and most importantly, the characteristics of the textbooks’ representations of
Japan have been identified. An examination of the descriptions of the five categories of 1) culture
(daily life, manners and customs, stories, essays, geography and history, traditional culture, youth
culture), 2) science and technology, 3) war and peace, 4) public welfare, and 5) environment and
coexistence, finds that only positive or ‘victimhood’ content related to Japan was presented across
all areas. Particularly conspicuous is the focus in the War and Peace section on texts about events
in other countries or the damage Japan has suffered in war; this appears to emphasise a view of
Japan as a victim, ignoring its responsibility for wartime atrocities. Moreover, while critical
material on racism and environmental issues in other countries appears in the textbooks, there is
no material on these issues as they occur in Japan itself.

In response to the question "Why has there been an increase in content about Japan in English
textbooks?", the study’s conclusions are as follows: 'In the process of the post-war recovery of the
political and economic self-confidence of the Japanese people, the Courses of Study have
increasingly changed to reinforce nationalism. This may be related to the fact that the Courses of
Study have always been revised under conservative regimes. Under the certification system,
English textbooks have changed their content in a way loosely anticipating political intentions.
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Unlike in Japanese history textbooks, which are the subject of intense debate, the ongoing
reinforcement of nationalism in Japanese English textbooks is not clearly visible. Unless more
people in Japan become aware of the hidden curriculum this trend represents, there is a danger that
active debate on English textbooks will not take place and more nationalism-inciting textbooks
will be created. True international understanding requires an understanding of the negative as well
as the positive aspects of things. However, it is undeniable that Japanese English textbooks to date
may make it difficult for students to learn about the negative aspects of Japan, and about countries
and regimes with which Japan does not have particularly strong relations. While it is acceptable to
have pride in one's country, this pride should not fuel excessive nationalism. The author argues
that Japanese English textbooks should be changed with these points in mind.



CEU eTD Collection

Acknowledgements.

| would like to acknowledge the support and cooperation of many people in this research. It is
by no means something | could have achieved alone, and | am grateful to all those involved.

Professor Odawara, a year and a half ago, when | was in need, you kindly agreed to be my
supervisor, even though we have very different fields of interest. | was never an enthusiastic
student and | almost gave up writing my master's thesis many times, but your sound advice and
your confidence in me (which was not very well-founded), gave me the strength to keep writing.
I will never forget the kindness of my professor, who never reprimanded me for sending a very
rude email saying that | was not motivated to write my master's thesis, but instead worked with me
to find ways to motivate me to write it. When | finished writing my master's thesis, | was more
than happy with the compliments from you. Thank you so much.

Clare, this thesis was made possible thanks to you. It would have taken a lot of effort just to
review my English, but you always encouraged me with warm messages when | was close to the
deadline and felt like I was falling behind. How many times have your texts saved me when | was
at my wit's end because | couldn't get on with my writing? You told me it's like a marathon, but if
it was a marathon, you were a great companion. | am so happy to continue to be involved, not only
as a HIPS colleague, but also as a great friend. Thank you so much for giving me so much support.

Catarina, the foundation of this research came from your questions to me. You were not only
my good friend and understanding, but also my best adviser in academic situations, giving me very
meaningful comments every time. Not only did you help me a lot during my time in Italy, but you
also gave me useful advice when | was struggling with my thesis. It was a great pleasure to hear
your voice. | am so glad that | can continue to be involved with you as a great friend too. Thank
you so much for all the support you have given me.

The members of the first cohort of HIPS students, Marita, Xingtong, Sita, Elnura, Bakbubu,
Jiun, Jeff and Jordan. | have never been as inspired as in the days I spent studying with you. Thank
you for giving me so many insights. It's not just the technology that has allowed us to connect so
deeply with each other online. I hope we can all have another reunion one day. | feel proud to
continue to be involved with you all as good friends. Thank you from the bottom of my heart.

The teachers at HIPS. To all the staff. Thank you so much for giving us this wonderful learning
opportunity. It must have been very difficult for you to welcome us unique pioneers to the
programme despite the irregularities caused by COVID-19. The success of this programme would
not have been possible without your work. Thank you so much for putting in so much effort on
our behalf.

Dear seminar students of Professor Odawara. Unfortunately, | have not met you offline yet, but
you have been very friendly to me when | was about to fall apart. Even though our fields are very
different, your advice was precise and very helpful. Thank you very much for all your support. |
look forward to meeting you offline one day.

Thank you for being with me all the time, my best friend and dearest partner, Toyo. You were
always there to support me when | was not motivated or when | was grumpy because | was not
making any progress. You have made it possible for me to complete this thesis. Thank you so
much!

Finally, my dearest family. I'm sorry I've been facing the computer all the time even though I'm
back home for the New Year's holidays. But I really appreciate everyone who cares about me like
that. I couldn't have completed this thesis without the support of my family, who made me coffee,
brought me sweets, and let me sleep in after staying up late and struggling with my thesis. Thank



CEU eTD Collection

you, father and mother, not only for allowing me to use your personal information within the thesis,
but also for sharing so many valuable experiences with me. Your stories have given me a deeper
understanding of the time before | was born and have added great depth to the thesis. | am very

lucky to be your daughter. Thank you always.



CEU eTD Collection

Table of Contents

I L L U 1= S PSUSSSRSS -1-
(@70 o) V7 1o 01 1N [0 1o TSP -2-
511 =T SRR -3-
ACKNOWIBAGEMENTS. ...ttt et e et esseestaeseeenaesnaeteeneenreas -5-
TabIE OF CONTENTS ....c.viiiicee et te et e s re e sbe e teereesbeeaesneenre s -7-
INEFOTUCTION. ...ttt beere e s re et e e s e e e neesbeenseereenteanaeaneenneas -8-
(O =T o) - o OSSR -10 -
1. Post-war history of Japan and changes in the Courses of Study ........cccccvvveveviiiiiicicce s, -10-
1.1 BIrth N D947, ettt ettt et ettt et nnene e -10 -

R LY Y 1] o] PSPPSR -12 -

1.3, 1955 REVISION. ..ottt sttt sttt sttt sttt et e et eae e st e teeteeseeneeseeeseenaeseeeneeneeee e -12-

1.4, 1958-1960 REVISION. ...veeiiiiieiieiesie ettt sttt ettt e e sre et e stesteaseeseesteaseenaesaeereeneenee e -14 -

1.5, 1968-1970 REVISION. ..ecviiiticiicite ettt et ettt ste et e e be e be e sbe e sbe e be e beenbe e beenbeesbe e e -16 -

1.6, 1977-1978 REVISION. ..ecviiitiiiecite ettt sttt et ettt be et e e be e be e sbe e sbe e be e beenbe e beenbeenbee e -18 -

1.7. 1989 REVISION. ...ecuiiiiiiiiteiieieieie ettt bttt bbbt bbbttt b e n e -20-

1.8. 1998-1999 REVISION. 1..vtiereriaieriiiesietesesieresiesestese e e et e este e ssesessesesbesesteseseebe e asesessesessesesseneneas -22-

1.9. 2008-2009 REVISION. ...vtvererieierieiesieteesieseseeseseeseseesesseseesseessesessesessesessasessssessssessssesessesssesenses -25-

1.10. 2017-2018 REVISION. ...e.veverieiirieieieieesteresiesesieseseetesaesesesseessesessesessesesseseseesessesessssesessessssesenss - 26 -

2. Previous studies relevant t0 this PAPET. .......oov oo -28 -
CRAPTET 2. .t b bbbt bbbt -33-
1. SUIVEY METNOU. ... bbbttt -33-

2. SUPVEY TESUILS. ...vivieeie ettt ettt et e e s et s beese e st e s beeaeesaesbeeteenbesreareeneenre e - 36 -
(@1 0T o (=] g SO UP PP -42 -
I RS S SRS -42 -

R - PSRRI -45 -

3. 1980, et b et et s bt e bR e bR et e R e bR et et et re e re et re e tens - 58 -
4.1999. ...t b et b et h et A et e h et b et e b et ebe s et et e be et e e e tene et ere st ene e - 67 -

5. 2009, 1.ttt LRt e R £ R £ R £kt R et R AR Rt R e R e R Rt E et Rt ettt et - 80 -

B. 2018 (CUITENL). 1.eviiteeie ittt ettt ettt s et e sttt e st e et e et e sbeebeesb e s besaeeseestesteeaeesbesbeeteenbeseesraeneentees -93-

= 111 1 0101V 2SS - 103 -

R E] =T =] 0TS PS - 105 -
BIDIIOGIAPNY ...t - 105 -
ONIINE FESOUITES ....ve e iteeiteeite ettt e st e et et e bt e te e ebe e st e steesbeeeabesaeesabeeasesabesabeeabeesbeeabeebeebeenbeenbeenreesteeses - 107 -
TEXIDOOK MALEITAIS ... et et bbbttt - 108 -
AN o] o 1=] 0 L PSPPSR -110-



CEU eTD Collection

Introduction.

While attending classes at Central European University where students from many different
countries and regions gather, the author of this thesis found that many were interested in the
education system, with heated discussions taking place during the section on the topic. In particular,
not a few students were more interested in Japanese textbooks than the author, who was educated
in Japan, and this was particularly true of students from Asian regions. In Japan, textbooks are the
basis of school education. Given that Japan has a textbook authorisation system, it can be said that
the existence of textbooks in Japan is fundamental to the education of citizens in the country's main
schools. As the author studied English education as an undergraduate, she decided to use this
background to research English textbooks in Japan during her master's course. After making this
decision, further discussions with her classmates in the HIPS programme revealed that the way in
which Japan appeared in Japanese English textbooks was distinctive, at least compared to her
classmates’ countries in their English textbooks. It was therefore decided that the aim of this study
would be to explore how the country of Japan appears in Japanese English textbooks by following
the changes in their content over time.

Textbook research, particularly English textbook research, is one of the most active research
fields in Japan, with a wide range of previous studies; however, as far as could be found, there
were no studies focusing on the ways Japan appears in English textbooks.

The reason for choosing senior high school textbooks for this study is that few textbook studies
in Japan have dealt with them, with most focusing on junior high school textbooks. In addition,
compared to junior high school textbooks, senior high school textbooks tend to deal with longer
texts and fewer conversational texts. For the purpose of tracing changes in the ways in which the
country and culture of Japan appear (as the author proposes to do in this thesis), longer texts are
more suited than conversational texts to seeking a deeper understanding.

The author chose to study the period from the 1970s to the present. There were four reasons for
this choice: (i) educational ideology in Japanese history changed significantly before and after
World War II; (ii) textbook research before World War 1l was centred on education for war and
almost no other ideology existed (Erikawa, 2015); (iii) post-war textbooks are likely to have been
influenced by the transition of Japan's relations with foreign countries, from the occupation by
GHQ through the period of high economic growth and the bubble economy to the present; and (iv)
the high school enrolment rate in Japan exceeded 90% in 1974 and textbooks from the 1970s
onwards were more likely to have been widely used by high school students in Japan.

The first aim of this study is to analyse high school English textbooks from the 1970s to the
present, and to understand how Japan's own country and culture have appeared and changed in
Japanese English textbooks, within the context of changes in Japan's English education system and
foreign policy. The second aim is to examine what the characters and subjects embody and how
their values have changed over time.

In Chapter 1, the changes in the Courses of Study are chronologically reviewed, with a particular
focus on English language education, in the context of Japan's post-war history. This is followed
by an introduction to previous research relevant to this thesis.

The next chapter, Chapter 2, records the details of the textbook research survey conducted at a
textbook library in Koto-ku, Tokyo, and the changes in the countries and regions that appeared
therein.

Finally, Chapter 3 discusses the survey and confirms the changes that can be seen in the
textbooks, particularly in light of the changes in the wording of the Courses of Study. Through a
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detailed analysis of the textbook texts, it also aims to capture changes over time in the values the
texts embody. The paper concludes with an overall discussion of the study, a summary, a view to
future research, and an answer to the question "Why have Japanese English textbooks increasingly

included content about Japan?”
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Chapter 1.

1. Post-war history of Japan and changes in the Courses of Study

Courses of study in Japan are curriculum standards issued by the Minister of Education, Culture,
Sports, Science and Technology on the basis of the School Education Law Enforcement
Regulations. The first Courses of Study were drawn up in a rush in the chaos of the post-war period,
without sufficient time for preparation, and have been revised approximately every ten years in
order to keep pace with the changing circumstances of education in the country.

The Courses of Study were drawn up in March 1946 as part of the establishment of a new school
system, after repeated discussions between Japanese education officials and the American
Educational Institutions Mission, which had come to Japan to eradicate militarist education and
establish democratic education. In contrast to the pre-war imperialism, post-war educational
administration was characterised by legalism: on 31 March 1947, the Fundamental Law of
Education, the fundamental law for all post-war education, was enacted, and at the same time the
School Education Law was passed. In May of the same year, the Enforcement Regulations for the
School Education Law (an ordinance of the Ministry of Education) were enacted, setting out the
basic matters of the curriculum. The term "Courses of Study" was introduced for the first time in
these Enforcement Regulations, and since then these Courses of Study have had a major impact
on the field of school education as the curriculum standards for primary and secondary education
in Japan.

The timeframe of the research in this paper is the 1970s onwards, but the history of changes in
the Courses of Study before then is also relevant to the period covered in this paper, and therefore
it shall be examined in order from the creation of Courses of Study in 1947, using the following
sources: MEXT (2020%, 20112, 20093, 20174), Nozaki (2006), Abe (2017), Hayama (2006, updated
2017)°, Erikawa (2018), Terasawa (2014), Saito (2007).

1.1. Birth in 1947.

Nozaki (2006) looks at how school education in post-war Japan has influenced the nation by
focusing on both the evolution of the Courses of Study and the state of academic consciousness.
According to him, the Courses of Study from 1947 were characterised by two things: their content
strongly reflected child-centredness, and they were only barely binding. He states that they were

1 MEXT. (2020). FH75HZH D ZEE. <https://www.mext.go.jp/a_menu/shotou/new-
cs/idea/1304360_002.pdf>, (Last accessed: 19/12/2022).

2 MEXT. (2011). & 158 Z 787 D 7] DiFd. <https://www.mext.go.jp/a_menu/shotou/new-
cs/idea/__icsFiles/afieldfile/2011/03/30/1304372_001.pdf>, (Last accessed: 19/12/2022).

3 MEXT. (2009). ZHEIE G HH, /) - TERFEIFGEHZ DRG] DA A > F.
<https://www.mext.go.jp/component/a_menu/education/micro_detail/__icsFiles/afieldfile/2011/03/30/1304417
_001.pdf>, (Last accessed: 19/12/2022).

4 MEXT. (2017). #7 L W FEIFBEEHDE 2 T7- P RE G &t = 12 517 3 ddeam 0> 6 K7 ] € L TEM~.
<https://www.mext.go.jp/a_menu/shotou/new-cs/__icsFiles/afieldfile/2017/09/28/1396716_1.pdf >, (Last
accessed: 19/12/2022).

5 Hayama, Ken-ichi. (11/2006, Last edited: 8/2017). % &/758 255 D 238 KRG #5524
<http://kohoken.chobi.net/cgi-bin/folio.cgi?index=nen&query=/lib/khk228a2.htm>, (Last accessed: 19/12/2022).

-10 -



CEU eTD Collection

formulated as a 'springboard’, so to speak, for teachers to carry out their own educational practices,
and that this was a reflection of the pre-war uniformity of subject education.

According to Abe (2017), this Courses of Study had a number of distinctive features, including
the abolition of the traditional instruction in Shushin (civics), Japanese history, and geography,
and their replacement with social studies; the introduction of home economics for both men and
women, the establishment of free research, and the number of class hours for each subject,
expressed as the total number of class hours per year. However, it was prepared in an extremely
short period of time due to the urgency of post-war educational reforms and there were problems
with it, such as the fact that there was not sufficient linkage between subjects.

Erikawa (2018) carefully summarises the changes in the Courses of Study in relation to foreign
language education policy. He states that the English version of the Courses of Study for junior
and senior high schools, which was prepared and implemented in 1947, was a tentative draft and
existed as a guide for teachers, and that English was an elective subject. This guide stated that its
aim was to develop the habit in students of thinking in English, to allow them to learn about the
customs and daily life of English-speaking people, and to educate them about peace and
democracy; moreover, it stated that the teaching materials used should be based on social needs
and students' interests, and that a class should ideally have no more than 30 students for six hours
a week. In reality, however, some classes had more than 50 students, and the number of hours for
English language learning was distributed across 1-4 hours per week. In addition, the high school
textbook The World through English included material on "Democracy".

Terasawa (2014) points out that the reason English was not considered a ‘compulsory subject’
was the varying levels of need for it in Japan. He states that its designation as an elective subject
was deemed appropriate on the basis that there are people who did not 'need' or 'did not wish to
learn' English. He says that there was a perception that electives should be appropriate for
educational content that varied according to the demands of society and the interests of students,
and that foreign languages came under this category. However, according to Saito (2007), high
school English teachers at the time argued that English education should start earlier and that
English should be added to the list of entrance examination subjects in order to enhance English
teaching in junior high schools. This was opposed mainly by primary and junior high school
teachers, who argued that adding English to the entrance examination subjects would put pressure
on other subjects and also make its designation as an elective subject meaningless. However, the
argument that English should not be included was not accepted by the education administration,
and English gradually became one of the entrance examination subjects.

According to Saito (2007), there was an English boom immediately after the end of the war, and
he cites episodes that illustrate this, such as the record-breaking sales of the 32-page 'Japan-US
Conversation Handbook' published in 1945, and the theme song for a radio course on learning
English that began broadcasting in 1946; Saito describes a scene in which a character in the
national anime 'Sazae-san' sings the song. Erikawa (2018) also describes the popularity of this
radio course, with 500,000 copies of the text sold, 1.25 million fan letters sent, and the creation of
a club for fans, which grew to 1,000 branches. The promotion of English was also a national policy,
and on 14 December 1945 the 'Petition for the Promotion of English' was adopted and approved.
This enthusiasm for English in Japan may have encouraged the subsequent introduction of English
as a compulsory subject.

-11 -
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1.2. 1951 Revision.

The Courses of Study (Tentative Draft) were revised on 1 July 1951. The 1947 Courses of Study
were made in a short period of time, so there were issues such as insufficient links between subjects
and too wide a range in the way the number of lesson hours was defined; accordingly, revisions
were made to improve on the inadequacies in the first edition (Abe 2017).

The English version of the Foreign Language Department, published in March 1952, was a
three-volume, 759-page work, with the original text in English and a Japanese summary.
According to Erikawa (2018), taking into account the fact that approximately 90% of English
teachers did not hold a teaching licence when the new junior high school system was established
in 1947, this edition of the Courses of Study was like an 'encyclopaedia of English education’, full
of all the information necessary for English teachers. It contained 168 examples of teaching plans
that could be used in the classroom for each subject area and grade level, and served to teach and
guide inexperienced teachers. It stated that "the contents of the textbooks are consistent with the
objectives of the Fundamental Law of Education, which are to develop a sense of responsibility,
respect for justice, and an interest in work befitting citizens of a peaceful country"” and that "the
teaching materials are progressive and responsive to the times and are useful for the development
of democracy and the promotion of international understanding.”

The view in the 1947 tentative draft of the Courses of Study that English was an elective subject
was essentially carried over in this revision. According to Terasawa (2014), there was no explicit
statement in this edition regarding the appropriateness of positioning English as an elective subject;
rather, the fact that English was an elective subject was an unquestioned basic premise. For
example, in Chapter 2, which discussed how to organise the curriculum, the universality of the
learning content was categorically denied: 'Learning a foreign language is to meet the particular
needs of the students, not the common needs'. Chapter 8 also stated that ‘the Courses of Study must
be adapted to the needs of the local community and the individual needs of the students’, and that
if there were clear regional and individual differences in the need for English and the demands of
its education, as long as it was intended to be a ‘democratic education’, it should not be imposed
on all students as a compulsory subject. Terasawa speculates that if there were clear regional and
individual differences in the need for English and its educational requirements, it would not have
been possible to impose it on all students as a compulsory subject. He further speculates that the
Courses of Study at the time, although still only a 'tentative draft', was probably one of the most
influential documents in Japanese education on a symbolic level, and emphasises that in a
document of such a strong public character, English was clearly rejected as being unnecessary to
national education.

1.3. 1955 Revision.

In 1954, the percentage of students entering high school exceeded 50%, and according to
Erikawa (2018), the number of prefectures that required English for high school entrance
examinations increased from only 3 in 1952 to 45 in 1958(excluding Kanagawa Prefecture), and
to all prefectures in 1961. According to Terasawa (2014), foreign language (English) was an
elective subject in the new junior high schools, but in the 1950s it became a subject that the
majority of students took at least once in one of their grades, and in the 1960s it became a de facto
compulsory subject studied throughout three years. Erikawa believes that this was an expression

-12 -
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of the will of the Japanese people, against the background of the rapid industrialisation and
urbanisation of post-war Japan.

Major changes also occurred in the Courses of Study. In November 1955, the Ministry of
Education issued the statement that it was illegal to organise and implement curricula that were
not in accordance with the Courses of Study, and asserted the legally binding nature of the Courses
of Study. Then, in December, the Courses of Study for high schools were revised, removing the
words 'tentative draft' from their title and reinforcing their standardizing nature. They did not
contain any language on 'peace’ or 'democracy’, which had been included in the previous Courses
of Study. Similarly, the 'social studies chapter' for primary schools was revised in 1955, and that
for junior high schools in 1956.

Behind this was a shift in US occupation policy towards Japan after the Communist Party's
dominance became apparent in the Chinese Civil War in 1948. The US decided that the original
occupation objective of demilitarising and democratising Japan had been achieved, and it changed
its policy of keeping Japan's industrial production capacity low and began to press hard for
economic recovery. Japanese reparations to other countries were reduced and the ban on war
criminals from holding public office was lifted. Against this backdrop, the Korean War of 1950
led to the US-initiated rearmament of Japan. Following the outbreak of the Korean War, the US
expelled Communist Party officials from public office. The rearmament process proceeded
without domestic debate or strict congressional control, which made it a special development
compared to other countries (Sato et al. 2008). The Ministry of Education, which had promoted
education for peace and democracy, became centralised and nationalistic with the ruling
government after independence following the issuance of the San Francisco Peace Treaty in 1951.

According to Abe (2017), the 1951 revised Courses of Study were rooted in life-unit learning,
which was prone to intellectual bias, which led to an increase in the number of compulsory subjects
and the general number of subjects in high schools. He believes that this led to a shift in the content
of the Courses of Study themselves towards a curriculum that allowed students to study each range
of subjects broadly. Hayama (2006) also states that as an independent state, Japan’s aim was to
resolve the discomfort of the occupation period; he further states that with regard to the revision
of the 'social studies chapter' in primary and junior high schools, the role of moral education and
the status of the Emperor were clearly stated, and the systematic nature of geography and history
education became more important.

Erikawa (2018) states that the two main points of the revision of the foreign language studies
chapter were (i) a range in the number of credits according to the individuality and career path of
students and the degree of need for foreign language education, and (ii) that a second foreign
language could now be taught in schools with many students who needed education in two foreign
languages. In addition, foreign language studies would remain an elective subject, with the aim of
"deepening understanding and developing desirable attitudes towards the life and culture of the
people who use that foreign language as their regular language". However, the foreign language
was defined as 'English, German, French or any other modern foreign language' and was therefore
not limited to English. With regard to teaching, the revision emphasised practice in listening,
speaking and writing on operational and high-level language material, rather than merely
translating and interpreting'.

Saito (2007) states that from around 1955, the fatal problem of English education in Japan began
to emerge; namely, that no matter how much English was learnt at school, it was useless. He says
that with the dawn of the era of rapid economic growth, there was a growing call for 'useful English’
to be taught in schools. According to him, complaints that the English taught in schools was useless

-13 -
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and that the situation should be improved have erupted many times since the mid-Meiji period, but
what characterises the same argument during this period is that it began to spring up from the
business and economic world.

1.4. 1958-1960 Revision.

The Korean War in 1950 played a major role in Japan's economic recovery, and by 1955, Japan
entered a period of rapid economic growth. Abe (2017) argues that the results of academic
achievement tests that began around that time aroused concern about a decline in students'
academic performance, leading some to argue that a shift from the previous student-centred, life-
unit learning-based curriculum to a subject-centred, systematic learning-based curriculum was
necessary. The decline in children's academic performance due to child-centred educational
practices was an extremely serious problem for the business world at a time when it was recovering
economically and about to make a great leap forward. This trend led to a major revision of the
Courses of Study in 1958. Abe (2017) also points out that the emphasis on basic academic skills
and the improvement of science and technology education were included in the Courses of Study
as issues for the country as a whole during this period (which could be described as the start of
high economic growth), and that because these Courses of Study were a subject-oriented
curriculum, he considers that this curriculum was more easily accepted than a student-centred one.

MEXT (2020) states that this edition of Courses of Study is characterised by its "clarification of
its character as a curriculum standard". It also states that its emphasis was on systematic learning,
citing the establishment of a new moral education period, enhancement of basic academic skills,
and improvement of science and technology education as keywords. MEXT (2011) also cites as
other features of the revision the more consistent content of education in primary and junior high
schools, the more careful selection of the objectives and content of each subject, and the placing
of emphasis on learning basic matters.

According to Nozaki (2006), the 1958 Courses of Study were in many respects a turning point
in Japan's post-war education policy. He cites three reasons for this: first, the 1958 Courses of
Study officially dropped the word ' tentative draft' and began to become legally binding. In August
1958, the Enforcement Regulations of the School Education Law were partially amended by
adding the provision that 'The curriculum of primary schools shall be governed by the Courses of
Study for Primary Schools, which shall be published separately by the Minister of Education as
curriculum standards, in addition to what is prescribed in this section’ (Article 25), thereby adding
a legal basis to the binding nature of the Courses of Study. The Curriculum Table was also revised
from the flexible format of the 1951 edition to mandate a minimum number of lesson hours for
each subject, making it harder for schools to preserve their own distinctive characteristics. Second,
a school teaching period dedicated to 'morality’ was newly established; the report of the Curriculum
Council, issued in March 1958 prior to the revision of the Courses of Study, included an emphasis
on morality alongside basic academic skills and science and technology education. Reflecting this
report, a 'moral education’ period was created in primary and junior high schools, with all grades
spending one hour a week on this subject. Third, under the slogan of improving basic academic
skills and science and technology education, a systematic learning system was put in place to
guarantee academic skills, including increased teaching time for Japanese and arithmetic in
primary schools, and for mathematics and science in junior high schools. The Courses of Study
thereby established a trend that would later be criticised as ‘cramming education'.
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Erikawa (2018) also cites the 'legally binding' nature of the 1958 Courses of Study as an
historical educational feature. On 28 August of the same year, the Ministry of Education amended
the Enforcement Regulations of the School Education Law, setting the Courses of Study as the
curriculum standards; later on 1 October, the Courses of Study for primary and junior high schools
- these newly designated ‘national standards’ rather than 'tentative drafts' - were published in the
Official Gazette. Erikawa noted that the 1947 Courses of Study (Tentative Draft) clearly stated
that the curriculum was "a guide for teachers to study by themselves" and that the 1951 edition
was also "contrary to its purpose if it is considered as a descent from heaven in any sense"; Erikawa
then emphasised that the 1958 edition was a legal document making the purpose and content of
the curriculum as devised by the state binding, which was used as the basis for textbook
certification and evaluation of the teaching syllabus. The background to this development was the
criticism of problem-solving learning as ‘easy and child-centred’ in the wake of the successful
launch of the Soviet Union's first man-made satellite Sputnik in October 1957 (Sputnik Shock),
and the subsequent reconsidering of teacher-led, knowledge-infusionist 'systematic learning'. The
Courses of Study for Foreign Languages, published in 1958, systematically arranged sentence
patterns, grammatical items, vocabulary and other language materials by grade level, and made
them 'legally binding' so that they could be implemented uniformly throughout the country. The
new Courses of Instruction for English had only 18 pages, a change from the 759 pages of the
three volumes of the 1951 edition, which had been more an instruction manual for teachers, and
only provided a compendium of the curriculum and subject instruction.

Erikawa lists the following six points as content features of the Courses of Study for Junior High
Schools and Foreign Languages published in 1958. (i) Sentence patterns, grammatical items and
vocabulary (number of new words) were stipulated in detail for each grade, and 520 compulsory
words were specified. For example, if the past tense was included for junior high school year 1, it
failed to pass the textbook examination. Textbooks and lessons were structured around sentence
patterns and grammar, forcing junior high schools to use uniform textbooks and teaching styles
for about 30 years. (ii) In response to the Curriculum Council report, which stated that "adequate
guidance should be given in accordance with career paths and characteristics™, courses were
multiple-lined, and third-year textbooks were divided into A (3-4 hours per week for employment
courses), B (5 hours or more per week and combined with A) and C (5 hours or more per week
and one book for higher education courses). The 1960 revision of the Courses of Study in high
schools also divided the curriculum into English A (with a new word count of 1500, for
employment courses) and English B (with a new word count of 3600, for higher education courses).
(iii) An emphasis on instructional objectives and minimum standards for instructional content was
specified for each grade level. (iv) In Grade 1, emphasis was placed on the phonetic aspects of
listening and speaking, while in Grade 2, the three areas were treated almost equally with the
addition of reading and writing, and in Grade 3, emphasis was placed on reading. (v) Vocabulary
(new word count) was set at around 300 words in the first grade, a reduction of 60% at a stroke.
Vocabulary would continue to be reduced until the 2008 teaching guidelines. (vi) Instructional
outlines were also set out for German and French. Of these, (ii) - the organisation of textbooks by
course - was criticised for causing discrimination and a sense of selectivity, and was abolished in
the following Courses of Study.

Erikawa also highlights the Courses of Study for High Schools issued in 1960, which included,
albeit partially, compulsory foreign languages for the first time in the post-war period. He lists the
following five features. (i) Foreign languages became compulsory in the first grade, and all
students were required to take at least nine credits per subject, including English, German and
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French. (ii) English was divided for the first time into English A (9 credits) and English B (15
credits), and structured according to "students' abilities, aptitudes and career paths". (iii) New
targets increased the weight of speech, listening, and speaking. (iv) The content of each foreign
language subject was now composed of three items for each area of (1) listening, (2) speaking, (3)
reading and (4) writing: (a) language materials and subjects, (b) matters to be mastered (language
matters) and (c) learning activities. (v) Looking at the subject matter of the textbooks, English A -
for which there were many applications for employment - required the development of "expected
human beings” who would be responsible for the rapid economic growth, and required, for
example, "items related to sub academic technology and industry". On the other hand, "English
B", for which there were many applications in higher education, acquired a more culture-focused
aspect, with the addition of "thoughts and feelings" and "institutions™ of mainly English-speaking
people, and "biographies, novels, plays, poems, essays and theses". Although these features were
thus set out, according to Erikawa high schools that followed the old secondary school system
continued to focus on the development of reading comprehension skills with little restraint from
the Courses of Study until around the 1960s.

According to Terasawa (2014), foreign languages remained an 'elective subject' in the 1958
edition of the Courses of Study, as in the two early post-war drafts; however, there were no
descriptions of the basis for this decision and the English teaching process and instruction were no
longer linked to the needs of the region and learners, as in the early drafts. Terasawa emphasises
the significance of this disappearance of descriptions of the classification of foreign language
studies as an elective subject in a document with such a strong official character this; he speculates
that if the position of elective subjects was considered in line with the then Ministry of Education’s
policy of 'education according to career paths and aptitudes', the consequence would have been
inevitable: 'vocational subjects for those who do not go on to higher education and English for
those who do'.

1.5. 1968-1970 Revision.

The emphasis on basic academic skills set out in the 1958 Courses of Study was coupled with
trends in the economic world in the 1960s, resulting in a large-scale competition for academic
qualifications. Inui (1990) analyses the trends in education in the 1960s from two aspects: the
failure of the Ministry of Education's high school diversification policy and the demands from the
business community regarding human skills development. During this period, the Ministry of
Education attempted to create an environment in which cross-industry vocational skills could be
developed by enhancing vocational education. However, due to the nature of the labour market
constructed by industry, the situation moved in the opposite direction. According to Inui, in the
1960s, in connection with industry's demand for general competence as an in-company educability,
a centralised and hierarchical competence system based on deviation values was generated within
school education, which in turn created an inter-school hierarchy. In fact, in addition to the rapid
increase in the rate of students entering high school, the competition for academic credentials
became fierce as the first baby boomers reached high school entrance age in 1961. Remedial
classes were offered on a daily basis in public schools, and a number of cram schools were
established to help students improve their school performance. Furthermore, when the Tokyo
Metropolitan Government introduced the school grouping system in 1966, and the results of
prestigious metropolitan schools declined, some national and private high schools and their
affiliated junior high schools replaced them in popularity, further intensifying the competition for

-16 -



CEU eTD Collection

entrance examinations. In this way, a competitive mechanism involving not only schools but also
companies was established, and in 1968, when the competition for entrance examinations was
heating up, the Courses of Study were revised. As a result of economic development and
improvements in science and technology, the subject content became more advanced, and the 1958
Courses of Study, which had begun to take on a meritocratic tone, were further strengthened.

According to Abe (2017), Japan was in the midst of high economic growth at the time, and the
enhancement of science and technology education was still recognised as a top priority. As a result,
the content of education was modernised and made more sophisticated, and the curriculum became
the most intensive of all Courses of Study so far. From this point, criticism of ‘cramming’, of the
'indigestion of educational content’, and of the rise of the cram school industry began to emerge.

MEXT (2020) states that these Courses of Study are characterised by "further improvement of
educational content ('modernisation of educational content’)" and aim to introduce educational
content that corresponds to the development of the times. MEXT(2011) also states that since the
1960 revision, the role of education in Japan has increased along with the improvement of national
life, cultural development, progress in social conditions and Japan's international status, and that
therefore the guidelines should seek to further improve educational content to meet the needs of
the times; furthermore, in considering implementation, they should be adapted to the
developmental stage, personality, and ability of children and the actual situation of schools.

The distortions that had begun to emerge in schools in Japan came to a head during the oil crisis
of 1973. The global oil crisis, triggered by the Fourth Middle East War, brought an end to Japan's
rapid economic growth, which had continued for nearly 20 years, and brought on the Great
Recession. According to Nozaki (2006), Japan's rapid economic growth was based on the myth
that as the country grew richer, everyone would be happy. The intense examination wars were also
strongly supported by the illusion that admission to top universities would lead to entry into top
companies, which in turn would lead to individual happiness. However, when it became clear that
going from a top university to a top company did not directly lead to personal happiness, the
attitudes that had underpinned the school system were severely shaken. In 1976, the university
enrolment rate, which had continued to grow until then, reached a ceiling. The rate of students
going on to high school also exceeded 90% and almost all students were enrolled, thus destroying
one of the myths that had supported school education in the post-war period: the expansion of
educational opportunities. From then, according to Nozaki, school education entered two phases:
first, the further intensification of competition for entrance examinations; uncertainty about the
future stirred up anxiety among parents, which drove their children into further competition for
academic qualifications. The second phase was the breakdown of trust in schools. The increase
and sophistication of learning content became a social problem, with classes progressing too
quickly and only some children able to keep up with them. Nozaki concludes that the situation in
the 1970s was one in which various contradictions were not only being expressed, but also
deepening and creating further contradictions.

Erikawa (2018) names the 1970s and 1980s as the era of internationalisation, stating that English
textbooks also began to look more widely at the world from this time, and that 'internationalisation’,
based on the de-Anglo-Americanisation and multiculturalisation of English textbooks, gradually
progressed from the 1970s and became more serious from the 1980s. He further states that this
period was characterised by dramatic changes in the industrial structure and labour market due to
rapid economic growth, which led to a significant diversification of students' abilities, aptitudes
and career paths. He cites the following four features of the Courses of Study for junior high
schools published in 1969. (i) The number of hours for each subject had previously been set at a
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minimum, but from these guidelines a "standard number of class hours" was set. In addition, in
order to "provide education that responds to the actual conditions of the region and school and to
the abilities and career paths of students”, the number of class hours could be treated flexibly, with
140 credit hours (four hours per week) each for the first and second grades and 175 credit hours
(five hours per week) for the third grade as the number of hours allocated for elective and
incremental subjects (50 hours per credit hour, with one credit hour lasting 50 minutes). Therefore,
the standard number of hours for foreign languages was set at three hours per week, but most
schools secured four hours. (ii) The content was carefully selected and concentrated on basic
matters, and the grade year distribution was smoothed out. (iii) For the first time, the provision to
"deepen awareness of language™ was included in the objectives. In addition, the phrase "cultivate
a basis for international understanding” was inserted. The previous guidelines of 1958 had stated
that students should gain an understanding of ‘the people who use the foreign language on a daily
basis', but this was expanded to 'international understanding'. Erikawa cites the 1964 Tokyo
Olympics, the liberalisation of overseas travel and the rapid economic growth of the 1960s, which
led to Japanese companies expanding widely into the global market, as the background to this
clarification of the coverage of ‘people from the wider world' beyond the English-speaking world.
(iv) The traditional term 'learning activities' was changed to 'language activities', and the direction
towards a greater emphasis on communication was made clearer.

With regard to the Courses of Study for Senior High Schools published in 1970, Erikawa notes
the following features. (i) The position of foreign language studies was changed back from that of
a compulsory subject to that of an elective. (ii) For the first time, the provision to "deepen
awareness of language” was included in the objectives. In addition, the phrase ‘cultivate the
foundations of international understanding' was inserted. (iii) In addition to the existing English A
(9 credits) and English B (15 credits), the new English subjects were 'Primary English’' (6 credits)
and 'English Conversation' (3 credits). Primary English was intended to "provide primary content
mainly to students who did not choose English in junior high school”. The new English
Conversation course clearly placed emphasis on communication. The goal of English
Conversation was to "cultivate an attitude of trying to understand the lives and perspectives of
people in other countries through English, and to interact with them willingly", and for the first
time, the goals included aspects relating to motivation and attitude. (iv) Previously, each subject
area consisted of (a) language materials and subject matter, (b) matters to be mastered (language
matters) and (c) learning activities for each of the domains of (1) listening and speaking, (2)
reading and (3) writing, but with this revision, the content of each subject area consisted of three
items: (a) language activities, (2) language materials and (3) subject matter, with particular
emphasis on language activities.

1.6. 1977-1978 Revision.

The 1977 revision of the Courses of Study was a major change in direction from the emphasis
on basic academic skills and science and technology education that had defined the 1958 and 1968
editions. According to Nozaki (2006), the key term in the 1977 Courses of Study was 'relaxed
education’, and he identifies a diversification of values in Japan at this time due to the arrival of a
period of low growth, and an increase in ‘drop-outs' due to excessive ‘cramming’, as the background
to this development. Curriculum-wise, teaching time had been reduced, particularly in the main
subjects such as the Japanese language, arithmetic, and mathematics. In addition, the content of
what students were learning, which had become increasingly sophisticated with the improvement
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of science and technology, was drastically reviewed, and difficult material was removed. In
addition, room was given to schools to provide one hour of instruction per week at their discretion.
Nozaki points out that, from a legal perspective, these Courses of Study clearly stated education
on the 'Hinomaru' and 'Kimigayo', which caused controversy. Hayama (2006) also cites as a feature
of these Courses of Study the fact that Kimigayo is clearly stated to be the 'national anthem’, and
the stipulation that 'it is desirable to have the national flag hoisted and the national anthem sung'

MEXT (2020) states that the Courses of Study were characterised by "the realisation of a relaxed
and fulfilling school life, in other words, the optimisation of the learning burden”, and cites as a
key point the fact that the objectives and contents of each subject were focused on core issues.
MEXT (2011) also points out that school education tends to be biased towards the transmission of
knowledge, and considers the issue facing the new edition to have been how to enrich intellectual
education in the true sense of the word and promote the harmonious development of children's
knowledge, virtue and body. Therefore, in the 1977 revision, the number of class hours, which had
been increasing since the end of the war, was reduced for the first time, and it was also clearly
stated that, in order to realise a comfortable school life, education should be implemented in
accordance with the actual conditions of the region and school, and the individuality and abilities
of the pupils.

Abe (2017) also points out that 'relaxed education' was the key concept in the 1977 edition. The
content of education was carefully selected, with the number of class hours reduced by 10%
throughout primary, junior and senior high school, and the content of education in certain subjects
- mainly science and mathematics - was reduced by nearly 30% in total for primary, junior and
senior high school. He considers these Courses of Study as the first step in what would later
become the problem of 'relaxed education'.

Erikawa (2018) prefaces his discussion by stating that when he speaks of 'relaxed education’, he
generally means education in line with the Courses of Study that came into effect in 2002, but
points out that this policy of 'relaxed education' was actually included in the Courses of Study
published in 1977. He then states that the biggest problem with the 'relaxed education’ agenda was
the reduction of time allotted to foreign languages to three hours per week: the 1969 Courses of
Study for junior high schools set a "standard three hours per week" for foreign languages, but many
schools actually ensured four hours per week. However, from 1981, when the 1977 Courses of
Study came into effect, junior high schools moved to a full three hours per week system, and
teachers reportedly campaigned against this. Under this system, there was a shift from 'deductive’
grammar teaching, in which students read the text after understanding the grammar and sentence
patterns, to ‘inductive’ grammar teaching, in which students become aware of the grammar and
sentence patterns in the process of reading the text, but the study time required for this method was
too little for three hours a week On the other hand, an increasing number of private junior high
schools were devoting five to eight hours a week to English in order to improve their academic
performance. He considers this situation to have accelerated the 'shift away from public schools'
and increased the number of students attending tutoring schools.

The revised Courses of Study for high schools were published in 1978. Against the background
of the high school enrolment rate exceeding 90% in 1974 and the increasing role of high schools
as national educational institutions for training the majority of Japan’s youth, these Courses of
Study aimed to diversify high school education, make it more flexible, and expand the range of
learning discretion. Erikawa points out that, in response to this trend, the four basic policies of this
revision of the Courses of Study for high schools were as follows. (i) Respect the independence of
schools and enable them to create distinctive schools. To this end, the Courses of Study for Senior
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High Schools deferred as far as possible to the independent decision-making of schools in
organising and implementing curricula, keeping the Courses of Study to a substantial standard. (ii)
Ensure that education would be tailored to the individuality and abilities of students. To this end,
the number of compulsory subjects and their credits had been significantly reduced so that the
curricula could be organised around elective subjects to accommodate the education of a
diversified student body. (iii) Ensure that students could lead a relaxed and fulfilling school life.
To this end, the number of credits required for graduation had been reduced, the treatment of the
number of class hours etc. had been made more flexible, and the content of each subject and subject
had been carefully selected to cover basic and fundamental matters. (iv) To emphasise moral
education and physical education, as well as to instil the joy of work. To this end, emphasis was
placed on experiential learning related to work in order to nurture a positive view of work and
occupation, and more emphasis was placed on moral education and physical education to nurture
students with a rich sense of humanity that was harmonised in terms of knowledge, virtue and

body.
As for the main reforms concerning foreign language education, Erikawa lists the following six
points. (i) Subjects were reorganised into English I, I1, 1A, 1IB and IIC, with 'English I' being

taken by all students. Previously, 'English B' was issued in three different textbooks - 'Reading’,
‘Writing' and ‘Grammar’ - and was sometimes taught by different teachers. In order to change this,
'English I' and 'English 11" were newly established as subjects in which each area could be studied
comprehensively. (ii) In order to enable students to take elective courses according to their interests,
abilities, aptitudes and career paths, the following subjects were established: English 11 A (listening
and speaking), English Il B (reading) and English Il C (writing). (iii) The objectives of the Foreign
Language Department were set as "to cultivate the basic ability to understand and express oneself
in a foreign language, to deepen interest in languages and to gain a basic understanding of the lives
and perspectives of people in other countries.” (iv) In the objectives for all subjects, such as English
I, the aim "to develop a (positive) attitude™ towards understanding and expressing oneself in
English was added. In the previous Courses of Study in 1970, this provision was only found in
'English Conversation'. (v) The subject content of textbooks was changed to "explanatory texts,
dialogues, narrative forms, dramatic forms, etc." and items such as biographies, novels, poems and
essays were deleted. The textual colour was reduced and there was a shift towards practical English.
(vi) A new specialised course subject 'English’ was created, and 'Comprehensive English, English
Comprehension, English Expression, Foreign Affairs, General English and LL Practice' were
included as subjects. In line with this, specialised courses such as English language courses were
established in high schools in various regions. Erikawa also notes that with the announcement of
these Courses of Study, the authorised textbooks for English grammar, which had been in use for
decades, were abolished. According to his research, despite the abolition of English grammar
textbooks, which varied from school to school, English teachers tended to continue teaching using
commercial grammar materials and emphasising English grammar.

1.7. 1989 Revision.

Nozaki (2006) states that the 'relaxed’ approach put in place by the 1977 revision never quite
worked. The state did not give any direction as to how the one hour per week of discretionary
teaching time in schools should be used, resulting in many schools using it as make-up time for
classes that were falling behind. The 1977 revision of the Courses of Study also had little impact
on the social issues of intensifying competition for examinations and the 'drop-out’ problem. In
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1977, the year of the revision of the Courses of Study, a common first stage examination was
introduced for university entrance examinations. This examination, which was the culmination of
the centralised ability-based order, allowed the 'deviation score', which had been steadily
increasing its presence in high school entrance examinations, to permeate university entrance
examinations as well (Inui 1997). From the early 1980s, when the second baby boomer generation
reached the age for junior high school and high school entrance examinations, the competition for
entrance examinations became even more heated. At the same time, school problems, mainly in
the lower-ranked schools, became increasingly apparent in various forms, such as frequent school
violence, increased bullying and even non-attendance at school.

In 1989, the Courses of Study were revised in response to this trend. In addition to further
advancing the previous line of "relaxed education™, a "new view of academic ability" was
formulated, in which the "old academic ability” measured by written examinations was replaced
by a "new view of academic ability" expressed in terms of willingness to learn on one's own
initiative. In addition, the government tried to diversify school evaluation by introducing 'point-
of-view evaluation', which looked at classroom attitudes and interest in issues, and ‘absolute
evaluation’, which assessed the level of achievement of each individual. From then until the early
1990s, a number of measures were taken to further promote a more relaxed approach and to reduce
excessive exam competition. 1992 saw the introduction of a five-day school week, which was
implemented once a month.

MEXT (2020) states that the main feature of these Courses of Study was a focus on the
"development of spiritually rich people who can respond to social changes on their own". In
addition, MEXT (2011) states the following four points as key to the revised policy. (i) To develop,
through educational activities as a whole, human beings who have rich minds and live vigorously,
in accordance with the stage of development of children and the characteristics of each subject
area, etc. (ii) Emphasise the basic and fundamental content required of Japanese citizens, enrich
education that makes the most of individuality, and ensure consistency in the content of each
subject by closely linking it with kindergarten and junior high school education. With regard to
the content of each subject, further refinement should be made to the basic and fundamental content
that children should receive at primary school level, and emphasis should be placed on developing
the ability to think, judge and express, as well as on developing a desire to learn independently and
the ability to do this. (iii) Emphasis should be placed on developing the ability to respond
proactively to changes in society and cultivate the foundations of creativity, as well as increasing
students’ desire to learn on their own. Emphasis was specifically placed on developing the students’
ability to think, judge and express, so that they could respond independently to future changes in
society. In addition, from the perspective of cultivating a foundation for lifelong learning,
emphasis was placed on experiential and problem-solving learning in order to enable students to
experience the joy of learning and derive a sense of fulfilment from it, and to develop a desire to
learn on their own. (iv) To emphasise the development of an attitude of respect for Japanese culture
and traditions, deepen understanding of world culture and history, and cultivate the qualities
needed in a Japanese person living in an international society. Improvements were made from the
perspective of deepening understanding and interest in Japanese culture and traditions, fostering
an attitude of valuing them, and cultivating an awareness of and a foundation in the Japanese way
of looking at and thinking about things. As part of these efforts, guidance on the national flag and
anthem was to be enhanced from the perspective of raising awareness of Japanese identity and
cultivating a sense of belonging to the national society, as well as fostering Japanese people who
could be trusted in international society.
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Hayama (2006) considers the change from 'desirable’ to 'shall be guided" with regard to
Kimigayo and Hinomaru in this revision as a strengthening of the obligations concerning them.
Abe (2017) also states that although the goals of the revision were to emphasise individuality, to
move to a lifelong learning system, and an education that responds to information technology, he
feels from his own experience as a teacher that the content of learning increased somewhat in
mathematics education, and that a trend against 'relaxed education' could seen.

Erikawa (2018) notes as a change in the provisions for foreign language education the fact that
the subjects of textbooks have become the people of the world and the daily lives of Japanese
people, etc. According to his research, the 1993 edition of the junior high school English textbooks
show that featured characters have become more multinational, with 53% of the characters being
American and 74% Japanese, and the number of characters from Asia, Africa and other regions
increasing rapidly to 32%; change can also be seen in the increase in subjects in which Japanese
people make 'international contributions' and in the featuring traditional culture such as haiku,
shogi and rakugo. He attributes this to the rapid internationalisation of the Japanese economy in
the late 1980s and the subsequent rise in the number of Japanese companies expanding overseas
due to the strong yen. He considers English language education to have shifted to a
‘communication-oriented’ approach since the 1990s in order to develop human resources who can
cope with these developments. He highlights the following three features of the 1989 Course of
Study for Foreign Languages in Junior High Schools. (i) Due in part to the nationwide movement
against three hours of English study per week, junior high schools were now allowed to take up to
four hours of foreign languages per week. (ii) Textbooks were to focus on the people of the world
and the daily lives of Japanese people, and include the objective of 'raising awareness of the
Japanese people as living in an international society'. This is a reinforcement of nationalism. (iii)
The use of native speakers was advocated, and team-teaching was promoted. He also lists the
following three features of the foreign language version of the Courses of Study for Senior High
Schools, also in the 1989 edition. (i) "Instruction should be enhanced in accordance with students’
abilities and aptitudes, and the teaching of listening and speaking language activities should be
further improved". (ii) As in junior high school, there were now four areas: listening, speaking,
reading and writing. (iii) English I and English 11 were to be established as subjects with content
that would integrate language activities, and Oral Communication A/B/C would focus on listening
and speaking. Erikawa speculates that the rapid international expansion of Japanese companies
since the late 1980s was one factor in the shift to a ‘communication focus' in school English
language education. However, he argues that this corporate logic in school education did not
immediately enable students to communicate in English but, on the contrary, led to a serious
decline in English language proficiency.

1.8. 1998-1999 Revision.

The collapse of the Union of Soviet Socialist Republics in December 1991 triggered the chain
reaction collapse of socialist systems in Eastern Europe and elsewhere, and the collapse of the
East-West Cold War structure that had been the global framework after World War I1. With this,
the capitalist world market led by the United States of America expanded into the former socialist
bloc and, combined with the development of a global information and communication network
through the internet, ushered in the so-called ‘globalisation’ era.

In Japan, the economic bubble burst and the country entered a period of great recession in the
1990s. Major social changes of a previously unthinkable nature took place. Bankruptcies of large
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companies and mass layoffs due to restructuring led to the complete collapse of the so-called
Japanese management system, including the lifetime employment system and the seniority-based
wage system. In addition, the fact that many highly educated people were involved in the 1995
Aum Shinrikyo sarin gas attack on the underground is said to have discredited school education
and science education. In schools, a new problem of ‘classroom disintegration' emerged, and
crimes committed by ordinary children, in which children with no history of delinquency suddenly
'lose their temper’, also became a major social problem. Nozaki (2006) describes the 1990s as a
period in which the shifting of unifying values, which also occurred immediately after the oil crisis,
took place in a larger form and involved a fundamental shift in Japanese society.

Nozaki considers the 1998 Courses of Study to have emphasised education of the mind in
response to the 'increasing number of violent juvenile crimes' and the increasing number of
children who were unable to envision their future. It also further promoted the ‘relaxed’ approach
and introduced a full five-day school system from 2002, when the new Courses of Study came into
effect in primary and junior high schools. In response to criticism that the content of education was
too uniform, a ‘comprehensive learning time' was introduced to provide learning that responded to
the special characteristics of each region. However, there were growing concerns that the drastic
reduction in learning content proposed by the revised Courses would lead to a decline in academic
performance.

MEXT (2020) states that the aim of the 1998 Courses of Study was to "ensure that students
acquire the fundamentals and basics, and to develop [the zest for life], including the ability to learn
and think independently”, and lists the careful selection of educational content and the
establishment of "comprehensive study time" as its characteristics. MEXT (2011) highlights the
following four revision policies of the 1998 Courses. (i) The cultivation of a rich sense of humanity
and sociality, and an awareness of being a Japanese citizen living in an international society. (ii)
The cultivation of an ability to learn and think independently. (iii) The firm establishment of the
fundamentals and basics, and an enriched education that would make the most of individuality,
while developing educational activities under the relaxed approach. Improvements were made by
reducing the total number of class hours per year and by more rigorously selecting the educational
content of each subject area, focusing on basic and fundamental content, and ensuring that students
would learn carefully and firmly. (iv) The goal that each school should make use of its own
originality and ingenuity to promote distinctive education, and that distinctive schools should be
created.

Hayama (2006) describes these revisions as a shift in tone from education that teaches, to
education that fosters the ability to learn and think for oneself; a reduction in educational content
by 30% in order to fully implement the five-day school system, a thorough effort to ensure that
students would acquire the basics, and an expansion of moral education from the perspective of
education of the mind. Abe (2017) also points out that instead of a reduction in learning content,
emphasis was placed on teaching students to ensure that they acquired the basics; however, the
content was partially revised in 2003 due to various voices of public opinion represented in the
‘academic decline controversy'.

Erikawa (2018) states that 'internationalisation' in the 1980s transformed into an era of
‘globalisation’ around the 1990s, and with it, ‘global human resource development' replaced
‘international understanding education' as the keynote in foreign language education policy. He
summarises the policy for revising foreign language curricula in light of this trend in the following
ten points. (i) Foreign languages were to be made compulsory in junior and senior high schools.
Erikawa recognised that this was because "in response to the advance of internationalisation, it had
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become necessary for all students to acquire basic communication skills to enable them to engage
in daily conversation and exchange simple information using a foreign language.” Terasawa
(2014) states that foreign languages (English) in junior high schools became a de facto compulsory
subject in the 1960s, and Erikawa argues that the 1998 introduction of compulsory foreign
languages is an acknowledgement of this established fact. (ii) In junior high school foreign
languages, "in principle, students were required to take English™. The reason for this was stated to
be "based on the fact that English is widely used as a means of communication internationally".
According to Erikawa, it is rare for a country to have such an English-specific curriculum as Japan.
(iii) Foreign language hours in junior high schools were to be reduced from four hours per week
to three hours per week. This was due to a decrease in the overall number of class hours as a result
of the five-day school week, but, as was the case with the massive opposition movement in the
1980s, due to criticism of 'relaxed education’ as a whole it would be returned to four hours per
week in the next Courses of Study. (iv) The target of foreign language studies would be set as
"developing practical communicative competence™ and emphasis would be placed on spoken
communication activities such as listening and speaking. (v) In order to enable more flexible
teaching, the content of the four areas of language activities, which used to be presented by grade
level, would be presented all together throughout the three years. (vi) Teaching materials would
take into consideration the situations in which language is used and how language works, with an
emphasis on developing language proficiency through repeated experience of actual use. (vii)
Language materials such as speech sounds, sentences and sentence patterns, grammatical items,
speech, and collocations were organised into basic items and reviewed with a view to eliminating
some of the content (such as grammatical items and word counts). As a result, the vocabulary to
be acquired (junior and senior high school) was reduced from 2,900 words in the old curriculum
to 2,200 words, the lowest in the post-war period. (viii) Individualised instruction, small-group
activities and the use of audio-visual materials should be devised in consideration of students'
abilities and aptitudes, and native speakers, the internet, and educational equipment should be
utilised. (ix) In addition to teaching foreign languages (English) as a subject, in subjects related
for example to high school industry, there was a demand for the cultivation of "the ability to speak
and understand technical documents in foreign languages in response to the international
development of the manufacturing industry”, and in commerce, "practical language skills" to
"further respond to the global economy”. (x) In high school and university entrance examinations,
"It is necessary to respect the direction of improvement in foreign language education, which
emphasises the development of practical communication skills, and to make improvements such
as the further inclusion of listening”. Listening would be introduced into the National Centre Test
for University Entrance Examinations from the January 2006 examinations on.

Erikawa also summarises the following five features concerning the foreign language section of
the high school curriculum guidelines. (i) German and French had disappeared from the subject
titles, leaving only English. (ii) Either Oral Communication | or English | was now compulsory.
(iii) In the past, Oral Communication A, B and C were arranged after English I and 11, but this time
the oral system came first, strongly reflecting the policy of emphasising phonetics and
conversation. (iv) ‘Communication activities' that organically link the four areas were presented,
and 'examples of situations in which language is used' and 'examples of how language works' were
also given in concrete examples. (v) As 'matters for consideration in teaching', pronunciation,
sentence system, grammatical matters, and non-verbal means of being taught were shown, and the
overall state and structure of teaching to develop practical communicative competence was
presented.
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1.9. 2008-2009 Revision.

Erikawa (2018) defines the keywords of education policy since the 1990s as 'globalisation’ and
'neoliberalism’. He further states that neoliberalism today is an educational policy integral to
globalisation, as neoliberalism seeks to develop 'global human resources' and to strengthen the
principle of competition in education. He speculates that the Fundamental Law of Education,
which takes respect for the individual as its basis, was an obstacle in trying to put schools directly
in charge of developing human resources to support national and corporate strategies, and notes
that the first Shinzo Abe cabinet therefore reorganised this law in December 2006.

According to MEXT (2020), the key points of the 2008 Courses of Study were "the development
of a zest for life, the acquisition of basic and fundamental knowledge and skills, and the balance
between the development of thinking, judgment and expression”, and the main features of the
revision were an increase in the number of class hours, the enhancement of teaching content, and
the introduction of foreign language activities in primary schools. In addition, MEXT (2009) states
that the importance of fostering a 'zest for life' based on the philosophy of education clarified in
the revision of the Fundamental Law of Education will increase in the age of a knowledge-based
society. The three pillars that make up the 'zest for life' as stated here are solid academic ability,
rich humanity, and health and physical fitness.

Hayama (2006) identifies the following six features of the 2008 Courses of Study. (1) An
increased number of class hours and the use of Saturdays for schooling. (ii) The reduction of
"comprehensive study time". (iii) An increase in the number of compulsory subjects, a reduction
in the number of elective subjects in junior high schools, and an increase in the number of class
hours for foreign languages (English). (iv) The establishment of 'Foreign language activities' as
compulsory in grades 5 and 6 of primary schools. (v) The goal of moral education as ‘the
development of Japanese people who love their country and their homeland'. In the provisions for
primary school music, ‘teach Kimigayo' was changed to 'teach students to sing Kimigayo'. (vi) The
making of martial arts in junior high school health and physical education compulsory.

Abe (2017) notes from his experience as an actual teacher that, under these study guidelines,
the demands placed on teachers and the field gradually increased, and there was now a tendency
for everything that had previously been done at home and in the community to be left to the school.

Erikawa (2018) states that the most significant feature of the foreign language section of the
2008 Courses of Study for Secondary Schools was the returning of the number of lessons in foreign
languages from three hours per week to four hours per week. Other features included the following
ten points. (i) In the objectives, the previous "foundation of practical communication skills such
as listening and speaking™ was changed to "foundation of communication skills such as listening,
speaking, reading and writing", emphasising the development of all four skills. (ii) The new
wording "capturing written content and ideas" was introduced to strengthen reading
comprehension. (iii) The content was to be based on foreign language activities in primary schools,
since foreign language education began there. (iv) Emphasis was placed on 'repeatedly teaching
and consolidating what has been learned'. (v) The vocabulary was increased for the first time from
'up to about 900 words' to ‘about 1200 words', and certain designated words were abolished. (vi)
There was a reference to grammar instruction which stated that "grammar should be taught in
effective association with language activities, based on the fact that it supports communication™.
(vii) As emphasis was placed on ‘listening' and 'speaking' in primary schools foreign language
activities, 'teaching with particular emphasis on listening and speaking language activities' was to
be eliminated in junior high schools. (viii) "Familiarise yourself with the rudimentary use of
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dictionaries and use them as necessary"” was changed to "Familiarise yourself with the use of
dictionaries and be able to use them" to strengthen dictionary instruction. (ix) Regarding subjects,
"traditional culture, natural science, etc." were included to strengthen nationalism, along with
countermeasures against a shift away from science. (x) Moral education, including patriotism, was
to be promoted in all subjects and activities, including foreign languages.

In the foreign language section of the Courses of Study for Senior High Schools, published the
following year in 2009, a 40% increase in vocabulary was also put forward. It also included the
policy that classes should be conducted in English, in order to make the classroom a scene of actual
communication. The subjects were changed to '‘Basic communicative English’, '‘Communicative
English I, 11 and 111, 'English expression | and I11' and 'English conversation’, with ‘communication’
as the key word in the guidelines.

1.10. 2017-2018 Revision.

The Democratic Party of Japan (DPJ) won a landslide victory over the Liberal Democratic Party
(LDP) in the August 2009 Lower House election, depriving the LDP of its number one party
position for the first time since its formation in 1955. However, the government did not stabilise,
and the DPJ suffered a crushing defeat in the December 2012 Lower House election, giving rise
to the second Shinzo Abe cabinet, which comprised the Liberal Democratic Party (LDP) and the
New Komeito party. Under the leadership of the Prime Minister's Office, there was immediately a
push for the development of moral education as a school subject (which was initially opposed by
the Ministry of Education, Culture, Sports, Science and Technology (MEXT)), as well as the early
introduction and subjectisation of English language education in primary schools. In this vein, the
Courses of Study were revised to coincide with the Tokyo Olympics. After transitional measures
beginning in 2018, the new Courses of Study were to be fully implemented from 2020 for primary
schools in time for the Tokyo Olympics and Paralympics, from 2021 for junior high schools, and
from 2022 for high schools.

MEXT (2020) states that the main point of the 2017 Courses of Study is "to realise curricula
that are open to society, organising the qualities and abilities into three pillars (‘'knowledge and
skills', "ability to think, judge and express' and "ability to learn and human nature') with the aim of
developing 'the zest for life™. The improvement of classes from the perspective of ‘independent,
interactive and deep learning' (active learning), the promotion of curriculum management, and the
establishment of a new foreign language department in elementary schools are also listed as
features.

MEXT (2017) argues that the philosophy of future curricula is "curricula open to society" and
lists the following three points it should follow. (i) To have a broad perspective on the situation in
society and the world, to have the goal of creating a better society through better school education,
and to share this goal with society through the curricula. (ii) To clarify in the curriculum the
qualities and abilities required by children who will create the future society, in order for them to
face and relate to society and the world and to carve out their own lives. (iii) In implementing the
curriculum, to utilise local human and material resources, and to link with social education after
school and on Saturdays, etc., so that school education is not confined to the school but is realised
in cooperation and collaboration with society.

Hayama (2006) summarises the features of this Courses of Study in the following four points.
(i) To putan end to the traditional debate on crammed or relaxed education, the quantity of learning
would not be changed, but the quality of learning, such as "how to learn” and "what to be capable
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of doing", would be emphasised. (ii) In primary schools, ‘foreign language activities' would be
introduced in the middle grades and 'foreign language’ as a subject in the upper grades. (ii1) In
junior high schools, English classes would, in principle, be conducted in English, as in high schools.
(iv) In high schools, a 'History Comprehensive' course combining Japanese and world history,
focusing on modern and contemporary history, would be established as a compulsory subject, and
a 'Public Affairs’ course would be newly established to develop the skills necessary for
participation in society.

Erikawa (2018) summarises the following seven main policies on foreign language education
as set out in the new Courses of Study. (i) Foreign language activity (one session per week) in
primary schools would be lowered to grades 3 and 4. Foreign languages would be made a subject
in grades 5 and 6, but the number of sessions would be reduced from the originally planned three
per week to two. (ii) Japanese language education and foreign language (activity) were to be
effectively linked, and students made aware of differences in sound and sentence structure. (iii)
Vocabulary would be increased from 600-700 words in primary schools to 1600-1800 words in
junior high school in addition to the primary schools vocabulary, for a total of 2200-2500 words
(compared to 1200 words in the 2008 guidelines, approximately double the vocabulary to which
students were previously exposed). Another 1800-2500 words were to be added in high school, so
that by the time students graduate from high school they would have been exposed to 4000-5000
words (compared to 4000-5000 words in the 2009 guidelines). In high school, another 1,800-2,500
words would be added, and at the stage of high school graduation, the number of words would be
significantly increased to around 4,000-5,000 (a 30%-70% increase on the 2009 guidelines' 3,000
words). (iv) From the perspective of what can be achieved using English, the targets and target
examples for each stage would be set in concrete terms, and the level of achievement visualised
using external certification tests such as the English Proficiency Test, national achievement
surveys and the Common European Framework of Reference for Languages (CEFR). (a) Students
in the middle grades of primary school were "to develop a basis of communicative competence,
focusing on listening and speaking with an awareness of the other person”; (b) In the upper grades
of primary school, students were "to develop a basis of communicative competence, including the
development of attitudes towards reading and writing in addition to listening and speaking with an
awareness of the other person. Develop the foundations of communication skills, including the
development of attitudes towards reading and writing, in addition to listening and speaking with
an awareness of others". An example target was for students 'to be able to ask and answer questions
to friends about things they like, their family, their day-to-day life, etc., using familiar standardised
expressions’. (c) Middle school students should 'develop communication skills to understand,
express and exchange simple information on specific and familiar topics with respect for others'.
An example target for them was 'to be able to read short newspaper articles and watch TV news
and give an overview of them'. (d) In high school, students should "develop the ability to accurately
understand and appropriately communicate information and ideas on a wide range of topics in a
foreign language, and the communication skills to present, discuss, debate and negotiate with
others in a respectful manner”. A distinctive feature here was that the level of qualities and abilities
to be developed was clearly stated in three levels: "(1) With a lot of support / (II) With a certain
level of support / (111) With little or no support...". (v) Following high school, junior high school
English classes would also be "based on classes being conducted in English”. (vi) In accordance
with the CEFR, 'speaking’ would be divided into two parts, 'speaking [interaction] and 'speaking
[presentation]’, and the existing four skills would be changed to five areas. (vii) The high school
subjects were to be reorganised into 'English Communication I, 11 and 111 (I is compulsory)' and
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'Logic and Expression I, Il and I1I'. Erikawa notes the fact that the percentage of second-year junior
high school students who said they "liked" English was the lowest among all nine subjects
surveyed, and expresses concern that under the current circumstances, if the vocabulary that junior
high school students are exposed to is effectively doubled and "classes are basically conducted in
English”, this may accelerate students' dislike of English.

2. Previous studies relevant to this paper.

First, this paper makes reference to Erikawa (1992). Here, he analyses the historical changes in
cross-cultural understanding in English language textbooks in Japan after World War 11, divided
into four periods based on the time of revision of the Courses of Study: 1949, 1972-1974, 1981-
1982 and 1990-1992. From his research, he notes that descriptions of Japan, which were almost
non-existent in 1949, have increased over time. He also notes that this trend contrasts with the
decline in the popularity of the USA. He also reports that, with the appearance of non-Western
countries and peoples from Asia, the Middle East, Africa and Latin America in these textbooks at
different times, there is a greater understanding of these countries and peoples. Particularly
remarkable is the number of references to Asia in the 1990 textbooks. The study also finds that
material on Soviet and Eastern European socialist countries peaked in 1972 and almost disappeared
in 1990. Moreover, of these, only one textbook in his study, one published in 1972, featured Soviet
figures after the socialist regime, while the others only used pre-revolutionary and other fairy tales
from the former Russia. He refers to the history of post-war public opinion and speculates that
anti-Soviet sentiment among the Japanese has influenced this phenomenon. He states that while
there were constant references in these books to non-English-speaking Western Europe, such as
France and Italy, and a positive tendency to make subjects about the Third World, such as Asia
and Africa, the opposite phenomenon was observed with regard to different cultures with different
social systems where the government had what was considered by Japan to be a hostile policy.

He identifies not only changes by cultural sphere, but also advances in textbook compilation
and changes in literary and biographical material. His research shows that the content of textbooks
has become more complex and internationalised, but that, nevertheless, the overwhelming majority
of literary and biographical material is from Western cultures.

Enomoto (2006) investigates the representation of 'culture' in English textbooks in Japan and
identifies the attitudes and values being fostered by them. This study attempts to outline the ways
in which contemporary Japanese junior high school English textbooks and their social context -
particularly the prevailing direction of educational reform in Japan - shape this representation of
‘culture’. He analyses 15 junior high school English textbooks from the top five companies in terms
of adoption rate among those that passed the textbook inspection in 2000, and focuses on speech
in specific contexts (dialogues and monologues) by characters of the same age as the textbook
users. He then categorises the topics of the dialogues/monologues delivered by these 147
characters from different parts of the world into ‘culture’ and 'social issues', analyses how they talk
about each topic, and, on this basis, attempts to identify the characters' internalised human nature,
attitudes and values.

First, in the narratives about culture, Enomoto notes that when the characters encounter different
cultures, they make statements assigning positive values to them. He writes that it is worth noting
that, in exchanges between characters where culture is the topic of discussion, these characters
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share the same nationality as the cultural topic being discussed. Within the textbook, therefore, it
is clear to whom the ‘cultures' being talked about belong.

Next, Enomoto divides the narratives on social issues into four broad categories:
'science/technology’, ‘war/peace’, ‘public/welfare' and ‘environment/coexistence’. With regard to
'science/technology’, he writes that for the characters, technology, as represented by computers and
the internet, should be used proactively, while taking responsibility for the risks associated with
its use. He also points out that cutting-edge science, represented by space exploration and the
development of new types of food, is presented by the characters as something they participate in
and explore, or as the object of their dreams for the future. Concerning ‘war/peace’, Enomoto writes
that the textbooks depict figures who react to the damage of war on an emotional level and are able
to take positive steps to achieve peace. Moreover, he writes that in the dialogues on ‘public/welfare'
and ‘environment/coexistence’, one can see that the characters have a similar attitude towards
taking positive action on social and environmental issues; they also deliver dialogues encouraging
others to have the same.

According to his analysis, the characters in the textbooks view culture as a 'good thing'; they
also privilege their own cultural productions and knowledge and disseminate them to others.
Furthermore, they are the kind of people who make use of technology (i.e. computers) and
occasionally dream of contributing to the development of science. They also have an awareness of
the concept of active 'participation’ in public affairs, and are willing to find their own solutions to
social problems. He stresses that such a person presents a very close match to the image of an ideal
human being that the Japanese educational reforms of the time aspired to shape; from this, he
concludes that the characters in these English textbooks, despite coming from different parts of
the world, were all designed to have almost identical attitudes and values. He points out that this
attribution of the attitudes and values that a Japanese person ‘should’ have to characters from
different parts of the world reflects a worldview that these attitudes and values are widespread and
standard worldwide, i.e. they are 'natural things'. A world is thus created in which the dominant
ideology driving educational reform in Japan is not directly stated, but the values and attitudes it
requires are presupposed.

Enomoto also writes that the ‘culture’ described by the characters in these English textbooks is
only permitted to take a form that does not threaten the idealised person that Japanese education
aims to create. While the characters are granted privileged ownership over their ‘own culture’, they
are only given the 'external’ position of 'viewer' with regard to other cultures. In other words, by
clarifying the 'ownership' of culture, the potential 'boundaries' between the characters become
apparent; this in turn outlines the 'belonging' of individual characters in a clearly delineated way.
He concludes that behind the superficial ‘internationalisation' and 'multiculturalisation’ of junior
high school English textbooks, a process of 'universalisation' of attitudes and values based on
Japanese political agendas and 'enclosure’ by ‘cultures’ is underway.

Inda (2010) analyses the content of three major English textbooks used in Japanese junior high
schools from the perspective of 'Intercultural Communicative Competence’. She points out that
since the 1980s, when '‘communicative competence' and ‘international understanding' began to be
promoted, there has been a great deal of research attempting to analyse textbooks from this
"intercultural’ perspective. She summarises what the textbook studies have revealed so far, which
she identifies as a shift in "intercultural understanding” from "Anglo-American cultural
understanding to international understanding including Japanese-English and Japanese culture”,
and a shift in "communication™ from a receiving type to a transmitting and interactive type.
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She analyses the junior high school English textbooks in use since April 2004 from the following
five perspectives: (i) To what extent do they contain elements that convey the internationality and
diversity of English? (ii) To what extent is the cultural diversity of English speakers depicted? (iii)
Do they suggest that cultural differences are expressed in communication? (iv) To what extent are
comparisons between one's own culture and different cultures encouraged? (v) Do they encourage
the development of coordination skills that allow students to come to terms with heterogeneity?

With regard to point (i), Inda writes that from her analysis of textbooks, there is a basic
assumption that students will be using English when they visit English-speaking countries or when
communicating with people from English-speaking countries. She points out that although
students are informed that there is some use of English by non-native English speakers, there is
more emphasis on its use by native speakers, which may give students the impression that English
is still the 'property’ of English-speaking countries.

With regard to point (ii), she writes that the focus in these textbooks is on English-speaking
countries (where English is the official and first language of the country) and Japan. She also
argues that when non-English speaking countries (e.g. Nepal and Cambodia) are introduced, they
are not necessarily introduced as 'diverse English-speaking cultures', but as part of ‘international
understanding education' that encourages students to consider issues of poverty and ethics around
the world. She posits that these English textbooks tend to consider the development of people who
will contribute to international society and world peace as one of the roles that English education
should play. Inda also writes that one thing to be cautious of when dealing with a wide range of
diverse cultures is the potential for images of each country to be stereotyped based on fragmentary
information alone. She argues that the textbooks surveyed are diverse in terms of subject matter in
that they introduce cultures from all over the world (not just English-speaking countries), but that
the greatest attention is given to the cultures of English-speaking countries and Japan; this, she
says, is likely to lead students to associate English with the cultures of English-speaking countries.
Moreover, she argues that there is no subject matter that shows the diversity of cultures within a
country or suggests the danger of stereotyping, and that cultural diversity in the true sense of the
word is not portrayed.

Concerning (iii), while Inda acknowledges that culture as something hidden in verbal and non-
verbal expressions that can be confusing to speakers is depicted in some of the textbooks she
analyses (and is a valuable cultural learning opportunity), she finds it problematic that the overall
proportion in which it is done is very low. Another problem she identifies is that these subjects are
all from Anglo-American cultures, which may give students the impression that it is essential to
draw on the culture and communication styles of English-speaking countries when speaking
English.

With regard to (iv), she also notes that it occurs in very limited amounts, and that all of these
subjects are comparisons between Japan and English-speaking countries with nothing to encourage
comparison with other countries or cultures within Japan.

Regarding (v), Inda points out that the method of clearing up misunderstandings and doubts
about a culture by directly asking questions of the people to whom it belongs is shown in the
textbooks, which also emphasise the importance of an attitude of understanding each other through
dialogue and letters. She expresses concern that the subjects showing cultural differences between
Japan and English-speaking countries are naturally of a comparative nature, so that - because there
are few such subjects and no opportunities given to students to become aware of these differences
through their own reflection - students may only receive a fixed image of culture through
comparison.
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In conclusion, she argues that although the junior high school English textbooks she has
examined have become more international in historical terms, they still focus mainly on the
English language and culture of English-speaking countries and do not really consider English as
an international language.

Okawa (2011) defines the concept of 'intercultural understanding' and, based on this definition,
quantitatively analyses the cultural subjects in the approved English textbooks of junior high
schools and the subjects related to Japanese culture. He refers to the Course of Study for Foreign
Languages in Junior High Schools (1998 edition) and, in a summary, argues that the following
three points should be taken into consideration in the subject matter of the textbooks: (i) Textbooks
should include material that enables students to learn about the diverse views and ideas of people
around the world, not only those from English-speaking countries. (ii) The term "language and
culture” in the Courses of Study covers a wide range of fields, including various languages and the
culture of people's daily lives as well as their literature; therefore a wide range of cultures should
be presented in the textbooks. (iii) As many current Japanese junior high school students do not
know enough about Japanese culture, teaching material that promotes an understanding of this -
necessary for Japanese people living in an international society - is required. In addition, in order
to cultivate a spirit of international cooperation, it is also essential to provide subjects that make
students aware of the value and diversity of the world's cultures and give them an accurate
perception of the interdependence of the world. Of these three points, Okawa pays particular
attention to point (iii), arguing for particular focus on cultural subjects related to Japanese culture
that examines these subjects from the perspective of cross-cultural understanding while taking into
account learners' considerations and other topical aspects.

Okawa refers to the definition of the perspective of teaching materials found in the Course of
Study and defines 'intercultural understanding' as follows.

It refers to an attitude of knowledgeable understanding of the various cultures of the world
through English, awareness of cultural diversity and respect for different cultures as well
as one's own culture. Culture here refers to the daily life, customs and habits, stories,
geography and history, traditional culture, youth culture, etc. of the world's peoples and
Japanese people, especially those who use English.

Okawa summarises the characteristics of the cultural subjects in the junior high school English
language textbooks in use at the time of the survey, and the implications that can be drawn from
them, in the following four points.

Q) About 60% of the lessons analysed deal with cultural subjects, which he assumes
reflects one of the objectives of the Courses of Study: to deepen students' understanding
of language and culture.

(i) He points out that English is overwhelmingly used as the first language in most of the
regions covered in the textbooks, and they include few countries where English is used
as the second language. He argues that it is worthwhile to increase the content of
textbooks that deals with other countries and to make junior high school students aware
of the fact that English is an international language, rather than focusing solely on
countries where English is used as a first language; his reason for this is that English is
far more often used in countries in which it is not the first language. He also states that
countries with which Japan has close contacts should be more often adopted as subjects
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for cross-cultural understanding education, citing the fact that Japanese junior high
school students are likely to have many opportunities to interact with people from these
countries in various situations in the future.

(i)  He writes that the intention behind the inclusion of these cultural subjects is
overwhelmingly to promote multicultural understanding, followed by the
understanding of one's own culture, which he said reflected the Courses of Study's goal
of "deepening understanding of language and culture through a foreign language”.

(iv)  Inaqualitative study of the textbooks, Okawa considers the subject matter they feature
on Japanese culture. He argues that the subject matter on Okinawa and Ainu cultures
in particular is noteworthy, in that it reflects the fact that different cultures are not
necessarily foreign, but coexist within Japan itself. He speculates that, as the Japanese
are generally considered to be a mono-ethnic group, it is likely that fewer junior high
school students are aware of the coexistence of different cultures in Japan than those
aware of different cultures in the West; in his view, these subjects are appropriate to
the aim of making students more aware of the existence of different cultural peoples in
Japan. He argues that this content should in fact be further developed in order to deepen
Japanese students’ understanding of their own culture, and that it is also necessary to
incorporate more subjects through which Japanese culture and practices can be
communicated to foreigners.

All of these studies are commendable in that they analyse the promotion of intercultural
understanding in textbooks from different perspectives, but, as far as the author of this thesis can
find, there is no study exploring the way nationality has appeared in these textbooks in relation to
changes in the Courses of Study over time.

Although at first glance, therefore, the present study appears similar to Okawa's (2011), it differs
in the following three respects. (1) The present study investigates senior high school English
textbooks, not junior high school English textbooks. Unlike junior high school English textbooks,
which focus on conversational texts, high school English textbooks include longer texts; for the
purpose of tracing changes in the ways in which the author’s own country and culture appear, t
longer texts, which provide a deeper understanding of culture, are the more suitable. (ii) Okawa
focuses only on English textbooks under the 1998 edition of the Courses of Study; however this
study surveys English materials under the 1970 through to the 2017 editions of the Courses of
Study. (iii) While Okawa’s study focuses specifically on 'Japanese culture’, the focus of this study
is on the changes in the objectives of the Courses of Study and the accompanying changes in the
content of the textbooks. (iv) Okawa's research takes a positive stance towards the Courses of
Study and the English textbooks created under them, with few sections in which he discusses
problems. In his conclusion, he states that it is necessary to nurture students who have Japanese
identity and can disseminate Japanese culture in an international society; as such, it seems that he
does not adopt a neutral position towards the government's education policy.

This study therefore considers the appearance of nationality in these textbooks along with
changes in the objectives of the Courses of Study, and examines the impact of the Courses of Study
and the social conditions that shaped them on Japanese high school English textbooks.
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Chapter 2.

This chapter records the research conducted at a textbook library in Koto-ku, Tokyo. As we
have already seen, the number of textbooks that could have potentially been surveyed is huge, as
there have been many changes in the names of subjects and, moreover, there are many publishers
of high school textbooks in Japan, which are very diverse. The author therefore decided to first
select the textbooks to be surveyed based on the data described in 1. and then conduct a detailed
survey of the selected textbooks.

1. Survey method.

The first step in selecting the textbooks was to investigate as far as possible the adoption rate of
each textbook.

For the survey of adoption rates, the author referred to the method of the Library of Education®.
Although this website states that data from 1971 onwards can also be obtained by subject, no such
data were actually available when she referred to the textbook reports, and she could only obtain
information on the adoption rate by publisher.

The survey was originally intended to start in 1974 when the percentage of students entering
high school exceeded 90%, but as the Courses of Study adapted in 1974 were inherited from 1960
and there was a significant break between textbooks, it was decided to start with those approved
in 1972 and published in 1973’.

With regard to the subjects, those with the largest number of books adopted in each year (the
English I lineage: a comprehensive English language subject for first-year high school students)
were targeted. As an exception, data could not be found on the number of books adopted by subject
prior to 1982, so English B was chosen based on the number of books adopted in 1975, the only
year for which a description was available (English B has more credits than English A. The author
consulted her parents, who were high school students at that time, and found that English A and B
were then not divided in this way, but included Reader and Grammar as the subject titles; both of
which were found to apply to English B textbooks). With regard to the number of adopted books,
English B (writing) should have been chosen; however, as the aim of this study was to find out the
influence of textbooks on students (i.e. on their inputs rather than their outputs) and as there is no
significant difference in the number of adopted books (only less than 5% of the total difference),
the author decided that the textbooks used before 1982 for the subject of English B (reading) would
be selected.

The selection process was as follows.

e Sanseido VISTA has always been within the top 10 textbook series in terms of adoption
rate (and was within the top 3 between 1983-2006 and between, 2013-2021 for all data

SV 77 Ly RRAT — 2N — R, HFIZDIRIUN RN - 5GF) Dai~77,
<https://crd.ndl.go.jp/reference/modules/d3ndlcrdentry/index.php?page=man_view&id=2000023431>, (Last
accessed 29/9/2022).

7 Data on adoption rates and selected textbooks.
<https://docs.google.com/spreadsheets/d/1KLruDqv4DOVFTYJbFO4fBrXOYISYFA9hhVqiXsO41uw/edit?usp=sharing
>. With regard to the adoption rate, a selection of the top five adopted in each year is recorded. Some years have
more than five records, but this is because the top five changed in the middle of the year in which the textbook
was used. The adoption rate of textbooks has only been available for each textbook since 1983, and prior to that,
only data for each publisher was available, so these are recorded.

-33-



CEU eTD Collection

available since 1983; even before 1983, when no data was available, Sanseido's adoption
rate was always put it within the top 3 for all publishers. The entire series was selected for
this study, as it can be assumed that the series was widely used by students of all ages.
However, the adoption rate of the VISTA series varied from year to year; limiting the
survey to one company may reflect the intentions of that company and may not provide a
good view of the historical situation; and other textbooks significantly outperformed the
VISTA series in some years. For these reasons, it was decided that the textbooks ranked
first (or second or third) in terms of adoption rate in each year would also be selected for
the survey. Specifically, from 1973 onwards these textbooks were the NEW HORIZON
series by Tokyo Shoseki, the UNICORN series by Bun-eido from 1982 onwards, and the
All Aboard! series by Tokyo Shoseki from 2003 onwards. With regard to 1973-1979,
Jikkyo Shuppan had the highest adoption rate as a company; however, as it has never
ranked in the top five since 1983 (when data for each textbook is available), Tokyo Shoseki
in second place was selected. Likewise between 2003-2012 the highest adoption rate
belonged to Sanseido's CROWN series, but since only one Sanseido company was to be
surveyed for that year, the author chose the second place Tokyo Shoseki.

A total of 28 textbooks were thus selected for the survey. The textbooks surveyed were as
follows. Each revision of the Courses of Study was divided into paragraphs, and the name of the
textbook, publisher, year of publication, date of authorisation and adoption rate were recorded. An
asterisk (*) indicates the year in which the Courses of Study were actually implemented in high

schools.
1970~ | English B (Reading) Publisher Year of | Date of Texthook | Textbook
publication Approval Adoption Rate

*1973 | THE VISTA ENGLISH READERS I Sanseido 1973/3/15 1972/4/10 2w (in estimation)

NEW HORIZON English Readers I Tokyo 1973/2/10 1972/4/10 1« (in estimation)
Shoseki
THE VISTA ENGLISH READERS | Sanseido 1976/3/30 1975/4/10 2w (in estimation)
REVISED EDITION I
NEW HORIZON English Readers I | Tokyo 1977/2/10 1975/4/10 1« (in estimation)
REVISED EDITION Shoseki
THE VISTA ENGLISH READERS | Sanseido 1979/3/30 1978/3/31 2w (in estimation)
THIRD EDITION I
NEW HORIZON English Readers I Tokyo 1979/2/10 1978/3/31 1« (in estimation)
Shoseki
1978~ | English I Publisher Year of | Date of Textbook [ Textbook
publication Approval Adoption Rate

*1982 | THE VISTA ENGLISH SERIES I Sanseido 1982/3/30 1981/3/31 1+ (15.6%)
UNICORN ENGLISH COURSE I Bun-eido 1982/2/25 1981/3/31 2 (13.65%)
THE VISTA ENGLISH SERIES I | Sanseido 1985/3/30 1984/3/31 2% (8.47%)
Revised Edition
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Revised UNICORN ENGLISH | Bun-eido 1985/2/25 1984/3/31 1+ (11.23%)
COURSEI
VISTA ENGLISH SERIES I Sanseido 1988/3/30 1987/3/31 2 (8.23%)
NEW EDITION UNICORN ENGLISH | Bun-eido 1988/2/25 1987/3/31 1+ (11.57%)
COURSEI
VISTA ENGLISH SERIES I Revised | Sanseido 1991/3/30 1990/3/31 34 (6.47%)
Edition
FOURTH EDITION  UNICORN | Bun-eido 1991/2/25 1990/3/31 1 (10.7%)
ENGLISH COURSE I
1989~ | English I Publisher Year of | Date of Textbook [ Textbook
publication Approval Adoption Rate
*1994 | VISTA ENGLISH SERIES I Sanseido 1994/3/30 1993/3/31 2% (7%)
UNICORN ENGLISH COURSE I Bun-eido 1994/2/25 1993/3/31 1« (7.08%)
VISTA ENGLISH SERIES I New | Sanseido 1998/3/30 1997/2/28 2w (7.48%)
Edition
NEW EDITION UNICORN ENGLISH | Bun-eido 1998/2/25 1997/2/28 1+ (8.54%)
COURSEI
1999~ | English I Publisher Year of | Date of Textbook | Textbook
publication Approval Adoption Rate
*2003 | VISTA English Series I Sanseido 2003/3/30 2002/2/28 3+ (6.93%)
ALL Aboard! English I Tokyo 2003/2/10 2002/2/28 2 (7.02%)
Shoseki
VISTA English Series I New Edition Sanseido 2007/3/30 2006/3/9 5 (5.42%)
ALL Aboard! English I Tokyo 2007/2/10 2006/3/9 2 (7.67%)
Shoseki
2009~ | Communication English I Publisher Year of | Date of Texthook | Textbook
publication Approval Adoption Rate
*2013 | VISTA English Communication I Sanseido 2013/3/30 2012/1/25 1+ (11.73%)
All Aboard! Communication English T | Tokyo 2013/2/10 2012/1/25 2w (8.65%)
Shoseki
VISTA English Communication I New | Sanseido 2017/3/30 2016/3/17 3 (6.96%)
Edition
All Aboard! English Communication I | Tokyo 2017/2/10 2016/3/17 1+ (13.38%)
Shoseki
2017~ | English Communication I Publisher Year of | Date of Texthook | Textbook
publication Approval Adoption Rate
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*2022 | VISTA English Communication I Sanseido 2022/3/30 2021/1/29 10" (5%)

All Aboard! English Communication I | Tokyo 2022/2/10 2021/1/29 1+ (16%)
Shoseki

Specific research methods used included:
e Recording the title of the text/sub-readings (if any) and the name of the country or region
in which it appears.
e Discounting the names of countries and places in the front endpapers, back endpapers,
grammar exercises, and the front and back appendices.
e Recording the general purpose of the content.

For convenience of presentation, the classification of countries and regions is based on Erikawa
(1992) and is divided into 11 categories: Japan/United States/United Kingdom, Ireland/Australia,
New Zealand/Canada/non-English speaking European countries/former Soviet socialist countries,
and Russia/Asian countries except Japan/Middle East/Africa/Latin America (with Antarctica and
outer Space classified as 'Other’). Of the country names recorded, those for which all were recorded
were counted as 'All Countries'. The names of countries and places in this section that either (1)
are the main locations where the story takes place or (2) are the main characters' countries of origin
were further tabulated as 'Main Countries’, as students may have been exposed to them more deeply
in the course of their studies. Countries are listed in the Appendix at the end of this report.

2. Survey results.

The top two textbooks in terms of adoption rate each year were surveyed and the total number
of countries/regions represented in the two textbooks is summarised in a pie chart below, so that
changes in the characteristics of how countries/regions appear in each period can be read. Note
that the graphs do not always sum to 100% due to the decimal point, but the actual figures are
given in the material at the end.

[Historical transition of all country/region appearances in textbooks: 1973~2022]

ALL COUNTRIES (1973) ALL COUNTRIES (1976)
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ALL COUNTRIES (1979) ALL COUNTRIES (1982)
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ALL COUNTRIES (2007) ALL COUNTRIES (2013)
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The first major characteristic that can be read from the All Countries graph is that the presence
of Japan in textbooks has increased over time. In parallel, the proportion of the United States of
America, the United Kingdom of Great Britain, and Ireland, which had a large presence in early
textbooks, has decreased, with the United Kingdom not appearing even once in the textbooks of

the year 2022.
The graph below shows the evolution of the percentage of appearances of each country/region.

CHANGES IN PERCENTAGE APPEARING IN TEXTBOOKS
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As can be seen from the graph, the proportion of Japan-related content appearing in textbooks
has increased over the years. In addition, the proportion of content on Asia, the Middle East and
Latin America, which did not appear very often in the early years, has increased in recent years,
showing that a wider variety of countries and regions are appearing in current textbooks than in
earlier textbooks. Conversely, the number of English-speaking countries such as the United States
of America, the United Kingdom, and Canada has been declining over the years. However, the
percentage of Australia and New Zealand, also English-speaking countries, has been increasing
over time. The non-English-speaking countries of Western Europe, Africa and the former Soviet
socialist countries and Russia show no significant change over time.

[Historical transition of main countries/regions appearing in textbooks: 1973~2022]

MAIN COUNTRIES (1973) MAIN COUNTRIES (1976)
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MAIN COUNTRIES (1991)
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The Main Countries graph also shows that Japan's presence in textbooks has increased over time.
In particular, in textbooks from 2003 onwards, Japan appears as a main country in almost half of
the lessons, indicating that students are learning more and more about Japan in their textbooks. In
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parallel, the proportion of both the United States of America and the United Kingdom, which had
a large presence in earlier textbooks, has decreased; the same trend as in the All Countries graph.
The proportion of featured content relating to non-English speaking countries and regions has also
increased over time, suggesting that the perception of English in Japan has changed from 'a
language for communicating with English speaking people' to 'a tool for connecting with the rest
of the world'".

The graph below shows the transition in the percentage of each country/region appearing as the
main country in the sections in which it appears.

CHANGES IN PERCENTAGE APPEARING AS MAJOR CONTENTS

—+—Japan United States Inited Kingdom/Ireland

As can be seen from the graph, the proportion of sections in which Japan appears as the main
content has increased over the years. Over the course of the survey, it was noted that Japanese
characters began to appear in textbooks without fail from around 1982, when the proportion of
representations of Japan began to rise. In addition, the UNICORN series selected for the survey
from 1982 to 1998 assumed that Japanese students would go to English-speaking countries to study
abroad and use English there; however, the VISTA series from 1982 onwards and the All Aboard
series from 2003 onwards assume that foreign students would come to Japan and use English in
class and in everyday life there. The VISTA series from 1994 onwards also includes students from
non-Western English-speaking countries, such as Singapore, Malaysia, Kenya and South Korea,
which did not appear in previous textbooks.
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Chapter 3

This chapter traces the changes in the high school Courses of Study since 1970, which were in
use in 1973, the year chosen as the starting point for this study; it then examines the characteristics
of the textbooks published under those guidelines. The themes of each lesson in this material are
broadly classified into five categories based on Enomoto (2006) and Okawa (2011): Culture (daily
life, manners and customs, stories, essays, geography and history, traditional culture, youth
culture), social issues: science/technology, war/peace, public/welfare, and
environment/coexistence. This chapter investigates how these topics express the concept of
nationality. Only ‘main’ lessons have been examined here as the lessons in which students are
likely to be exposed to this content for a longer period of time.

1.1970.

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools were to develop in students the ability to understand and express themselves
in foreign languages, to deepen their linguistic awareness, and to provide them with a basis for
international understanding.

In order to achieve this, the following specific objectives were set out:

1 To familiarise students with the speech, written and basic vocabulary of a foreign language and
to develop their listening, speaking, reading, and writing skills.

2 To gain an understanding through foreign languages of the lives and perspectives of people in
other countries.

In particular, the objectives for the subject surveyed by this paper, English B, were listed as
follows:

(1) To familiarise students with English speech and basic grammar, and to develop their basic
listening and speaking skills.

(2) To familiarise students with written English and basic grammar, and to develop their basic
reading and writing skills.

(3) To gain an understanding through English of the lives and perspectives of people in other
countries.

Two of the objectives of this edition of the Courses of Study are particularly noteworthy: that
of aiming 'to develop a basis for international understanding' in students, and that of allowing them
'to gain an understanding of the lives and perspectives of people from other countries'. As discussed
in Chapter 1, against the background of the 1964 Tokyo Olympics, the liberalisation of overseas
travel, and the rapid economic growth of the 1960s, Japanese students in this time period began to
understand that people from other countries were not limited to those in English-speaking
countries; this edition clearly expanded its scope to include ‘people from the wider world’.

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (1973, 1976, 1979) as a
percentage of the total number of lessons.
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[Percentage change in All Countries (%)]

Year Japan us UK/ Australia/ Canada Europe Russia Africa Latin Other
Ireland New America
Zealand
1973 MU 43.75 31.25 0 9.375 9.375 0 0 0 0 0 0
1976 | 42.43 36.36 0 6.06 12.12 0 3.03 0 3.03 3.03 0
Tl 3.03 45.45 36.36 0 6.06 18.18 0 3.03 0 0 3.03 0

[Percentage change in Main Countries (%)]

Year Japan United UK/ Australia/  Canada Europe Russia Africa Latin Other
States Ireland New America
Zealand
1973 0 40.74 18.52
1976 0 35.71 25 0 7.14 7.14 0 0 0 3.57 0 0
1979 3.7 37.04 25.93 0 7.41 7.41 0 0 0 0 0 0

Data on actual textbooks show that non-English-speaking countries did appear in them, albeit
in slightly smaller numbers. Although data on earlier textbooks are not included here for
comparison as they are beyond the scope of this study, the textbooks produced under this edition
of the Courses of Study depicted a gradually increasing number of countries and regions.

Regarding subject matter, the Courses of Study for English B, stated that
Subjects should be chosen from among those relating to the daily lives, manners and customs,
views, geography, history, institutions, science and technology, industry, etc. of the people who
use English in their daily lives and of the people of the world at large.
Subjects may be in the form of explanatory texts, dialogues, stories, biographies, novels, plays,
poems, essays, articles, diaries, letters, current affairs, etc.

As a result, subjects were classified into the following categories: culture, science/technology,
war/peace, public/welfare, and environment/coexistence.

Year Culture Science/ War/Peace Public/Welfare Environment/
Technology Coexistence
1973 7] 3 0 1 1

1976 3 0 1 1

23
1979 [PK] 3 0 0 1

In each year, cultural subjects represented the overwhelming majority and other subjects were
less common. A few essays and the remaining material were mostly fiction and non-fiction stories
that fit the ‘cultural’ subject matter. The following is The Beginnings of Jazz from the NEW
HORIZON series, a text about the history of jazz in the USA.
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For Study

(‘The Beginnings of Jazz’, NEW HORIZON 1977)

The history of black people in the USA is briefly mentioned, and the history of jazz is described
using the word 'Negro', now considered derogatory. It should moreover be mentioned that the
content restricts itself to black people in the USA, although the fact that jazz has its roots in African
music was introduced; therefore, this material also falls under the 'Africa’ category in the
classification used in this study.

It is worth noting that none of the subjects explored by the textbooks in this time period were
classified under 'war/peace'. It can be assumed that, compared to later years, at this time there was
still no movement in English language education to link peace studies and international
understanding education. It is also interesting to note that the only subject that fitted the
‘public/welfare’ category was a text from the VISTA series about the British justice system, THE
LAW IN ENGLAND' which was deleted in the 1979 edition. The only subject that fitted the
‘environment/coexistence’ category was the lesson 'A Letter to Tina' from the NEW HORIZON
series, in which Daisy writes to Tina about what her science teacher taught her about the life of
salmon in the Columbia River. Texts within the Science and Technology category included the
VISTA series ‘THE MAN WHO MADE SNOW’ (about an American scientist who succeeds in
making artificial rain), the NEW HORIZON series ‘The Hidden Power’ (about the life of Madame
Curie, deleted in the 1979 edition), ‘Measurement of Time’ (about historical changes in the
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discovery and measurement of time), and ‘How Does Advertising Work?’ (presenting American
research on advertising, only featured in the 1979 edition).

2.1978.

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools were to develop in students the ability to understand and express themselves
in a foreign language, to deepen their interest in languages, and for them to gain an understanding
of the lives and perspectives of people in other countries.

The specific objectives of the surveyed subject, English I, were as follows:
To develop in students the basic ability to listen, speak, read, and write in English while grasping
the outline and main points of a matter, and to cultivate in them an aptitude for understanding
English and trying to express themselves through it.

The goal of this edition of the Courses of Study may have been "to have students gain an
understanding of the lives and perspectives of people in other countries”, but the actual English
textbooks contain far more material dealing with Japan than those published under the previous
edition of the Courses of Study. Another point of note is that the goal of English | focused on
understanding and expressing oneself in English, so that students would not merely become
capable of doing certain things through English, but would acquire English as a general
competence. As discussed in Chapter 1, this edition of the Courses of Study signalled a major
change in direction from the previous line emphasising basic academic skills and science and
technology education to one promoting a ‘relaxed education’ ethos. The objectives and content of
each subject were narrowed down to core subjects, and the educational content was reduced by
nearly 30% in elementary, junior high, and high schools combined, with a focus on science and
mathematics education.

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (1982, 1985, 1988, 1991) as a
percentage of the total number of lessons.

[Percentage change in All Countries (%)]
Year Japan us UK/ Australia/ Canada Europe Africa Latin

Ireland New America
Zealand
T 26.19 52.38 26.19 0 0
28.57 52.38 19.05 2.38 0 28.58 2.38 11.9 2.38 9.52 2.38
37.78 51.11 24.44 4.44 4.44 24.44 2.22 6.67 6.67 11.11 4.44
LI 37.78 53.33 24.44 4.44 2.22 20 2.22 8.89 6.67 11.11 6.67

[Percentage change in Main Countries (%)]
Year Japan United UK/ Australia/  Canada Europe Russia Asia Latin

States New America
Zealand
L 1765  47.06 0 0
23.53 44.12 17.65 2.94 0 14.71 2.94 11.76 2.94 8.82 2.94
41.38 65.52 20.69 3.45 3.45 6.9 0 6.9 0 10.34 3.45
41.38 65.52 24.14 3.45 3.45 6.9 0 6.9 0 10.34 6.9
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The data from the actual textbooks show a significant increase in the proportion of
representation of Japan compared to English textbooks under the previous edition of the Courses
of Study; it is assumed that this is because the UNICORN series textbooks used in the data from
1982 to 1998 used Japanese and American characters as the main characters. This is a reasonable
assumption given the overwhelming adoption rate of the UNICORN series at that time. Japan also
appears in the VISTA series, which was surveyed across all years, and, although not appearing as
a main lesson, in the 1982/1985 editions of the Conversation section there are five series in which
a Japanese high school student introduces Japan to an American couple, through Kamakura and
Hakone, Nikko, Kyoto, Nagasaki and Sapporo. Texts about the Japan Overseas Cooperation
Volunteers (JOCV) appear in the 1985 edition, and texts about Japanese celebrities appear in the
1988 edition. Texts on the Japan Overseas Cooperation VVolunteers also appeared in the UNICORN
series in the 1988 edition; it can be assumed that this was one of the subjects commonly covered

by English language textbooks of this period.

LESSON 8
Japanese Volunteers
Most developing countries have their own prob

lem: They are suffering from want of food and

r things They need to grow more food

d to take better care of their children and

pung  volunteers to these heir children.

w a lot of young Japanese are

own problems (1) 0 M &
U) take better eare of

| et probloma (7 R0 L

(‘Japanese Volunteers’, VISTA 1985)
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Lesson
IN THE HEART OF AFRICA
INTRODUCTION e The len s PR of the,
Louiss: You're very good at English.
Joo: Thank you 1t's been  grest help 1o speak with e's the spleen?” then asked one

Americans every day A

Louiss: That's good. I'm glad to hear that “Its, uh, it's behind the,

Jiwo: By the way, I heard about a Japasese doctor who stomach,” 1 finally said ever, are quite familiar with Eagiish, because #t is the
went to Zambia. When 1 began to teach, | had to struggle with Englah official language of their country. With their help my

Louisa: Zambia? What for? a  to Zambia a5 a member | Eoglish improved little by litde.

Jiwo:  To teach medicine there. But he had to teach AR R 2

in English

be coul his English ied medicine in English Half a year after | arrived, the students ad | camped
Louisa: That means be could improve his English,

Besidos, the ten years since graduation I had forge at a small village for tw

doesn’t it?
Jiro:  Certainly. 1 hear he soon became 2 good speaker
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(‘IN THE HEART OF AFRICA’, UNICORN 1988)

Erikawa (2008) posits that the high economic growth of this time and the success of the 1964
Tokyo Olympics gave Japanese people greater confidence. Accordingly, he argues, Japanese
material became more prominent in the subject matter of 1960s junior high school English
textbooks. For example, when, in one of the textbooks, an American attempts to persuade a
Japanese female student on a homestay in the USA to live with her before returning home, the
Japanese student refuses, saying "I like your country, but I also like Japan.". In another example,
a Japanese family on an overseas assignment befriends American families whose hobbies include
karate and collecting Japanese dolls, suggesting an active effort to incorporate Japan into the
textbooks’ subject matter. There is also data to support this. The author drew the following graphs
based on NHK's (1982)8 Illustrated History of Public Opinion in Japan after World War 11, and on

8 The NHK Broadcasting Public Opinion Research Institute was established in 1965 as an organisation to conduct
public opinion surveys to ascertain viewers' intentions, and was merged with the NHK Broadcasting Culture
Research Institute in 1984. The NHK Broadcasting Culture Research Institute was established in 1946 and is a
unique research institute directly operated by a broadcasting station, which conducts research on all aspects of
broadcasting. Its results are not only useful for improving NHK's programming and production, but are also widely
publicised as changing the basic framework of public broadcasting. (NHK Broadcasting Culture Research Institute,
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continuous Surveys of Japanese National Character®®. All surveys were conducted among
Japanese aged 20 and over, and data units were expressed in %.

The following results were obtained in response to the question, "Do you think the Japanese are
superior or inferior to Westerners?”

DO YOU THINK THE JAPANESE ARE SUPERIOR OR INFERIOR TO WESTERNERS?
(QUESTIONNAIRE FOR JAPANESE, IN %)

1951 1953 1963 1968 1973 1983 1993 1998 2003 2008 2013

- -Japanese are superior = =Japanese are inferior Equally superior

Who we are, <https://www.nhk.or.jp/bunken/english/about/outline.html> and NHK D iz e iz 21> T,
<https://www.nhk.or.jp/bunken/yoron/nhk/history.html> (Last accessed: 2/1/2023).)

9 The Japanese National Character Survey is one of the statistical surveys conducted by the Institute of Statistical
Mathematics (ISM), which attempts to capture the views and attitudes of the Japanese people and their changes
through social surveys. The survey began in 1953, soon after the end of the war, and is repeated every five years
using basically the same survey methods and the same questions. There are two main aims of the National
Character Survey as an ongoing survey. The first is to clarify aspects of changes in the Japanese people's "way of
thinking" by means of long-term, continuous questionnaire items, and the second is to explore and prepare for
new trends in the future, while maintaining continuity with previous surveys. For this reason, each survey includes
new survey items as well as items that have been asked in the past, although not necessarily on an ongoing basis.
The Institute of Statistical Mathematics was established as an institute directly under the Ministry of Education,
based on a proposal made at the conference of the Society in December 1943. It was intended to provide guidance
in research on the mathematics of probability and its applications, and to promote, unify and disseminate the

publication of research results. (The Institute of Statistical Mathematics, H A& A o [E R E,

<https://www.ism.ac.jp/kokuminsei/table/index.htm>, FE5 - #&#,
<https://www.ism.ac.jp/kokuminsei/page6/index.html> and History of ISM,
<https://www.ism.ac.jp/history/histories_e_til1999.html> (Last accessed: 2/1/2023).)

10 The Institute of Statistical Mathematics has an English-language website and issues several publications in
English, but the author could find no information on this Japanese national character survey in English.
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The following results were obtained in response to the question, “Which do you think is the
better economy, Japan or Western Europe?"

WHICH DO YOU THINK IS THE BETTER ECONOMY,
JAPANESE OR WESTERN EUROPE?
(QUESTIONNAIRE FOR JAPANESE, IN %)

These results may support Erikawa's argument that the Japanese began to regain confidence in
the 1960s. It also explains why the 1978 edition of the Courses of Study, which was produced
against this historical background, included more content on Japan in English language textbooks.
However, as pointed out by Erikawa (2008), Japan-centred material should not overly glorify
Japan or incite nationalism; yet in 1988, material under the category of “War', which was included
as a subject in the First English Series I and Il high school English textbooks and had already
passed the textbook authorisation, was replaced by 'My Fair Lady' (Nakamura & Minemura 2004).
The material in question referred to Japanese military atrocities in South East Asia during the
Pacific War, but due to pressure from some political forces, it was never actually used in the
classroom.

The following results were obtained in response to the question, 'Name any number of racial or
ethnic groups that you think are superior’, which has also been asked in other years. Multiple
answers were allowed, and respondents could choose from Japanese, Chinese, Indian, Jewish,
Russian, German, French, British, American and Other; the graph shows results pertaining to the
top three.

NAME ANY NUMBER OF RACIAL OR ETHNIC
GROUPS THAT YOU THINK ARE SUPERIOR.
(QUESTIONNAIRE FOR JAPANESE, IN %)

59 — 60
37 \\ /
52 52
~—
—

—_

1958 1963 1968 1973
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Furthermore, "Do you like the USA?" has been conducted annually for 20 years since 1960,
with interesting results.

DO YOU LIKE THE USA? (QUESTIONNAIRE FOR JAPANESE, IN %)

1960 1961 1962 1963 1964 1965 1966 1967 1968 1969 1970 1971 1972 1973 1974 1975 1976 1977 1978 1979 1980
Like Dislike

According to NHK (1982) (previously cited), after Japan’s defeat in World War II, the image
of a 'rich and free America' was widespread in the post-war era; however, from the point in 1960
at which the movement against the revision of the US-Japan Security Treaty gained momentum,
the number of Japanese people who said they liked the USA began to decline. The seriousness of
the racial discrimination problem in the US as exposed by the civil rights movement, the
assassination of President Kennedy in 1963, and the US’s intervention in the Vietnam War from
1965, all also contributed to a significant decline in Japanese '‘America-liking' from this time.
However, from the late 1970s - after the Vietnam War had been concluded - Japanese 'America-
liking' increased year by year, corresponding almost perfectly, according to an NHK survey, with
the trend of 'Soviet Union-hating'.

Erikawa (1992) also states that from 1980 onwards, junior high school English language
textbooks began to break away from their US-centric characterisation. He sums up this
phenomenon as follows: ‘Japanese people have come to have eyes that see America, the symbol
of democratic affluence that shone in the immediate post-war period, realistically on a life-size
scale'. However, in the English textbooks for upper secondary schools covered in the present study,
there is no indication of a particular decline in the proportion of representations of America.
Changes in the content of the subject matter will be discussed later in this paper.

With regard to subject matter, the Foreign Language Section of these Courses of Study for
Senior High Schools stated the following:
Subjects should be chosen from a varied selection of items relating to the daily life, customs, stories,
geography, history, etc. of the people who use the foreign language in their daily lives and of
people around the world at large.
The form of the subject matter should be chosen from explanatory texts, dialogues, stories, plays,
etc.
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Described in Erikawa (2018) as containing 'less textual colour and a shift towards practical
English’, the English textbooks under these guidelines have been altered to be significantly easier
to read and considerably simpler than those under the previous version of the study guidelines.

Results for all the subjects were classified into the following categories: culture,
science/technology, war/peace, public/welfare, and environment/coexistence.

Year  Culture Science/ War/Peace Public/Welfare Environment/
Technolog Coexistence

| 1082 [N 2 0 1 2
| 1085 [P 2 0 3 2
| 1088 [T 0 1 5 7
[ 1001 T2 0 1 5 7

The number of lessons in the VISTA series has also increased in this table, as the lessons in the
VISTA series have been subdivided into smaller lessons since then, with the average number of
main lessons increasing to 18 (see the Appendix at the end for more information). Perhaps as a
result of the increased number of lessons, the variety of material has also increased: from the 1988
edition, material on war, which was not covered in the previous edition of the Courses of Study,
has appeared (VISTA series, "What Will a Nuclear War Be Like?").

Texts on the United Nations have also appeared and are classified under Public/Welfare.

l 12~ -1

(‘The United Nations’, VISTA 1988

Beneath the title: “What role has the United Nations played in world peace? The UN has separately
UNESCO and various other specialised agencies, which contribute to human peace and the
development of learning and culture. Japan should be more proactive in sending staff to these
structures.”)

In the short text, the role of the UN is briefly described and the content of the text addresses the
issue of the low number of Japanese staff at the UN. However, the content does not encourage
students to learn more about the UN, learn how Japan came to participate in the UN, or consider
the reasons for the low number of Japanese staff at the UN.
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under Public/Welfare.

The famine in Africa in the 1980s and some related subjects also appear, and are categorised

LESSON 15

ol l -

(‘Agnes Visits Ethiopia’, VISTA 1988

Beneath the title: “After visiting Ethiopia, TV personality Agnes Chan felt the injustice of the
world's current situation. In response to other entertainers from around the world who have stood
up to help the unfortunate Ethiopian people, she too appeals to us all to ‘share.””)

This lesson, in which a Japanese TV personality recounts her experiences during a visit to
Ethiopia for a Japanese charity programme, is a type of material not seen in textbooks till this point.
The TV personality was born in Hong Kong, graduated from a Canadian university, received her
PhD from Stanford University in 1994 after the textbook was published, and was appointed an
ambassador for the Japan Committee for UNICEF in 1998,

Writings on Martin Luther King Jr. also appear and are categorised under Public/Welfare.

B4~

L |
(‘Martin Luther King, Jr.”, VISTA 1988
Beneath the title: “The sadness and pain of young Martin's first experience of discrimination
against black people - from this point on, Dr King dedicated his entire life to the movement to

11 AGNES CHAN OFFICIAL SITE, HISTORY, <http://www.agneschan.gr.jp/profile/history.html>, (Last Accessed:
2022/12/30).
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abolish discrimination against black people. Consider the significance of his birthday being a
United States national holiday.”)

Writings on Martin Luther King Jr. and the American campaign to abolish racial discrimination
are popular subjects in English language textbooks; after this, until 2013, there would be at least
one subject dealing with them every year. Perhaps reflecting the 'America-hating’ trend mentioned
earlier, material dealing with negative aspects of the USA also appeared.

The 1988/1991 VISTA series adopted the text 'USA as "Number One™, which is critical of the
USA. The content describes how Americans should understand that, from an American perspective,
the USA has been number one for a long time, but in reality is no longer in that position.

(‘USA as “Number One™’, VISTA 1988

Beneath the title: “One American reports. It was noted that university students in the USA, which
has long held the pride that the United States is the 'number one' country in the world, are woefully
ignorant of the world map. But Americans are beginning to realise that they are not the only ones.”)

The first five lessons in the 1988/1991 VISTA series are all classified under
Environment/Coexistence: respectively, ‘Spaceship Earth’ (exploring the concept that all human
beings are a family on Spaceship Earth), ‘Man and Animals' (contrasting humans and animals with
the human use of language to communicate their thoughts), 'Races and Countries' (discussing how
there are many different races in the world, with different skin, hair and eye colours, and often
with their own languages), 'Japan and the World' (about Japan and the wider World), and ‘An
Internationalised World’ (promoting the importance of learning about and working with foreign
countries, as well as learning foreign languages).
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We Japanese buy much of our
food from different parts of the e
world. Our oil comes from Arab w
countries. We sell cars, televi wimie

ny other product

ntries.

to solve many

Today
of our problems with the help of
other countries. We must be

good friends with people from

other countries far and near.

(‘Japan and the World’, VISTA 1988
Beneath the photo: “Japanese cars go global, but what about petrol?”)

LESSON §

Now we live in an internation-

alized world. We have to commu-
nicate with foreign people. We
have to work with them. We
have to know more about foreign
countries. The study of foreign

languages and cultures is very

important.

knew very little about

that time. Very few

esnCOMprehension

Te interested in the imwemied e
world outside Japan.

.

L -2

(‘An Internationalized World’, VISTA 1988)

All these lessons were designed to encourage students to develop good relationships with people
who speak different languages in a globalised society, and it is interesting to note that the central
subject matter they contained always included Japan. These subjects suggest that Japanese English
textbooks of this time were highly concerned with racism. Erikawa (2008) also mentions that
pioneering material incorporating the ideas of cultural pluralism and intercultural conviviality
appeared in English textbooks from the 1980s, but does not describe the background to this trend.

As one hypothesis relating to this point, the present author would like to point out the trend of
‘Japan bashing’ in the USA around this time. ‘Japan bashing’ refers to a political phenomenon
associated with the rise of anti-Japanese sentiment in the United States since the 1970s, which
surfaced as Japan's prestige as a global economic power surpassing that of the United States
increased, and as trade friction between the two countries intensified (Sasayama et al. 2014). At
the time, discrimination against Japanese people occurred in the USA. In other words, racism was
recognised in Japanese society of the time as a 'matter in which they could be victimised', offering
a potential explanation for the US’s portrayal in English language textbooks as "a problematic
country where racism (which could also harm them) still exists". It is interesting to note that, while
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there has indeed been a growing interest in racism in English language textbooks, the racism
discussed is always ‘outside of Japan' and not the problem of racism within the country.

To avoid a recession following the Plaza Accord in 1985, the Japanese Government
implemented a long-term policy of low interest rates and expanded public works projects, which
resulted in a surplus of money for businesses and individuals and created a bubble economy until
the early 1990s. In addition, an increasing number of companies moved their production bases
overseas to avoid losses caused by the sharp appreciation of the yen due to the Accord. When the
author of this thesis asked her parents?, who lived through this period in their late 20s and early
30s, they told her that overseas travel became widespread from the late 1980s. They said that until
then, it was still possible to travel and study abroad, but only for the rich. However, they both
stated that upon entering the late 1980s they began to feel that they could travel abroad if they
saved up enough money. In fact, they also experienced their first overseas trips, in 1988 and 1990

respectively.

r —
g 0

(% 017617

aAss EOF"‘, \ T UNITED ST/
2

12 The author's father was born in 1961 and her mother in 1962.
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Another page of the above passport; it shows that the author’s father also visited Bali, Indonesia,
in 1989.
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Another page, shdwing that her father visited Sydney, Australia, in 1990.

]

Passport of the author's mother, who visited Busan, South Korea, in 1990.

It is also interesting to note that in 1991, the author’s mother visited Hong Kong on a business
trip for three days and Shanghai, China for about two weeks.

1
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:Another page of the passport, recordiﬁg a visit to Hong Kong in1991.
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Page of the passport that records the visit to Shanghai, China, in 1991.

The author's mother was a sales representative for a major department store in Osaka, and at the
time there was a factory in Hong Kong affiliated with the department store and a branch of the
store in Shanghai. The author's mother was sent there to inspect the factory, work as a salesperson,
and supervise the local staff. She does not speak Chinese, and when asked why she was sent there,
said that most of the customers were Japanese and that the local staff were fluent in Japanese. She
also recounted how, when she took a flight to Nagasaki on her return to Japan, in business class
she met a customer she had handled at the Shanghai branch. Additionally, she said that she saw
Japanese high school students on a school excursion at the airports in Hong Kong and Shanghai.

It can be assumed from this anecdote that, at least as of 1991, overseas business trips and school
trips abroad were quite widespread among the Japanese. It also shows that it was not rare for
wealthy Japanese to shop abroad.

The 1988 VISTA series ‘A Letter from India’ is about a girl who moves to India with her parents
as a result of an international marriage and tells Japanese boys about life in India. It shows that
international marriages and emigration abroad were not rare at that time.

LESSON 10

" g
(‘A Letter from India’, VISTA 1988
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Beneath the title: “Letters to a Japanese boy from a Japanese-Indian girl who emigrated from her
mother's country Japan to her father's country India. She gives updates on her travels, food, school
life and teenage life in India, touching on her life in India.”)

3.1989.

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools were:
To develop in students the ability to understand and express themselves in a foreign language, to
foster an attitude of active communication in a foreign language, to increase their interest in
languages and cultures, and to deepen their international understanding.

In addition, the objectives of the surveyed subject, English I, were as follows:
To develop the basic ability to understand the intentions of speakers and writers and to express
one's own thoughts and ideas in English, as well as to foster an attitude of active communication.

As noted in Chapter 1, this edition of the Courses of Study reflects the rapid internationalisation
that began in the late 1980s against the backdrop of the Japanese bubble economy. The Courses of
Study were revised to reinforce nationalism, as exemplified by the guidance that the national flag
and anthem should be enhanced. As stated by the Ministry of Education, Culture, Sports, Science
and Technology (2011), cited in Chapter 1, one of the policies of these revision was to emphasise
the development of an attitude of respect for Japanese culture and traditions, while deepening
understanding of world culture and history and cultivating the qualities of Japanese people who
live in an international society.

This policy is also expressed in the subject matter policy of the Foreign Language Section of
this edition of the Courses of Study for Senior High Schools.
It stated that teaching materials should be varied and include subjects related to the daily lives,
manners and customs, stories, geography and history of the people of the world (mainly those who
use the foreign language in their daily live) and of the Japanese people, as appropriate to the
students' stages of physical and mental development and their interests and concerns. In doing so,
it added that the following goals should be taken into account while aiming to develop the students'
ability to understand and express themselves in foreign languages:
a. The deepening of international understanding from a broad perspective, the raising of awareness
of what it means to be Japanese people living in an international society, and the cultivation of a
spirit of international cooperation.
b. The increasing of interest in languages and cultures, the development of an attitude of respect
for them, and the cultivation of a rich emotional outlook.
c. The deepening of understanding of life and culture in the world and in Japan, the broadening of
international perspectives, and development of the ability to make fair judgements. The form of
the subject matter was to be appropriately selected from among expository texts, dialogues, stories,
plays, poems, letters, etc.

For the first time in any edition of the curriculum guidelines, there was an official stipulation
that Japanese people should be included in the subject matter. The first perspective to be taken into
account here is the inclusion of the goal "to increase awareness as Japanese people living in an
international society”; Erikawa (2018) also points out that this is a reinforcement of nationalism.
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The tendency, also pointed out by Inda (2010), to consider the development of character necessary
to contribute to international society and world peace as one of the roles English language
education could play can also be read from this version of the Courses of Study.

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (1994, 1998) as a percentage
of the total number of lessons.

[Percentage change in All Countries (%)]
Year Japan us UK/ Australia/ Canada Europe Russia Middle Africa Latin

Ireland New East America
Zealand
akelerii 48.84 41.86 20.93 9.3 2.33 18.6 2.33 18.6 0 11.63 4.65 2.33
(el 39.53 37.2 13.95 4.65 2.33 25.58 6.977 25.58 2.33 9.3 6.98 0

[Percentage change in Main Countries (%)]
Year Japan United UK/ Australia/  Canada Europe Russia Middle Africa Latin

New East America
Zealand
53.57 53.57 28.57 10.71 3.57 14.29 0 17.86 0 14.29 7.14 3.57
25 35.71 17.86 7.14 3.57 10.71 0 14.29 0 7.14 3.57 0

It is worth noting that in the 1994 Main Countries table, the proportions of representations of
Japan and the USA were equal. The share of the USA in English language textbooks reached its
peak in 1991 and has continued to decline since then. It is also noteworthy that, until the 1994
edition, textbooks were characterised by the fact that even if Japan was included in the Main
Countries, the content was often about Japanese people rather than about Japan; moreover, the
subject matter itself was more often about foreign countries (mainly Western English-speaking
ones). However, in the 1998 edition of the UNICORN series, there was an increase in the number
of stories dealing with Japan not only in terms of characters but also in terms of content, although
this is not shown in the data. For example, TERAKOYAS THROUGHOUT THE WORLD,
which introduces the Japanese Terakoya initiative to build schools and improve people's literacy
in Cambodia; ' THE SOYBEAN ROAD', which introduces the history of Japanese people and soya
beans, and THE GREAT JOURNEY", which deals with the story of Japanese explorer Yoshiharu
Sekino.
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(‘TERAKOYAS THROUGHOUT THE WORLD’, UNICORN 1998)
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67, coll ~ after: e i callod Ichiro afier the famimn buschall player,
01 has boen raining since o might. (O-C) 10 Mlay & part i
Sho played an important part in our schod festmal

@ Whst are the Japanese volmteers calling this kind of school?
When did the “Terakoys Movement™ start?
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OYBEAN
OAD

BEFORE YOU READ

WARM UP R e LTREELELSY
ar What food do you like best?

e Let me wee... | like Beefsteak best
a: Do you like Japasiese food?

b You 1 lke ofi very much.

KEYS SXEMURCRELELLS

BAURAOKEL, HEEANDERTHEAILL

e CIrress T
. a6.:, ALR

1
The Japanese cat soybeans cvery day in many different
ways.. Tofu, natto, mis, nd soy sauce are all made from
soybeans. It is diffcult o enjoy & Japancse breakfast
without miso soup. Many Japanese like to have matto for
breakfast. 7ofu, another Japancse favorite, is very good
10 eat in all sessons And oy sauce is a must for
Japancse cooking.

2
Many people think the Japanese were the first to make
various foods from soybeans. But the history of making
soybean foods really started in China a long time ago.
From China, they spread to Korea, Japan. and other
Asian countries
At cne time, soybeans were growing wild in China.
The Chinese found them good to eat and began growing
them.  One record sys they were growing soybeans s
carly as 2800 nc
The Chinese created new ways of using soybeans
They invented miso and soy sauce about 2500 years ago,

B e
Worea [iaria)  BC.[biak]  cremted) kriinid)]

S0y swnce (54 il
o rich b~ ERETHE.

s sl -—-u»—x

iad, fofu ice cream, and fofu burgers are
The soybean has come a long way o

AFTER YOU READ

CHECK
A 1~ORXEMIT, SMOABER > THAEO. BoThug
xEMHIL

Py S AR R At )
.5 $oOPLANGEEARL L

"The Natory of soybean foods started in ( ) about
290 yean age They were mi, soy suce, and fof
() monks needed to eat them because they did
() eat fuh or mest. Soybean foods were introduced

into Japan by ( ) coming back from their studies in
China. At first ( ) Japanese could not have them,
because they were 10 ( ) But they became popular
foods in the { ) ers. Tofu became ( ) than the
Chinese kind.  Today, soybean foods are very popular all
mu-uubu-mhm.huu ) but not
much ( >

salod]les aram (ivksin]  bargert) (Wergar(s)]
® What Kinds o soybesn foods s posuder i Amarca?
2 —usony

FOR STUDY

A FIM: CosmEowE,
L Many Japanese like fo heve matto for beeakfast
2 1t in nice fo have mio soup for breakfast
@I OMEEN LTS,
3 The Japancse were not the fist to make foods from

soybeans.
4 Many Japanese monks went over to China fo study
Buddhism.

S We arc happy fo hear that the war is over.

6 Tofu is very good to eat in all seasons.

7. The soybean has come 2 long way fo buome the world's
i

@ L 2AMNNE JUETHNNE, 4~ T EIRETH S,

@ remcasLossatmonLos.

o an wland in the Souh Pacific.

ERERERC L 3MV6NRE.
1 Eating wybean foods became popular in the Muromachi

e
2. The Chinese began growing soybeans long ag0.
3. The history of making soybean foods sarted in China.

HROBTRNRL Y
L Only people donging 1o the upper clum could get i
and fofu.

3. Later, deepfried a0d freczedriod tofu were born.

ap 2 PP EBEEAT I
::u-ul-mh—-n—u-)-m Yok

21 met a gl faal) it

-
(‘THE SOYBEAN ROAD’, UNICORN 1998)
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and later, fofu.
Buddhist monks in China
played an important part in
the development of soybean
foods They needed to eat
foods made from soybeans
because they did not eat fish
and meat.
3

Buddhism came to Japan
around the sixth century.
After that, many Japanese monks went over to China to
study Buddhism. These monks brought back fofw, miso
and oy suce 0 Japan, together with other things like
@

In those days, mino and fofu were too expensive for
most people. Other than manks, only people belong-
ing 1o the upper class could get them. Eating soybean
foods became. popular among ordinary people in the

Dbt i

expensive (apéany]

woper |spar.

'ut-a-m.,..,. """"‘-‘H-n-s.—u

.m..,.."'"""'"""-ﬂ-u-.m:

oy O B the develonment of soybesn
© 0o bowgnt back mie 4oy 10 sepun?
T S—

|

Muromachi cra.

The Japancse alo devcloped their own ways of
soybean foods. The fofu made in Japan became

softer than the tofu made in China. New kinds of fof,

such a8 decp-fried and freezedried fofu, were born.

And in the Kamakura era, the Japancse type of soy
sauce appeared.

)

The soybean road. however, does not end in Japan or
in Asia. Even while Japan was mostly closed in the Edo
era, through 2 few open doors, soybean foods were
introduced into European countries

Today, soybeans are often called the “meat of the
field” because they are rich in protein. For this reason,
soybeans are vakued highly in many developing countries.
Soybeans are also popular in developed countries
because they are low in fat and are thought of as an
ideal bealth food. For exsmple, you can find tofu and
sy sauce in almost every supermarket in America.

fried (ki< fry .-l‘llllhl -n.l-h-ll reason (rian]
S ok we | vt nnv--a-».-_u..,
b—l imtar e w-m‘--n
ik of = Eveyly of e el Phs
-nl‘-hld-lﬂb-hn—i

@ Who coud eat miso and fods bafors the Maromach aral
When did the Jepanses tr0s o sy sbice sopem?

When were soybesn foods intreduced o European countries
from Japan?

@ Wity are soybesns calied “the meat of the fisld™}




U i
them from a distance until they disappeared into the
stadium. The little boy had a bounce in his step.

"'l‘hlnlym’clmlinﬁn!ﬂﬂ\aldﬂ\vodd&ﬁu
can be 0 exciting” Teicher said to himself.

AFTER YOU READ
COMPREMENSION CHICK

A 1~SORXEMOT, FMOABE A > THREO, o THhLL
*e2uEI0.

G e N i W P e
B PO IOSCANCEEANGIL.

On the day of the ( ) game of the Workl Series,
Michacl Teicher had two ( ) tickets. He was looking
for someone who necded them most. When he reached the
main gate of the ( b be sw a father and his son.
Teicher ( ) up to them. The father was trying o get
the ( ) from scalpers. The son looked very sad and
diappointed. The father told Teicher that they came from
( ) 10 we the game, but that the ( § i
scalpers’ tickets were 100 high. Teicher handed the two
Uckets 10 them and walked () To g0 0 @ World
Series game ( ) s father was Teicher's dream when
he was 3 child. But he never had the chance. Now he can
£ 0 all the World Series games, and they are not ( )
for him. The father and his son taught him. that going o
3 Workd Serics game could be very important.

—_—  raauu e
tance i) dinppmatod) iard]

& 207 to meself Loy — 222

et Sy
® Ut won s Teicher worching o fotr amd
L

foot, by bicycle,
been traveling on 3
expedion. e 18 e This Kind of adventur,

ancestors and ther life carly in the history of human.

kind. 3

One of Schino's most difficult times occurred in
Patagoaia in 199, When his party was crossing & snow-
feld they were hit by a viokent storm. For days, the
wind was so strong that every Kevlunll%r?l deal
of efiort. Nobody could tell when it would stop. One «
night, his heavy sled was blown away by the strong
wind  Luckily, however, he found it three kilometers
away the next moming. The sowficld was about 200
kilometers wide. It took the party more than a month
10 cros it.

One of the greatest moments of his expedition will
come when he crosses the frozen area of the Bering Sea
from the American to the Asian contineat. No cne has

vielowt(viiseot]  womm[whrm]  dead (dil] ffors[Efat]
slod ] Beriag [biscg]

Lo oot We are ging on fou, bt by cac. L on skis 24—
I Pangoala 113357 W7 40 S KRR S, A Uk (50 4 K
S0 @ great deat of: We have bad

© What hagoenad 16 s Hod She meghtl
1 How 1o 41 .1k i 10 v s snomteia?

32 —amons

REAT
JOURNEY

BEFORE YOU READ

WARM UP kst talielsl, s

a: Which country would you like 1o visit?
be I'd like to visit lndis .

a: What do you want to do filad?
b: 1 want 10 eat real Indian curry .

KEYS £XERUMRELLL,)

the Great Journey ope-man

FZUNTELNLARS, CONSE TRA, RAOAR

10 Th o P = 3 Apemen
emilicn

sacesee) i) =
Soarveyfdghra] onry (e SR bt e

Sckins in the Vally of the Macn, Cole
ever walked across it in the middle of the winter.
Sckino has already made 3 long and difficult journey.
Will he be able to reach his final goal safely? That is
still & question. But he believes he can do it.
4

Sekino's Great Journey is more than just traveling
from South America to Africa He spends only about 25
percent of his time on the road The rest of the time,
he stays in villages and towns along the way. By
observing the daily fives of the local people be meets, he

ol (glal]_ obrving shokrva < s
L fm the middle of: We had the schoul fotval i the midde of October.
67, apend ~ o the read WHTEOI-ERD

@ Has anyone ever walked across e Berieg Sea i the middle of

the winter?
© How lang does Sekino spend o the rosd?
@ Where doss he spend the rest of the tme?

sson 153

maabind [jimosksind |

oo 149

1
The firt ancestors of humankind were born in castern
four million years age Over a million

bout
s descendants moved out of Africa into

years ago, their

Asia md:bemtqqmlmdingwm—;,m
North America, and finally reached the southern end of 4
South America. Thu;mmt_rofvvrrmkilonmen'.
surely the greatest adventure in the history of human-
kind. It is caled the “Great Journey."

descendants) |Lmindmes) wdventure [sdvént/ar]
& Reeh om ng: He bept on ashing questions

© When 4ng whers were the fest ancestors of humanking
ors of ?
® Whers @ the “Great Journey” Sy end? s

30— wssom

5 important
:':‘;'“L::mmﬁ" in harmony with nature
eut did.
.‘my!"z"m why Sekino became interested i the
Great Joursey. He fin visited South America as the ,
Jeadet of an Amazon expedition team over 20 years aga
Since then, he has visited there more than 30 times
mhﬁuuwmmkm.hd
friends and learned that there is a lifestyle different
from the one we know in modern cities. .
“These days we hear 2 lot of talk about mving the
environment,” Sekino says, “but in ancient times human
beings lived in harmony with nature. My Great Journey
is continuing. but 1 believe there is much for all of s
to learn from our past history.”

Lot saciewt njr] — Amasoa [#mason/ 0]
vl 1 e e—y contiuisg

il < contoue

2 e hermemy sl W s ling in harmny

1 e con v the ol with cor neighbors.

e e 4R thae duya: Many young people go abrend

@ How e ——
Amaccay "™ MO8 1he locai pacole he meets in_ South

lessons for us today. Many l’

oy |

2
A Japanese doctor has been, maxc
don to ramng.w“:""’“mnm

Great Journey in reverse.

‘mm‘ng'a"dL&wiﬂhtwiﬂuhDMmilu
.

the first sunrise of the year 200

On his Great Journey, Sekino is trying to experience
nature as our ancestors did He has already experienced
the heat of summer and the cold of winter that the

4 peaple in the wilderness did loag ago.

Sekino has never traveled by ar or train on this

expedition [thspad ] well-kaowa | wilsoua) Nighlands
[bbids))  Guyama(gesk] Incalighs]  Woshplace [sirtyiva)
Olduvai [6uldovei] Tumsanla thssscia)] arise [s(arsis]
‘wilderness [wikisron)

4 be wellhmonm for: Noguno it waldmen for it apples
off: Tororrow morning wil s of culy. 74 ou ends way b |

@ Who is making the Great Jouney now?
o did he start bis Great Jowrney?
@ What is he trying 1o expenence’

o 81
AFTER YOU Reap
COMPRIMENSION CHrck
A ~i0K
a Patagonia b Odmai ¢ Amazcn & Guyana
8. ,,;ﬂ.ﬁ.lk.ltult(kﬁ?il' -
Ol\‘!lmnl(u!!ﬂlllp.wli ) came out of

Africa into Asia Some of them .
but traveled oa to the muﬂn::‘( :(" ’Mb
( ) continent. This journey of humsnkind i calied
the L S

A Japanese doctor s now making an expediticn 0 follow
this route in ( ) His name i ( ) Yoshiharu
He is 2 famous adventurer who bas visted South Americs
many times His journey started in the year ( ) and
e has had a long and difficuls trip o far. He never travels
by car or train He spends 2 fot of time in wmall vik
lages and towne along the way.

The birthplace of ( ) in catern Africa s b final

goal He plans to reach there on the Srat day of the year
( >

"S- |
(‘THE GREAT JOURNEY’, UNICORN 1998)

The subjects surveyed were classified into the following categories: culture, science/technology,
war/peace, public/welfare, and environment/coexistence.

Year  Culture Science/
Technolog

1994 K] 0 0 5 5

1998 (Wi 1 1 4 5

Environment/
Coexistence

War/Peace Public/Welfare

One material that fell under Science/Technology was 'THE INTERNET AGE' from the 1998
edition of UNICORN. It was a text about the internet, the use of which was only just beginning,
and advised people that they should use this virtual space well.
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BEFORE YOU READ
warm ur phLTamELELsS
a: When did you first use & computer

b: Two years 30
hat would you Kike to do with & computer?

i T Jike 1o play computer’ gamen

MV,'. )0 '
) Y™

1
The Internet is a worldwide network of computers. It
became popular in the 19908 Now, we live in the

Internet age.
The Internet is very useful You can get information

s from librarics around the world, shop at famous stores

in Paris, or read today's New York Times You can do
all these things in your reom.
2

You can set up your own space on the Internet. We

aall it a home page. It is open to anyone in the world.

. Write your message on your home page. Soca, you can

get answers by e-mail from people around the world.

The Internet is aiso useful in an emergency. When a
flood or an earthquake happens somewhere in the world,
we can learn about the victims' ncods quickly on the

+ Internet. Then, we can send them food and medicine

more quickly than before,

Doctors wse the Internet a lot  They exchange
information and find a cure for difficult discases.
3
In the world of the Internet, everyonc is cqual
Famous writers, artists, scholars and scientists—they are

all your friends A lucky person can even find a

message from the president of a country.

No distinction exists between Japancse, Americans,
Indoncsians, and Russians. And age and sex do not
matter at all People around the world are exchanging

too It is a completely new experience. It will being
about a big change in your view of the world.
a4
Some people lose themselves in the world of the
Internct. The virtual reality of the Internet is dazaling.

+ But remember that the world of the Internct is not the

real world  Faceto-face communication with family,
friends, and neighbors is very important. Don't forget
that the Internet s only a tool for communication and
information.

Many people say the Internet has some problems, but

“eetwork [sitwirk]  laformaion (inariséis]
- their ideas freely on the Internet. Of course, you can

emergeacy (imirdssi]  food [l
)

) s Sehpw & fhe New
GHIE & set up of. They it wp 2 tent
by the river, % bo apem tar This puck it ope fo everyone on Sundays

expecience (ipirins]  view [v7k] _ darling (d&slic]

2 the 19%0n (30 saintion nieti]
York Times 77/ & A8

[Riwtsea]  communication (kamyiaitéifm|  melghboris) nésbaris)]
oot 11

1L in an emergency WO &

What do octers 4o on .

@ When G0 the intarmnet become popuarT ® Who can be yous 10 Interrat? L you can feschange your Keas ] W 12 bring about: Teevisen

@ What can we 00 on the Internat) S Bime can b4 you Irends on the lermat? Brought about 3 big change i e duly We. L dose omeself: | lot
sex mater o6 the internet? ey i the munic

i o b g an o
e ol— b @ Why do some people lose themselves in the Internet world?

[ I—
5o 1 —9

ESON 1T
o

T —
ernet still has a2 wondes
ow people agree the Inteme 3 s FOR STUDY
" For the fint time in history, anyone can e
future. © .
exchange messages and information instantly with other A T84V, XOWRLTRESERNNLY
L We Hve in the Internet age.

I‘“ﬁ‘ 2. Age and sex do not matter at all

AFTER YOU READ B BAVAC.t FENNT IMBEER

L The Internct bs wseful in an cmergency.
2 The Internet s a worldwide metwork of computers

1 The Internet became popular in the 1990s.

COMPREMINSION CHECK
A 1~{DRREROT, CRERTOLOMENT UMD EFLL
o the Internet b home page ¢ email d. virual reality e O AR R SN
e L Doctors use the Internet & lot

A . el s ek 2 We often forges [thar) the wonld of the Iteret s wot the
we can shop st famous stores and ( ). foreign real world

pcwspopers. A we can st Up @ home page on the
Internet. People sround the world can read the information
o it and send us messages by ( } On the Internet,
everyone is ( ) Everyone in the world can ( )
their ideas frecly. This pew experience can change their
( ) of the world However, remember that the workl
of the Internet is mot the ( ) world  ( )
communication with others is very important.

D. 78+V+0+0,: HINBHLLOLE.
L We can quickly send the victims fod and medicine.
of. We can quickly send food and medicine to the
victime
21 bought John 3 Japanese comic boak.
¢f. 1 bought 3 Japanese comic book for john.

£ 784V404C,: NMHENNT IMBHER
L We call it 3 home page
2 Her e-mail message made me Aappy.
@ (04C, OBz BWETS ¢ V. OERESS
L3 n home pope
21 was bagpy

k] check (14K
movie war for the firt time.
® D5 most peogis think the tnternat has & wonderful futurs?

[ R——

% for the frst time: Voserday | ke

o 11

| S

(‘THE INTERNET AGE’, UNICORN 1998)

It is also noteworthy that the text 'JEANNETTE RANKIN BRIGHT STAR ON A DARK
NIGHT", written by the first woman in the US Congress and the only one to vote against war in
both World War | and World War 11, is included in the War/Peace section of the text. One can't
help but feel that there is a bias here, in that the content of the subjects chosen for the 1988 edition
of the textbook which referred to Japanese atrocities in South East Asia during the Pacific War
was not accepted, but content relating to a person who voted against the war with Japan was used
in the textbook that had the highest adoption rate.
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IGHT STAR 3,1‘""'"
A DARK NiGHT

BEFORE YOU READ

WARM UP Lt ectane iy,

22 What person do you admire mest?

b: 1 admire Marie Curie most

a: Who is e ?

b She was 3 great scientiet who
discoversd ratiom

KEYS SXCRUMERLELLS

Jenanecte Rakia
(RQAVTS) 7 4 7 2 DO ENELAR
Rasker kepe Sghting appan =

Harte
ATDET IMIRLR

Tonnnetta Rankin (dgis b | 4508t

Curlofut: bjhod]  rubbumiinnl
warplaneis) [wirplisis| - smmehiod [

crying out “Change you
ol To get away frop
them, she ran into a telephone
booth.  From the booth g,

The police soon arrived, cs.
corted her to ber office, ang
stood guard at her door al
Ramiin cling Se pulie (o 360 day long.
3

Jeannette Rankin was born on 3 ranch in Montana in
1882 In those days Montana was still a frontier state,
and life there was hard.  Men and women shared much
of the dificult outdoor work. They had to work as
equals to survive. But young Jeannctte noticed men and
women were not cqual in many ways For instance, at

clection time, women were not allowed to vote
Jeannctte thought this was not fair, and several years
later, after graduating from college, she realized how to
help change this situation.

b 6 AT T e T
fronser frumiv]  narstd) feor snach (rbayf/réc]
. (@U6srid]  omdeor [hutdsr)  survive

alled the police for help ,

1
w the moming of December 7, joq)
American base at peggy

Harboe in Hawas
wounded in the attack

The time had come for the U.S. Congress members 1
vote for or against going to War.
congresswoman from Montan,

Everyone was waiting

for Jeannette Rankin, 3

The Japanse sttack on Peart Harbor

MPONY 0% the maening
@ Woe s S e Moriog o ucombr 7, 1041

%

T

TT—

to vote. Slovly Rankin rou ang iy oy

can't §0 10 Wr, 30 1 refuse 1 yeng u.m:dw' :
of 471 members of both Houes, k;nnz‘ur lh:k &
in was

the only member who voted againg war

11.<. attack on Pearl Harbor was 3 grear shock to the
American people. Before voting, Rankin had Rt
many wild, cmotional speeches by other congresamen,
The only thing ‘;P_w_\ had in mind was when to start the
war against Japan. War fever was everywhere. But this
did not influence Rankin.

This sixty-year-old woman believed that war was
wrong.  For more than twenty years she had worked
bard for world peace How could she vote for war
now? ‘The moment she voted *no” several congressmen
in the hall booed and shouted insalts at her. She was
called a “weak woman” and a “disgrace (0 America”

When she stepped out of the room, she found the
hallway full of angry people. They crowded around her,

J<congromman  fover
el ()] 5. dlagraee [ogrée

o Boue ERETI. b oo sul blng e dod In 500t
The only thing they were Mg S5 o The ot an
collect meoncy for the Bhewy ©®
avay the momen it % .

wed spuet

-
How many people
© What happened atier she V0t

aguenst warl

awcn 198

——

First, she joined with other o
throughout the state. Thanky 4
Montana women were finally ai

0 a0d gave speeches
their Years of effort,
> lowed to vote.
This experience changed Jeannetil fife

She
+ to work for the welfare of women an oy

hildren. every-
where.. She was. now well-known throughout. Montana,
50 she decided t0 run for the US Congress In 115,
Jeannette Rankin was elected 10 be the first woman in
the Congress of the United States
4
World War 1 started in
Europe in July, 194. At frst,
most Americans wanted no
part in the war. But public
opinion changed when Ger-
+ man submarines attacked
American ships.
Just six days after Rankin
first attended Congress in

Rankia's Gt day in Congres

T eabemarinn() skt

st | inwtng)
eminsting lorbdyival < graduse reatiae(d) riinio(d)}

L The boy west i the roum,

oy fromi S vanted 1g » big book. (G-C) Lt
»e g oy from ity e .
imstamee = o cxample. :u-.k-...u‘..,;.., 15 for
! o (Ll
@ fiow 94 she out vnty 1o the sy
When and whare wag she born? s conl
LTS,
J— -y
AFTER YOU READ
ENENSION CHICK
S g, XOLON—HORANERR G,
R VAR 0 e alaed il
Y0 I

pal CASGREARGIL
'-)r:;r:l:.l:::n was bomn in ( )in 1882 Life wpy
Jurd o the frontier 3nd men and  women ( ) the
oot work.
.“;‘fu: :.mnng from ( ), she gave speeches through.
ot the state. Thanks to ber cffort, women were allowed 1
) Later, she became the first U.S. ( X
In 1907, she was criticised for voting ( ) joiniag
World War L She Jout the next ( } Moy yean
later, she was g ( ) to the Congress. Again, she
woted ( ) entering Workd War IL
Rakin voted () war twice. After each vote she
received 3 lot of ( ) Most of them eriticized her
strongly, but some pesised ber for ber ( ) One letter
ssid that her vete stood out like a bright ( ous
dark night She did everything she could for world

( )} Now we can see ber statue in the U.S. ( )
Building.  On its base are her words : “I cannot vote
) war”

s L thenke i
re T e for

cotege?
et ol sha do st afvr gradetiog 1on
What happaned in W47 | ) gpmen sbot
® Why did most Amercant © asscn s =97

the war?

FOR_STUDY

A $+VI+0140 (clmm .y 4
1. She realized Ao t0 bl hr conmir,
= She realized A she shouk elp ber country
2.1 ssked im hose 10w the computer, ;
3.1 don't know what fo write 1o you,
4. He told me what (o read fre.
@D KOXELNINREDRME (4
He told me to read this book frwe

B. 54V (o b ) € (MM o do)
1 The only ching they had in mind was whew fo art the
war against Japan.
2. The problem was where o ray that night.
%

. B
L Watching the animals carefully, she loved to draw and
paint them. Lt
2. Suddenly a black clou sppeared in the wer, conering the
whale sky.

«Suddenly a black cleud appeared in the weet, and it
covered the whele sky.

3 They crowded around ber, i
vote!™

out, “Chasge your

P

617, President Wilson alled for a vote 10 §O to wy

B When she was called upoR 1o voq
agmnst Germany.
Rankin looked serious!
Then she wid softly,

for war.

sy o iy
the was the person who was criticized most. - Newspapery
wid she was crying while she was voting - But it way
not true. They also attacked her, saying her decision
camme from weakness, and that she was anti-American.

She lost the next election in 1918, but she continued to
spesk foe peace at various meetings around the world.

5

Jeannctte Rankin was clected to the U.S. Congres
twice, and twice she voted against war. Both times, she
received thousands of letters. Most people criticized her,
bt some praised ber for ber courage.

When she voted “no" in 1941, one person wrote to her,
“Your one little vote stands out like a bright star on 2

v around the room for a momeny,
*] want to stand by my country,

1 vote na”

o ipin i criticlae(d) [kritimic

-

e s sl

T o Woclten (BS126) kSRR (W32, L coll Jor
b Sul wer cullng for M, 2 ~ to o S

caled wpon e 1n male 3

o o 1o ok & e, 4 st by He soays sioed by B8
B TR n e g mey s Toaloe other congress members
Sdee's ks Doty P s Mand out: Amcng. the authors o

dark migh” A newspaper
also supported her, saying,
“A hundred years from now,
people will understand  the
truc courage of Jeannette
Rankin. She wouldn't go a
step Awlsd;cl:er belief that
war is wrong’

Late in her life, she was
asked if she regretted voting
*no “Never,” she answered
“If you're against war, you're
against war regardless of what
happens”

Shortly before she died in
1973, Jeannette said to a friend, I can leave this workd now
only because I know | have done all | coukd for world peace”

Today, in the U.S. Congress Building. there is 3 statue
: On the base of the statue are bet

The sasa o Rarkin

of Jeannette Rankin.
words: “I cannot vote for war”

Selied (bilifia)]
wtatue (o]

(‘—JEANNETTE RANKIN BRIGHT STAR ON A DARK NIGHT’, UNICORN 1998)

In addition to 'TERAKOYAS THROUGHOUT THE WORLD', under the Public/Welfare
category there were also texts on the Japan Overseas Cooperation VVolunteers (also covered under
the previous edition of the Courses of Study), texts on famine in Africa and on Martin Luther King,
Jr, and texts focusing on themes of gender differences; the latter included 'Who Does What at
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Home?" in the 1994 VISTA series, which described peoples in Africa and South-East Asia whose
societies and families do not discriminate on the basis of gender, and 'To Be Fair to Women' in the
1998 VISTA series, which dealt with the genderlessness of language.

\\”Im Does
What at Home ?

Who doos the COOKING, WOSHING Ond  sabine
sewing in your home?
FEAR | BOANT. TAPROXERBCALTALS, | Most of these jobs ot home ore done by e

both men and women among

do the outside work together, 100,

and women aiso talk topether bout many

people of the Kalahori desert.  They
things—how the food is shored ond all

other important matters.

-

(‘Who Does What at Home?’, VISTA 1994

Beneath the title: “Are the roles of women and men in society and the family fixed by birth? There
are ethnic groups in Africa and South-East Asia that have equal societies and families without any
discrimination between men and women. How did the sexism found in many societies arise?”’)

f To Be Fair
to Women

N\

mankind” The word “mankind” wos used  sebes

in tose doys. bt todoy Tumonkind” st needs some help, he or she should come e O]

is often used for this meonng and see his o her teacher,

A short time ago. cimost

e e

B e
(‘To Be Fair to Women’, VISTA 1998

many femole doctors and many male
ssssss Women are working as- actively

society, So we have such
To be foir to women we also often

----- make o sentence longer: I a

o doctors were o A change in our view of women has

..... * * brought about a change in our language.

P Mg bt~ (- asr)

student

A0l RS
e Aochend

Beneath the title: “In its efforts to eliminate sexism from society as far as possible, contemporary
America is changing not only its institutions and practices, but also its language. What does this
change mean - read the report from the USA.”)

As more and more subjects deal with environmental issues, many texts fell within the
Environment/Coexistence category: examples include the text 'A Blue Pearl in Space’, about the

Earth's deteriorating environment (in the

1994/1998 VISTA series,); 'The Ozone Hole', about

Australia's ozone layer; 'A Sick Sea', about pollution in the Mediterranean; and, in the 1998
UNICORN series, ' THE LESSONS OF EASTER ISLAND?’, a text on learning from the history of
Easter Island and the need to conserve the earth's finite resources. Notably, however, all of these
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texts deal with issues outside Japan, and no texts on domestic environmental issues appear in later
editions of the textbooks.

A Blue Pearl
@ in Space

T LLLLLL

Ouwr earth Is tuming around in

space. “The earth is like a blue pearl
in space,” an astronaut says. This
beautiful earth is for you and for me.
It also belongs to our children and
our children’s children. We have only
one earth in space.

e - L -
(‘A Blue Pearl in Space, VISTA 1998

Beneath the title: “Green sensei'® speaks to the students. The Earth, a beautiful pearl in space, is
irreplaceable for us. But the planet is 'sick'.”

The photographs accompanying texts on environmental subjects are always from outside Japan,
as seen here in this piece on acid rain in the USA.)

Another feature of English textbooks published under this edition of the Courses of Study was
the change in the way foreign connections were portrayed: even though it has become more
common for Japanese people to travel abroad since the late 1980s, foreign connections depicted in
these English textbooks were represented not by Japanese people going abroad, but by foreigners
coming to Japan. The UNICORN series used the scenario of a Japanese protagonist studying in
the US until the 1991 edition, but the 1994 edition featured not only Japanese characters studying
in the US, but American characters also coming to Japan to study. These characters then ceased to
appear in the 1998 edition; the VISTA series never used scenarios that depicted Japanese
characters studying abroad. Foreigners visiting Japan have appeared in textbooks since the 1982
edition and foreigners studying in Japan since 1988, but in conversation sections, not main lessons.
From 1994, foreign students and tourists visiting Japan have appeared as characters in the
textbooks.

Given their setting, it is natural that the subject matter of these books has dealt more and more
with Japan; it may also be an inevitable consequence of the requirement under the Courses of
Study that textbooks actively feature Japan in their content. At the same time, however, it is a fact
that multiculturalisation was becoming an international phenomenon at this time; it can therefore
be assumed that the many depictions in these textbooks of foreigners visiting Japan were
influenced by this contemporary background.

13'Sensei' is a gender-neutral term used in Japan to address teachers. For consistency of translation, the author will
use 'sensei' hereafter.
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4.1999.

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools were to - through foreign languages - deepen students’ understanding of
language and culture, develop their attitudes towards active communication, cultivate their
practical communication skills so to understand information and the intentions of others, and
enable them to express their own thoughts and ideas.

Specifically, the objectives for subject surveyed by this thesis, English I, were as follows:
To develop in students the basic ability to understand what they hear and read about everyday
topics, to communicate information and ideas by speaking and writing in English, and to develop
an attitude of active communication.

As discussed in Chapter 1, the background to this edition of the Courses of Study was the end
of the Cold War in 1991, the breakdown of the domestic economy into a major recession following
the collapse of the bubble economy, and the major social change defining the era. Moreover, with
the development of a global information and communication network through the internet, Japan
was entering an era of so-called 'globalisation’. As described by Nozaki (2006), social problems
never before seen began to occur, such as the increasing number of violent juvenile crimes, a
struggle experienced by some Japanese children to envision their future, breakdowns in classrooms,
crimes committed by 'ordinary children’, and heinous crimes perpetrated by highly educated people,
such as the Aum Shinrikyo underground sarin gas attack. In response to these developments, the
1998-1999 revisions of the Courses of Study were more ‘relaxed’ and focused on education of the
mind. A five-day school system was introduced and educational content was greatly reduced.

With regard to foreign language education, Terasawa (2014) writes that those foreign languages
which had been de facto a compulsory subject since the 1960s were made compulsory as a follow-
up measure. In addition, the phrase "to develop practical communication skills" was added to the
goal of foreign language studies, and the content of lessons became more focused on the actual
use of English.

This policy was also expressed in the Foreign Language Section of the Courses of Study for
Senior High Schools.
It stated that, in order to develop students’ practical communicative competence in a foreign
language, teaching materials should take into account the actual situations in which the language
is used and its functions, in accordance with the aims of each particular subject. In so doing,
appropriate topics were to be explored in a varied manner in line with the students' stage of physical
and mental development, as well as their interests; these topics were to be related to the daily lives,
manners and customs, stories, geography, and history of the people of the world (those who use
the foreign language being taught in their daily lives), as well as of the Japanese themselves. The
Foreign Language Section outlined the following goals:
a. To help students understand diverse perspectives and ways of thinking, to develop their ability
to make fair judgments, and to help them develop a rich emotional outlook.
b. To deepen students’ understanding of life and culture in the world and in Japan, and to help
raise interest in language and culture and develop in students an attitude of respect for them.
c. To deepen international understanding from a broad perspective, to raise awareness of a sense
of being Japanese people living in an international society, and to help foster a spirit of
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international cooperation. The form of the subject matter studied was to be appropriately chosen
from among expository texts, dialogues, stories, plays, poems, letters, etc.

It can be argued that the English textbooks used during this time were becoming more and more
interesting to students. For example, Japanese manga and characters such as Doraemon and Astro
Boy began to appear. As another example, the Japanese title of one of the texts in these textbooks,
a piece on table tennis player Ai Fukuhara, was "Ganbare, Ai-chan!"; this informal invocation is
in a style that does not convey formality and makes it easy for students to feel close to her.

Take 2 Breagke
Qmi,::lk

The Genbaku
Dome

(‘Barefoot Gen’, All Aboard! 2007
The sentence above the manga: “The cartoon below is a page from the well-known work Barefoot
Gen. It depicts the devastation caused by the atomic bombings and the characters who live
undaunted by it. Translate each line into Japanese.”

Barefoot Gen not only describes the damage caused by the atomic bomb, but also criticises the
Showa Emperor, the US military and the United States of America, and the establishment of the
National Police Reserve (later the Ground Self-Defence Force); it even mentions Japanese military
atrocities on the Chinese mainland. However, the only one of those things depicted here is "the
devastation caused by the atomic bombings”, which, together with the photographs of the
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immediate aftermath of the bombings on the next page, serve to convey the damage Japan suffered
in the Second World War.)

} FOAITEEELO B 5
psovory, :::wnsn:,!”"“
EECSELTURY. tnengen,, Sonmony
n #%s |

(‘Human Beings of the Earth Defenders’, All Aboard! 2007

Text above the manga: “The four-frame cartoon below is from ‘Human Beings of the Earth
Defenders’ by Shiriagari Kotobuki. Here, parents are trying to explain to their children the
challenges for the coming generation. Translate each line into English.”)

' = | My Favorite Things
Favorite
Things '

BOBHICAD
APEoe

1 bke this drum very much

My grondtother played it mony

yeors ogo. It wos his fovorite

eranttainer

thing. Now it's mine
There ore many Japanese comic books

in Hong Kong. They're very popular
My fovonte is Doroemon. The stories

f;? D NF- e

N K.

) o
V=
'
y
——
- x
I love my teddy beor. B = L\
Ve

wos o present from my

ount. It's oid now. but 1 | seserer

> _ | ! wore them during importont | * 5
gomes.  Our team ohwoys won
They were my lucky shoes!

il love it. Look! There's

£

{ o bellonit el i 3
Sl AN >

14 Sourtoon thoen 15)

| -

(‘My Favorite Things’, All Aboard! 2007
Beneath the title: “There is a section in the TV programme where high school students from around
the world introduce their favourite things. What 'favourites' do they have?”)
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[ sooxsr T

som sl | Tetsuwon Alom is O super robot. g
hos many kinds of powers. He can fy
:;:‘?_. very fost. He is very strong. He con fin

' buldings.  He con lough ond cry ke g

bumas human. He con even think for himself
Pemara- |
aoane Making o robot ke him s not easy, |
Tell me, robot, what can yomee> What kind of robots do e have now? Jr. Tbon
Anything, many thin ﬁ e In SOMe Pars Of the word, her crg |,
e o some ;
)

3 many londmines. Fndng these dongercus -
Iy things is on important job for these robots.
Human-type Robots s
\"\ Some of these robofs con oct ke | 0"

humons.  Some are good & ploying e | et

s ol |

1o humans is the job of these robots.
4 | Some ot like dogs, ond othars fike sedls.
People enjoy playing with their pet robots.

L e —————)

(‘Tetsuwan Atom, a Si;per Robot’, All Aboard! 2007
Beneath the title: The famous Astro Boy, conceived by cartoonist Osamu Tezuka, is a dream robot.
What kind of robot are modern scientists trying to build like Atom?”)

@ 5 you st 10 Py foble fems
When

Achan?

owewn 1w

months od. 1 wos short and | coud

os three yeors ond nine

just 300 over the 1op of the table thent

| procticed very hord o be o good

Tears may come, tears may go,
Try your best and smiles wi grows

@ Weil [ hove two things to do now
sziver | Q) How were your matches in the One is to proctice hord. The ofher is

oot | porare
= Oympics? to study hord. In the future, | won! e

Q Wel. my ming wos blank ot first, but 1o do something for ofhers.
1 tried 1o do my best. | leamed that @ Aichan, do you have a motto? it lmains ¥4 9]
eflot ond hord work ore important. @) Yes. Sieep well, eot woll. ond lough |
You con't win by huck a ot

forty-tive 48)

R /

(‘An Interview with Fukuhara Ai’, All Aboard! 2007
Beneath the title: “Ai Fukuhara has grown up with table tennis since she was a child. What does
she think about table tennis and her dreams for the future?”’)

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (2003, 2007) as a percentage
of the total number of lessons.

[Percentage change in All Countries (%)]
Year Japan us UK/ Australia/ Canada Europe Russia Asia Middle Africa Latin

Ireland New East America
Zealand
2003 LR 24.49 18.37 6.12 2.04 6.12 2.04 22.45 0 8.16 4.08
2007 ) 30 16 2 0 8 2 26 2 8 2
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[Percentage change in Main Countries (%)]
Year Japan United UK/ Australia/ Canada Europe Russia Asia Middle Africa Latin Other

States Ireland New East America
Zealand
7008 90.9 13.64 13.64 13.64 4.55 9.09 0 22.73 0 9.09 4.55 0
ZA)lrAN 68.18 18.18 13.64 4.55 0 13.64 0 27.27 0 13.64 0 0

These data may be characterised in four ways: those showing (i) a significant increase in the
proportion of content on Japan, (ii) an increase in content on the Asian and African regions, (iii) a
decrease in content on Western English-speaking countries, which have often featured as subjects,
and (iv) a decrease in the total amount of countries and regions featured

Firstly, with regard to (i): as can be read from the data, there was an instance, in the 2003 edition
of the textbooks, where Japan appeared as the main content in most lessons. In the 2003 edition of
the VISTA series, Japanese characters appeared in all lessons, even in ones where the subject
matter was not related to Japan. Interestingly, in the UNICORN series in 1982, Americans also
appeared in all lessons, including those not related to the US. In the 2003 edition, although the
publishers were now different, it can be said that there was a reversal in the respective
representations of Japanese and Americans.

With regard to (ii), it is important to note that content on Asian and African regions increased
considerably. In the past, Asian and African regions mainly appeared in school textbooks as areas
needing relief from drought and war damage, or as countries with alien cultures. (The 1988 VISTA
series’ text 'A Letter from India', in which a girl who has emigrated to India with her parents who
are in an international marriage tells Japanese boys about life in India, was an exception to this, in
that it fell into neither of the aforementioned categories.) The 1994 VISTA series was the first to
feature a Singaporean character. However, it still portrayed Asian and African regions as targets
of relief work; this was illustrated in 'A Gift from Bob Geldof' (VISTA 1994/1998), dealing with
the Ethiopian famine; in 'IN THE HEART OF AFRICA' (UNICORN 1994), about a Japanese
person working in Zambia as a member of JOCV; and in TERAKOYAS THROUGHOUT THE
WORLD' (UNICORN 1998), describing efforts to build schools and improve literacy in Cambodia.

With the new guidelines, there came a change in this aspect of English language textbooks:
Malaysian and Kenyan characters appeared in the 2003 edition of VISTA, Singaporean, Korean
and Kenyan characters appeared in the 2003 edition of All Aboard!, Malaysian and Vietnamese
characters appeared in the 2007 edition of VISTA, and characters from Hong Kong and Senegal
also appeared in the 2007 edition of All Aboard!, suggesting that the view of Asia and Africa in
these textbooks shifted from ‘targets for relief' to 'equal countries'.

Erikawa (1992) also notes a change in the way Africa is treated within these books. However,
his research indicates that the change occurred in a period slightly earlier than that surveyed by the
present study. According to his research, Africa began appearing in Japanese textbooks from the
1960s, but exclusively from the perspective of white Europeans as a 'wild kingdom' or ’target for
relief'. He argues, however, that in the 1970s, material objectively presenting the unique cultures
of Africa began to appear, although still in small quantities. In 1978, the first text to specifically
name a country, KENYA, appeared; it featured the character of a Kenyan girl with whom he
corresponded. Although such changes were not seen in English textbooks for upper secondary
school students until later, they represent a significant indication of the changing views of Asian
and African regions within Japanese English-language textbooks.
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[anguages in
Malaysia ;2

% wecsti: What longuage do YOu speak in Hiroshi; How come?
Malaysia? Favmo: Eoch ethnic group has its own |
Fatma: Some  people speok  Malay, or languoge.

Chinese... or another language. Hirost: Is English a common language? —
There ore many ethnic groups in Fotima: Well, many young people cane
my country. speak some English. What about

by troshi: Oh, really? Then how con you talk Jopon? Do oll the people speak

g with eoch other? only Japonese? Do only Japanese

— Fosmo: We use our national languoge, live in your country?

B e Bohosa Molaysio.  And somotimes [ auix

English.

h_,_ oitan ' J st * — e
(‘Languages in Malaysia’, VISTA 2003
Beneath the title: “While talking to Fatima, a student from Malaysia, Hiroshi, an overseas returnee,
became interested in the language used in Malaysia.”)

© e ek e e | | (G
terms. in our schoot yeey, —
2. We hove ten ciasses eoch doy. First,
Wwe have three closses, Then we have
0 20-minite breck.  After the breck, we ®
have three more ciosses batore lunch
We hove four classes after lunch,

5. Wo study two longuoges: Engien ond

Swonll. 1 speok Kikuyu ot home.
4. 1 tove computers, I'm In the Computae
Ciub,

Wi, Ryota! Piecse coll me Kor

»  Hope you understond my ORSWers
o Here cre my onswers. send you some pictures. Please ¢
1. Our school year storts I January

study for three months. Then we b

b me your home oddress.

TE2) WUNAE 2 Rames N 47057157, WO L e T
R 0 i bk (AL bt e = (1)1

o . | o N8 b . .
(‘E-mail from Kenya’, VISTA 2003

Beneath the title: “Kamau responded to a question that Ryota had e-mailed to a high school in
Kenya. This is likely to be the start of a correspondence between the two.”)
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Welcome to Kamakura 2l
e dho: Yes. [ know. s the Greot Buddho -mameyrl
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cpsarsaress
A Kamawro Station Lzs~anveans.
Soor: W, Nodia. Nice fo meet you

Welcome fo Kamakuro
Nodic: Hajimemashite, Soori. NiCe 10 meet e e v v
you, 100.
Soori: Well, how do you ke Japon? o
Nodic: Oh, 1 love it
Soort: Really?
Nodia: Yes. Yesterdoy 1 went to Asokuso,
Odada, end Horguku. | was tired,
but 1 hod a lot of fun

7 (7PRRTBSEPOTRELR. X I

Saort Yes, It ls. OK. Let's go there first

|',>mz-'l!7—jr

=

T
(‘Welcome to Kamakura’, All Aboard! 2003

Beneath the title: “Nadia comes to Japan from Singapore as a tourist. Nadia and Saori have become
friends through email exchanges, and she comes to see Saori who lives in Kamakura. What kind

of conversation do they have in English?”)
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(‘My Favorite Things’, All Aboard! 2003

Beneath the title: “In the World Report section of the TV programme, high school students from
around the world show their favourite things. What are their ‘favourites? What would you
introduce?”’
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(‘Women’s Day and Teacher’s Day’, VISTA 2007
Beneath the title: “Nam is a Vietnamese high school student whom Ryota met on the computer.
He emailed him about school events in Vietnam. What kind of events do they have?”)

world: “No more Hiroshimosr™

bombing. Con you see the difference? We ol must think obout peace. | wil

Strong winds blew, ) visit Hiroshima ogain this summer. Wal
Black rain fell oo On August 6. 1945, o bomb destroyed
= Hiroshima. It wos the world's first

‘ omic bombing. It killed more than

Bl b

Beneath the title: “Amara, who lives in Senegal, asked Saori about the Atomic Bomb Dome in
Hiroshima. Saori replies with a photo attachment to her email. What message does the Atomic
Bomb Dome convey to us?”)

It can be assumed that the decrease in content related to Western English-speaking countries
(category (iii)) and the decrease in the number of countries and regions covered (category (iv))
was related to the reduction in educational content under the Courses of Study of this time. This
was reflected in the reduction in the number of main lessons: the VISTA series was reduced from
containing a total of 16 to a total of 12 lessons. All Aboard! was the first series to be created under
this edition of the Courses of Study, therefore comparisons to previous editions cannot be made.
However, it had only 10 lessons, and the number of pages it featured was around 110, compared
to around 170 in the UNICORN series; as the latter was the most adopted series up to that point,
this can be interpreted as showing a decrease in the amount of learning. As the Courses of Study
stipulated that content related to Japan should more actively be featured in textbooks, it can be
assumed that other countries and regions featured only as a supplement.
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The results for each subject were classified into the following categories: culture,
science/technology, war/peace, public/welfare, and environment/coexistence.

Year  Culture Science/ War/Peace Public/Welfare Environment/
Technolog Coexistence
P[0 12 2 2 1 5

2007 ¥ 2 2 1 5

With regard to items classified under Culture, attention should be drawn here to the teaching
materials used for dealing with different cultures in Japan itself. There had previously been no
material on different cultures in Japan, but the 2003 edition of VISTA featured the texts 'Oki, an
Ainu Musician', introducing an Ainu musician who plays an Ainu folk instrument, and 'Finding
My Way', describing how a deaf woman became a film actress.
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(‘OEi, an Ainu Musician’, VISTA 2003
Beneath the title: “Musician Oki Kano shares in concert how he came to know who he was and
how he became proud of his ethnicity after struggling with his identity.”)
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(‘Finding My Way’, VISTA 2003
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Beneath the title: “Akiko Oshidari gave a sign language lecture at a gathering of international
students on how she became an actress. Hiroshi, who understands sign language, will interpret.”)

The Japanese student in this story, Hiroshi, is portrayed as a returnee from abroad who can
instantly translate Japanese sign language into English, which is rather unrealistic.

Concerning material categorised under Science/Technology, those that were simply email
exchanges were not included in this paper’s survey; the reason being that these lessons were
developed with more emphasis on the information gained from the use of technology rather than
on the use of technology in each content. Those classified under Science/Technology included the
previously-cited text 'Tetsuwan Atom, a Super Robot' (All Aboard! 2003/2007), which introduced
the latest in robot technology, and the text 'Life on Mars' (All Aboard! 2003/2007), which
discussed the possibility of life on Mars.

With regard to War/Peace, texts included the previously-cited piece on the Atomic Bomb Dome,
The Genbaku Dome' (from the 2003/2007 All Aboard!) and ‘Landmines' (from the 2003/2007
VISTA series), which interviewed Japanese celebrities acting as UNICEF Goodwill Ambassadors
campaigning against landmines. The text "The Genbaku Dome' featured an email from Scottish (in
2003) and Senegalese (in 2007) high school students to a Japanese student asking about the
Genbaku Dome, and the reply (this text appeared in both the 2003 and 2007 editions). The
War/Peace section markedly featured content focusing on issues outside of Japan, or on texts
relating to the damage Japan suffered during World War Il. The impression potentially given by
this is of Japan as solely a victim in the last war.

LessON L'L” h]]”:leh andred thou ¢ m"'"

»»»»»

T : 1 sl AR ; ‘; e L_ b - “"l
(‘Landmines’, VISTA 2003
Beneath the title: “Ryota visits UNICEF Goodwill Ambassador Tetsuko Kuroyanagi with John

sensei to interview her about the issue of 'landmines' for the school newspaper.”)
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(‘The Gembaku Dome, a World Heritage Site’, All Aboard! 2003

Beneath the title: “Tony, a Scotsman who is researching World Heritage Sites for a school project,
asks Saori about the Atomic Bomb Dome. Saori sends him a letter enclosing a photograph. Why
was the Atomic Bomb Dome a World Heritage Site?”’)

Featured texts falling within the Public/Welfare category included ‘The Bus Boycott’ in the
2003/2007 edition of the VISTA series, which dealt with the civil rights movement in the USA.

Texts categorised under Environment/Coexistence included many with references to Japan;
whereas many environmental issues were covered under the previous edition of the Courses of
Study, under this edition, the 2003/2007 VISTA series included a text on wetlands in Kagoshima
Prefecture ('Wetlands'), a text on wind power generation on Miyakojima Island (‘Wind - a New’
Power"), and "Trees, Rivers and the Sea’, a text about fish-bearing security forests in Tokushima.
The only environmental issue to be included in the 2003/2007 All Aboard! series was the text '‘One
Way, No Return' on alien species affecting ecosystems (specifically, describing the situation
regarding black bass in Japan).
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(‘Wetlands’, VISTA 2003

Beneath the title: “The topic of conversation spreads when Bob, an exchange student from the
USA, Yoko from the biology department and Yoko's friend Ryota, who is visiting the city of
Demizu in Kagoshima Prefecture, talk while looking at cranes.”)
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(‘Wind —— a ‘New’ Power’, VISTA 2003
Beneath the title: “Tomoko, a high school student from Miyako Island, gave a speech to her class
about new ways of using the ‘wind'. What is this new use of wind?”)

. aa

N

— fishers k
RlVerS ..... :m-'"‘“"m"w New
Trees, T
trees
d [he Sea acy gk Now we Kknow that 1ees degg
an “' ‘.u _— nd B olso work 1o moke the seq
nl["" P aop in the mount
,,,,,,
e have a special k) .
gt Today W
L Good. m In Shkoku.  Lets go
. repart moeming, Kumi,
= é g 1o Tokushima, G004
= Piease look ot this pictwe. Fist, trees give 1 ;:r'n:m' AT 1oty
; b forest fiteen usetal feas £
shode ond fish ke 10 swim in the shode ; i
Second, trees hold soil, so it doesn’t wosh &
owoy in the rain, Third, dead leaves oro = o M e fn
g
useful.  Rivers comy substonces from the leaves o i
into the sea and make it rich Todoy, many groups all over Japon are
plonting trees for 0 heaithy sec. It's good to
¥
e Know that thewr efforts: are paying off. i
) - 15 e RREN) UM neTEREL
perime There's a close link betwoen troes, rivers i dobinss e
a Y « ond the sea. In the end, we're oll on¢ £ Uzt nwescaes
Good morning! Lok ot this signpost
o i A This is Koto Kumi, Tokushima. i o Tata.
o What does it mean’ ZovIRe AP EARE for ) RMBZEATAS
E are important for fisn.* ting foe us 10 learn Eagioh
It says, *Forests mpo! ﬁ Thank you, Kumi, for that intecesting fish vy,
— There ore three reasons.
= ) oyl S RANEAT] b T
ol 21 sk MG 1w oy AR 10 b 1T AT
- % oy~ o
0. — 420 e 43

(‘Trees, Rivers and the Sea’, VISTA 2003
Beneath the title: “A programme introducing Japan featured a ‘fish-bearing security forest'. The
reporter explained that trees, rivers and oceans seem to have a close relationship.”)
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(‘One Way, No Return’, All Aboard! 2003
Beneath the title: “Throughout the world, there are examples of creatures that were not originally
indigenous to a particular area being introduced by humans, becoming wild, reproducing and
affecting ecosystems. Let's think about our immediate natural environment by exploring the
relationship between these creatures and the local ecosystem.”)

B —

H3:05Tary, o
Mitiiney 1y,

At the end of this section, the following text appears with the title 'Invasive species that have
come to Japan':

“Animals and plants introduced by humans from foreign countries and introduced into the wild:
the impact of these organisms on the natural environment is a cause for concern. Some, such as
the American crayfish, have driven native species to the brink of extinction; others, such as the
Giant African land snail, cause major damage to crops, while others, such as ragweed, cause
allergic reactions to pollen. Once the ecological balance that has been created over many years is
destroyed, it is not easy to restore it. These are just a few examples of invasive species that have
been introduced to Japan. How many did you know?”

As the movement of people is a two-way street, the movement of things should also be a two-
way street; however, it is important to note that only the ‘damage’ brought into Japan is depicted
here. The text gives a strong sense of Japan's victimhood in the fight against alien species that
harm the ecosystem, but does not mention how students should act to prevent this. Although
Japanese students learn about invasive alien species in subjects other than English, the author of
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this thesis does not remember being taught any specific measures against this, but, rather, an
awareness of the current difficult situation that we should all try to improve.

5. 20009.

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools were, through foreign languages, to deepen students’ understanding of
language and culture, to develop their attitude towards active communication, and to cultivate their
communication skills so as to accurately understand and appropriately convey information and
ideas.

The specific objectives of the subject surveyed here, Communication English I, were as follows:
To cultivate in students an attitude of active communication through English, as well as the basic
ability to accurately understand and appropriately convey information and ideas.

The historical background to the preparation of this edition of the Courses of Study was the
revision of the Fundamental Law of Education (2006) by the first Shinzo Abe cabinet, which aimed
to put schools directly in charge of developing human resources to support national and corporate
strategies amid the long-running recession; at this time, emphasis was placed on the idea of a "zest
for life" in a knowledge-based society. In addition, the number of class hours was increased, in
response to declining academic performance due to ‘relaxed education'. The revision also
strengthened nationalism, as exemplified by the statement in the General Provisions that ‘the
development of Japanese people who love their country and their homeland' was to be pursued.

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (2013, 2017) as a percentage
of the total number of lessons.

[Percentage change in All Countries (%)]
Year Japan us UK/ Australia/ Canada Europe Russia Middle Africa Latin

Ireland New East America
Zealand
PAONKEN 71.43 30.36 1.79 10.71 8.93 17.86 0 8.93 3.57 1.79 0
ZA0e | 68.52 22.22 1.85 7.4 0 18.52 0 12.96 3.7 1.85 7.4

[Percentage change in Main Countries (%)]

Year Japan United UK/ Australia/ Canada Europe Russia Asia Middle Africa Latin
States Ireland New East America
Zealand
ZOeiS 82.61 34.78 4.35 8.7 8.7 26.09 0 13.04 4.35 4.35 0
AN 72.73 27.27 4.55 4.55 0 31.82 0] 18.18 0 4.55 13.64

As in textbooks under the previous edition of the Courses of Study, content on Japan continued
to dominate the majority of textbooks, with the proportion of Western English-speaking countries
decreasing and the total number of countries and regions covered remaining small. In addition,
there was now material dealing with the Middle East and Latin America, which did not commonly
feature previously. Material dealing with the Middle East included 'Skiing in the Desert’, a text
about an artificial ski resort in the United Arab Emirates (included in the 2013 edition of VISTA);
those dealing with Latin America included the text 'Mexican Dishes', a text on 'Machu
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Picchu'(included in the 2017 edition of VISTA), and 'A Miracle Mirror', about Salar de Uyuni
(adopted in the 2017 edition of All Aboard!).
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(‘Skiing in the Desert’, VISTA 2013
Beneath the title: “Mike, a student from the USA, and Aya talk about Dubai, one of the United

Arab Emirates. Dubai, with its desert, seems to have some surprising things to offer.”)
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(‘Mexican Dishes’, VISTA 2013

Beneath the title: “Brown sensei shows pictures and introduces traditional Mexican cuisine, which
is a World Intangible Cultural Heritage Site. It seems that a distinctive food culture has been
created by ingredients from other countries.”)
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(‘Machu Picchu’, VISTA 2017
Beneath the title: “Mike and Yui talk over photos of Machu Picchu, one of the most popular World
Heritage Sites. What are the mysteries and attractions behind this ancient ruin?”’)
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(‘A Miracle Mirror’, VISTA 2017
Beneath the title: “Linda, Yui's email friend, visited Bolivia in South America during her holiday.
She emails Yui about the places she visited during that trip.”)

In the texts featuring Latin America, much of the content dealt with World Heritage Sites. Salar
de Uyuni and Dubai are also popular destinations among the Japanese. It can be assumed that the
aim of these inclusions was to make students imagine more practical communication situations in
a variety of places in which they were more likely to be interested or foreign countries to which
they might actually go.

In addition, the subject matter of the foreign language chapter of the Courses of Study at this
time became more nationalistic than ever before. The following describes the policy of this edition
of the foreign language section of the Courses of Study for senior high school students:

In order to comprehensively develop communicative competence through foreign languages,
teaching materials are to be designed to give sufficient consideration to actual language use
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situations and language functions, in accordance with the objectives of each subject. In so doing,
appropriate topics were to be explored in a varied manner, in line with the developmental stages
and interests of the students; these topics would be related to the daily lives, manners and customs,
stories, geography, history, traditional culture, and natural science of the people of the world,
mainly those using the foreign language being taught in their daily lives, and of the Japanese people
themselves. It also listed the following goals:

a. To help students to understand diverse ways of seeing and thinking, to develop their ability to
make fair judgments, and to cultivate in them a rich emotional outlook.

b. To deepen understanding of life and culture in foreign countries and in Japan, and to help raise
students’ interest in language and culture and develop their attitude of respect for them.

c. To deepen international understanding from a broad perspective, to raise awareness of the sense
of being Japanese people living in an international society, and to help foster a spirit of
international cooperation.

d. To help deepen ideas about people, society and nature.

The results for the subjects were classified into the following categories: culture,
science/technology, war/peace, public/welfare, and environment/coexistence.

Year Culture Science/ War/Peace Public/Welfare Environment/
Technolog Coexistence

2013 [k 2 2 2 3

2017 [ 2 3 0 2

The majority of subjects in all areas dealt with Japan as the main content. The subjects in
which Japan was not only presented by the main character but also in the main content were the
following (the categories of the subject matter of each text are identified in the brackets):

e 2013 VISTA series: 'Is Bento English?’ [Culture], a text about the popularity of bento in
the USA, and 'My Rules' [Public/Welfare], a text about a Japanese baseball player who
donates vaccines for every pitch he throws.

e 2013 All Aboard! series: 'A Letter to Australia’ [Culture], a letter from an Australian
studying in Japan about life in Japan; 'Kawaii Culture’ [Culture], a text about Japanese
kawaii culture; 'A Symphony of Soup and Noodles’ [Culture], a text about Japanese ramen
noodle culture; 'Lifelong Friends’ [Culture', a text by a Japanese comedian about learning
foreign languages; 'A Garden in Hokkaido’ [Culture], a text about a Japanese woman who
learnt about English gardens, and 'A Window on the Universe’ [Science/Technology], a
text about the Japanese Subaru Telescope in Hawaii.

e 2017 VISTA series: 'Kerama Blue’ [Environment/Coexistence], a text about the sea in the
Kerama Islands, Okinawa, and 'Cool Japan’ [Culture], a text about Japan by an American
student.

e 2017 All Aboard! series: 'My Favorite Hero’ [Culture], a text about a Japanese tennis
player; 'Cool Culture from Japan’ [Culture], a text in which students talk about Japanese
culture; 'Finding My Future’ [Environment/Coexistence], a text about students at an
agricultural high school in Japan; 'Building Trust in Space’ [Culture], a text about Japanese
astronauts.
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e 2013/2017 edition of the VISTA series: 'Toothbrushing in Edo’ [Culture], a text about the
culture of toothpicks in the Edo period, and 'Tsujii, the Great Pianist’ [Culture], a text about
a blind Japanese pianist.

e 2013/2017 All Aboard! series: 'A Funny Picture from the Edo Period’ [Culture], a text
about ukiyo-e woodblock prints, and 'Pigs from Across the Sea’ [War/Peace], a text about
pigs sent to Okinawa after the Pacific War.

In 22 of the 45 main lessons - exactly half of the total subjects - Japan is represented not only
by the main character, but also in the main content; it can be argued that this clearly reflects the
policies of these Courses of Study.
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(‘Is Bento English?’, VISTA 2013

Beneath the title: “Brown sensei, a teacher from the USA, shows newspapers and talks about the
popular 'bento’ in New York. Japanese culture seems to be introduced in its Japanese language
form, like kimono and sushi.”)
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(‘My Rules’, VISTA 2013
Beneath the title: “Yui visited Tsuyoshi Wada, who donates vaccines to children around the world,
with Brown sensei, to interview him for a school broadcast. What are Wada's 'my rules'?”)
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Beneath the title: “Mike started attending school in Saori while staying with a homestay family.
After getting used to school life, Mike writes a letter to his parents in Australia.”)
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Beneath the title: “Today, young people around the world are fascinated by Japanese manga and
anime. Events themed on Japanese pop culture are held in many places. How do popular Japanese
characters appear in the eyes of people overseas?”)
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(‘A Symphony of Soup and Noodles’, All Aboard! 2013
Beneath the title: “Ramen is now a national dish in Japan and is loved by people of all ages. Famous

restaurants have queues forming every day. Consider why ramen is so popular.”)
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(‘Lifelong Friends’, All Aboard! 2013

Beneath the title: The American Patrick Harlan and Japanese Makoto Y oshida formed the comedy
duo Pakkun Makkun in 1997 and have been active in variety shows, using the subtle nuances
between English and Japanese in their comic material. These two people are asked to talk about
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learning foreign languages.”)
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(‘A Garden in Hokkaido’, All Aboard! 2013

Beneath the title: “Gardener Sayuki Ueno (pictured below) is based in Asahikawa, Hokkaido,
Japan. She studied English gardens in the UK, the home of gardening. Let's think about nature
through an interview with her.”)
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(‘A Window on the Universe’, All Aboard! 2013
Beneath the title: “The summit of Mauna Kea on the island of Hawaii is one of the best places on
Earth to see the stars. Japan has installed the world's largest telescope, Subaru, there. Every night,
scientists use Subaru to keep their eyes on the sky. Step into the forefront of astronomical

observation while contemplating the distant universe.”)
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(‘Kerama Blue’, VISTA 2017
Beneath the title: “Sato sensei will talk about coral reefs, showing pictures of the endlessly clear
'‘Kerama Blue' blue waters of Okinawa Prefecture. What is the role of coral reefs?”)
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(‘Cool Japan’, VISTA 2017
Beneath the title: “Mike, an exchange student from the USA, is talking to Aya in the magazine
section of the library. From Mike's point of view, there seem to be a lot of 'cool' things in Japan.”)
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(‘Toothbrushing in Edo’, VISTA 2017
Beneath the title: “Ryo introduces his English class to one of the Japanese cultures he has seen in
his grandfather’s collection of ukiyo-e prints. Surprisingly, the culture has its origins in India.”)
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(‘Tsuyjii, the Great Pianist’, VISTA 2017
Beneath the title: “Read an interview that Nobuyuki Tsujii, winner of the International Piano
Competition in 2009, gave abroad, and consider what it takes to achieve greatness.”)

-89 -



CEU eTD Collection

My Favorite
Hero

umun

ST, RETHSBIENTER,

This s o picture of Nishikori Kel. He's ong
of the top tennis picyers N the world.

At thirteen, Kei entered G fomous tennig
school inthe US. He didn't understand English

In this picture, Kel & jumping high and hitting

the ball hord ;e‘s ploying very oggressively
Now. many people around the world know

this greot athlete’s nome. His tlent ond fighting

spinit ore amazing. | truly odmire ‘
him. He's my fovorite hero.

' o fest. so he hod 0 fough time. However, he
—r
e focused on tennis ond procticed hard. He
oo become o professional player at seventeen
©)
v

(‘My Favorite Hero’, All Aboard! 2017
Beneath the title: “In English class, Ken gives a speech about his favourite person.”)
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(‘Cool Culture from Japan All Aboard! 2017A
Beneath the title: “There are Japanese manga in Jack's room. However, the manga looks different
from what we usually see. Let's take a look at Japanese manga and how its culture is spreading

around the world.”)
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(‘Finding My Future’, All Aboard! 2017
Beneath the title: “At Obihiro Agricultural High School in Hokkaido, many high school students

are studying towards their dreams and goals. Read about what they are learning and think about
your future.”)
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(‘A Funny Picture from the Edo Period”, All Aboard! 2017
Beneath the title: “In the Edo period, there were painters who created fascinating ukiyo-€ pictures

that lead to the fun of modern manga. Yui gives a speech about one of these leading painters,
Utagawa Kuniyoshi.”)
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(‘Building Trust in Space’, All Aboard! 2017
Beneath the title: “Koichi Wakata became interested in space at the age of five after watching the
Apollo 11 moon landing. As the first Asian captain of the International Space Station, Wakata
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Beneath the title: “At the end of World War II, Okinawa was the scene of fierce ground fighting
and people were forced to live in harsh conditions. After the war, Japanese-Americans in Hawaii
who were born in Okinawa learnt of the devastation and stood up for their hometown Okinawa.”)

All the material on Japan shown above is positive; none of it is problematic or forces pupils to
come up with solutions. In All Aboard! more than half of the content in both the 2013 and 2017
editions dealt mainly with Japan, with the other countries making only supplementary appearances.

The 2017 edition of VISTA also featured 'The Olympics', content relating to the Tokyo 2020
Olympic and Paralympic Games. Although it was assumed that only a few students would actually
be able to use a foreign language at the Tokyo Olympics and Paralympics, there was growing
momentum for this major national event, and the textbooks show this.
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(‘The Olympics’, VISTA 2017
Beneath the title: “Sho will present on the Olympic Games. How are the Olympic Games, which
have their origins in ancient Greece, changing?”)

6. 2018 (current).

The objectives of this edition of the Foreign Language Section of the Courses of Study for
Senior High Schools are to develop in students the qualities and abilities to communicate in order
to understand information and ideas accurately, and to express them appropriately and
communicate them to each other through listening, reading, speaking, and writing activities in
foreign languages and integrated language activities. The qualities and abilities to be aimed for are
as follows:

(i) A deepened understanding of foreign language sounds, vocabulary, expressions, grammar and
language functions, and the acquisition of the skills to use this knowledge appropriately in actual
communication through listening, reading, speaking and writing, and tailored to purpose, situation
and circumstances.

(i) The cultivation of the ability to accurately understand the outline, main points, and details of
information and ideas as well as the intentions of the speaker and writer in a foreign language, on
every day and social topics; moreover, the ability to express and communicate these in an
appropriate manner in accordance with the purpose, situation, etc. of the communication.
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(iii) The cultivation of an understanding of the culture behind foreign languages and the
development of an attitude of communication using foreign languages in a proactive and
autonomous manner, taking into consideration listeners, readers, speakers and writers.

The specific objectives of the subject surveyed here t, English Communication I, are as follows:
Based on the characteristics of English language learning, the five areas of listening, reading,
speaking [interaction], speaking [presentation] and writing (hereinafter in this section referred to
as the "five areas") listed below are to be developed. Through guidance aimed at realising the goals
set separately, the qualities and abilities listed in (i) and (ii) of clause 1'* shall be developed in an
integrated manner, and through the process, the qualities and abilities listed in (iii) of clause 1 shall
be developed:

(1) Listening

a. To be able to hear the necessary information and understand the speaker's intentions on everyday
topics, in terms of the speed at which they are spoken, the words and sentences used, and the
amount of information, if they make use of a lot of support.

b. To be able to listen to the necessary information and grasp the outline and main points in a
purposeful way on social topics, in terms of the speed at which they are spoken, the words and
sentences used, and the amount of information, if they make use of a lot of support.

(2) Reading.

a. To be able to read the necessary information and understand the writer's intentions on everyday
topics, in terms of the words and sentences used and the amount of information, if they make use
of a lot of support.

b. To be able to read the necessary information and grasp the outline and main points in a
purposeful way on social topics, in terms of the words and sentences used and the amount of
information, if they make use of a lot of support.

(3) Speaking [interaction].

a. To be able to continue exchanges on everyday topics, using basic words, phrases and sentences
to talk and communicate information, thoughts, and feelings, with a lot of support in terms of the
words and sentences used and the development of dialogue.

b. To be able to communicate information, thoughts, feelings, etc. with attention to logic, based
on what they have heard and read on social topics, using basic words, phrases and sentences, with
a lot of support in terms of the words and sentences used and the development of dialogue.

(4) Speaking [presentation].

a. To be able to speak and convey information, thoughts, and feelings on everyday topics with
attention to logic, using basic words, phrases and sentences, with a lot of support in terms of the
words and sentences used and preparation in advance.

b. To be able to speak and convey information, thoughts, and feelings on social topics with
attention to logic, based on what they have heard and read, using basic words, phrases and
sentences, with a lot of support in terms of the words and sentences used and preparation in
advance.

(5) Writing.

a. To be able to write and communicate information, thoughts, and feelings on everyday topics
with attention to logic, using basic words, phrases and sentences, with a lot of support in terms of
the words and sentences used and preparation in advance.

14 Clause 1 shown here refers to the objectives of the Foreign Language Section of the Courses of Study for Senior
High Schools (2018), as indicated above.
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b. To be able to write and communicate information, thoughts, and feelings on social topics with
attention to logic, based on what they have heard and read, using basic words, phrases and
sentences, with a lot of support in terms of the words and sentences used and preparation in
advance.

The background to this edition of the Courses of Study was the Prime Minister's Office-led
educational reform by the LDP/Komeito coalition government, which won a landslide victory in
the 2012 House of Representatives election and promoted the inclusion of moral education as a
subject and the immediate early introduction of English language education in primary schools.
The revision was also made with the 2020 Tokyo Olympics and Paralympics in mind, and in
foreign language studies, the introduction of the Common European Framework of Reference for
Languages (CEFR) was another feature of this revision. In accordance with the CEFR, these
Courses of Study have split 'speaking’ into two parts, 'speaking [interaction]' and ‘'speaking
[presentation]’, and the conventional four skills have been divided into five areas, with targets set
for each.

The following table shows the changes in the number of times each country or region appeared
in textbooks produced under these editions of the Courses of Study (2022) as a percentage of the
total number of lessons.

[Percentage change in All Countries (%)]
Year Japan us UK/ Australia/ Canada Europe Russia Middle Africa Latin
Ireland New East America
Zealand

20 71.43 26.53 6.12 10.2 4.08

[Percentage change in Main Countries (%)]
Year Japan United UK/ Australia/  Canada Europe Russia Middle Africa Latin
States Ireland New East America
Zealand

2022 |0 35 10 15

The results for the subjects were classified into the following categories: culture,
science/technology, war/peace, public/welfare, and environment/coexistence.

Year  Culture Science/ War/Peace Public/Welfare Environment/
Technolog Coexistence
2022 l) 2 2 2 4

The total amount of countries and regions appearing in the text itself has increased, but it can
be seen that the subject matter remains Japan-centred. However, compared to textbooks under the
previous edition of the Courses of Study, the number of Japan-centred subjects has decreased, and
there are more topics with less distinction between countries. The following are examples of topics
that are mainly Japanese in content as well as featuring Japanese characters (as previously, the
categories of the subject matter of each text are indicated in brackets):

e 2022 VISTA series: ‘We Are Part of Nature’ [Environment/Coexistence], a text about
Japanese wildlife photographers, and ‘Kids' Guernica’ [Public/Welfare], a text about the
Japanese Kids' Guernica project.
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2022 All Aboard! series: ‘A Train Driver in Sanriku’ [Culture], a text about a female driver
on the Sanriku Railway in Iwate Prefecture, ‘Learning from the Sea’ [Environment/
Coexistence], a text on aquarium clubs in high schools in Ehime Prefecture, Japan, ‘A
Funny Picture from the Edo Period’ [Culture], a text about Japanese ukiyo-e prints, ‘A Door
to a New Life’ [Science/Technology], a text about an alter-ego robot café where physically
disabled people work, and ‘Pigs from Across the Sea’ [War/Peace], a text about pigs sent
to Okinawa after the Pacific War.

7 of the 20 main lessons in total are texts about Japan. However, upon examination of the
textbooks, five out of ten lessons in All Aboard! are on the subject of Japan, and - considering that
this textbook had an overwhelming 16% adoption rate in high schools in 2022 - the influence of
Japan-related content in textbooks under this latest edition of the Courses of Study can be seen to

be alive and well.

A

(‘We Are Part of Nature’, VISTA 2022
Beneath the title: “Animal photographer Mitsuaki lwago continues to take photographs in all
regions of Japan and around the world. What are Iwago's thoughts on animals and nature?”)
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(‘Kids’ Guernica’, VISTA 2022

Beneath the title: “A tragedy in 1937 gave birth to the painting 'Guernica'. 58 years later, the Kids

Guernica Project was launched. What is the common thread that runs through it?”)

(‘A Train Driver in Saﬁriku’, All Aboard! 2022
Top left text on p.40: “Seika Utsunomiya, a driver on the Sanriku Railway, talks about her job.”)

-97-

1n 2011, @ terrible ecrthquake severely
damoged the Tohoku area. I'm originally

Tne o from lwate ond | became o frain driver in =~ e
te the tron
CGoost. | have o operc ; Sonfiku.  Here, the railway is o symbol

90 wit pover

wwmlmwb""/ oy of the orea's revival, Every doy, | oy
W o

X ever, | ika the beautful scenery enjoy foce-to-foce communication with 2
see ond feel <

o the frain WInGows. 1con passengers. Through my work. | will help es

she differances of fhe four 5e0s0ns. the local people for as long as possible.
ErL Bl o T

in Driverin Sanriku =2
A Train Drive
Wheh 190  the spaoke takng obout?
] Qv | RETASEARNE, SXORARLILAS, i
B cas / -vEETL / WA /AR s WRE5LE / am . w8
BLEHADGIRLEITT (2T, RATHABTEH TS How often 69 you foke o tron? W 0o 270 ki
: = SRBORACALIRSE. STOVLRLILID. [ I scmmonicacsme. szoremnsian.
- N L e —
¥ - e 081



CEU eTD Collection

Mdmnuogamnu@
prefecture. It IS 0N OQuariuy,

e School in Enime
» ree main activities. The

club, The club hos
club members do researc” , breed sed creatures
o v
- monthly 0quarium events. For the
ond orgonze

Duing the events. each job hos ifferent
challenges. One of them is communcation. In
the beginning, the students coud not explon
the fish wel 10 the Vistors.  However, they
grodudlly improved their comemuny il

o mavgemy

esesting - octivities.
...... events, they pion I ting for and started to enjoy talking with them. Lorrsed
— . fish shows and guided exhibitions. The members wont 1o uiize ther clb |
oot example. 3 3
bt Recenty. y n the fure. One of them sod, |
il aroduoed o proecton cream 0ganst fobysh | ifersted in ~E s
o tation erious
o sings. Then they mode G Preseniclion cbout punter. 1 wort '::‘m"“ P
fron - ther research af one of the events. - =
Learning from the Sea ot =
Qo | SRR, STOORLALSD: =y
wouliscliihviin = g 5 2 camises s -emve 2 aw

rans
[ e 1T F 2T0F
IS sovmonccatonsy, axessari. [ [ ——

FEOPLOVT. NETHABZ LTS
1. e 2 e s of e s 1 the marthy everss

i v 061 . o=
(‘Learning from the Sea’, All Aboard! 2022)

o BRI s ek

0 the sherts imorove gronaly?
2 50 e Mt of the L want 10 00 e Anew?

o
,lmmur\ea!m ong

lo, everyon®
e ptures. Todoy, g

enjoy lookng o interesting

ure.
4k otk cpout my favorte Pt
Procse look of this Pture: B w8 creched by

This kind of muesmleomumm print
Ukiyo® W3S VErY POpukr 1 the Edo perod,
Kuniyoshi Used mony subjects o 1y pictures,
He used ONMOlS, monsters, ong historical
heroes. nhmkmmhowmonaoﬂmnme«s
of Jopanese manga.

Even in the Edo period., there were comical
phues ke the hirogana cots.  Ang now,
lopanese Manga are known 1o people ofl over

empnuImen

[ ©20Gmmm

A Funny Picture iy
from the Edo Period

[t S o AR
BOGRCIT, RETHNETLHTI.

o LTV e L ) *

RONRBAILAS, M i TR0 2T
D0 you ke 1he pcture obove? =

e I oncneatense. sxeosmiaLad,

e gty 1 Ym0 crcted e iragons oo
AVCRASATT, 1008 SnEILIMNT S 2 How 5 o ok w1 50 1 it o e st e
o

e 079 . 080 o

078wt

Q KeyWoodt | 20088C85MNE, 33005RLELIS,

Ll

W O

the world. It's amazing! Thonk you for istening

BT sommonscacinse axeniniaiin:
1w

e o of piture o)
2 W01 st O Kutou e o s picues?

.

(‘A Funny Picture from the Edo Period’, All Aboard! 2022
Top text on p.80: “Sho gives a speech about Kuniyoshi Utagawa.”)
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Text in photo on p.100 left: “This is a live feed from a café where robots serve the food.”)
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(‘Pigs from across the Sea , All Aboard! 2022)

Texts that do not mention specific countries include the unique text on sports, 'Interesting Sports’
[Culture] the text on pictograms, ‘Pictograms’ [Public/Welfare], and ‘Artificial Intelligence’
[Science/Technology], a text about Al introducing an image of Doraemon at the beginning but
otherwise not referring to a specific country. All of these texts have been adopted in the 2022
VISTA series.
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Beneath the title: “Moe and Mike, a student from the USA, talk about interesting sports. What
sport would you like to try?”’)
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(‘Pictograms’, VISTA 2022
Beneath the title: “Pictograms convey meaning through pictures instead of text. They are used on
the streets and at events such as the Olympics. What important role do they play in the international

'
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community?”)
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(‘Artificial Intelligence’, VISTA 2022
Beneath the title: “Al (Artificial Intelligence) is already an active part of our everyday lives. But
can Al replace all human activities?”)

The year 2022 began shortly after the Tokyo Olympics and Paralympics had ended, so
references to this major international event can be seen in the textbook.

With regard to texts on environment/coexistence, in addition to the Japanese wildlife
photographer's text and the Ehime Prefecture high school text cited above, there is also 'Ethical
Fashion' from the VISTA series (on ethical fashion), and 'Fighting Plastic Pollution' from the All
Aboard! series (about sisters in Bali, Indonesia, trying to reduce plastic waste). Both texts deal
with issues outside Japan.
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(‘Ethical Fashion’, VIS:FA 2022,

Beneath the title: “Fashion is an essential part of life. The clothes we casually wear may have an
impact on all life on Earth, including humans”.
The photograph inserted on p.106 is of a factory in Bangladesh, and has a different atmosphere to
the Japanese photographs inserted on p.104 and 108.)
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7. Summary.

This section offers an overall discussion of this study and looks to future issues.

Firstly, although all the texts in the textbooks covered in this survey were supposed to be texts
for first-year high school students, it was discovered over the course of this study that the volume
and content of texts have changed significantly alongside changes in the Courses of Study. As a
potential advanced research idea, the author would like to investigate what can be learnt from the
study content of English textbooks, if the opportunity arises.

Reflecting on this research, it must be noted that this study was unable to refer to teacher's
manuals or supplementary materials; as a result, it was unable to confirm the ideas and intentions
of the textbook creators, which can be difficult to discern from textbooks with limited paper space.
Moreover, as the number of teaching hours and learning content were reduced with the approach
of the modern era, it is possible that the intentions of the textbook creators could not have been
successfully grasped simply by reading the textbooks. Upon conclusion of this study, therefore,
the author would like to suggest that future research should also focus on the background of
textbook production.

Below is a summary of this paper's answer to the question, "Why has there been an increase in
content about Japan in English textbooks?"

The answer, as it has emerged from this research, is that it is a consequence of a post-war
regaining of confidence among Japanese people in Japan as a nation, and of the increased shaping
of the Courses of Study to enforce nationalism. This last point may be related to the fact that the
Courses of Study have always been revised under conservative regimes. The reinforcement of
nationalism in the Courses of Study has not been limited to foreign languages, but, because foreign
languages have the role of ‘communicating Japan to the rest of the world', they tend inevitably to
feature ideologies that Japan wishes to communicate to the rest of the world. All the topics relating
to Japan present only positive (or victimised) content. In the war/peace section in particular, there
is a noticeable focus on texts concerning what is happening in other countries, or the damage Japan
has suffered in war. It appears to emphasise Japan's position as the victim, ignoring Japan’s dual
role as perpetrator. In addition, while critical material on other countries regarding racism and
environmental issues has appeared in these textbooks, there is no material on those issues in Japan
itself.

However, as it was not possible to survey textbooks from other countries in this study, it is not
possible to say here that this trend is unique to Japan; the argument, according to Gotouda (1995),
Suzuki (2000), Lin & Sakurai (2019) and Ye & Ishii (2019), that English textbooks from
neighbouring countries such as China and Korea may more strongly promote nationalism than
those from Japan, cannot be ruled out. It is regrettable that that research could not be carried out;
however, it suggests an avenue for future study.

Japanese English textbooks are more difficult to investigate than textbooks in which nationalism
comes more overly to the fore, as the progression of the strengthening of nationalism in them is
less visible. For example, although the strengthening of nationalism in English textbooks
progressed during the same time the Japanese history textbook issue was developing, the history
textbook issue evolved into a controversy involving East Asian countries, whereas there was little
said about English textbooks. In fact, the author of this thesis, who was educated in Japanese
schools and studied English in Japan, was unaware that many Japanese English textbooks
contained references to her own country until a friend from abroad pointed this out to her. If more
awareness is not raised of the reinforcement of nationalism in Japanese English textbooks as a
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hidden curriculum, there is a danger that active debate on English textbooks will not take place,
and that textbooks that incite more nationalism will be created.

Again, and in conclusion, true international understanding requires an understanding of the
negative as well as the positive aspects of things. However, it cannot be denied that Japanese
English textbooks to date may make it difficult for students to learn about the negative aspects of
Japan, as well as about countries and regimes with which it does not have strong relations. While
it is good to be proud of one's own country, this pride should not fuel excessive nationalism. The
author argues that English textbooks in Japan should be changed with these points in mind.
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Textbook materials

1970~ | English B (Reading) Publisher Year of | Date of Textbook | Textbook
publication Approval Adoption Rate
*1973 | THE VISTA ENGLISH READERS I Sanseido 1973/3/15 1972/4/10 2w (in estimation)
NEW HORIZON English Readers 1 Tokyo 1973/2/10 1972/4/10 1« (in estimation)
Shoseki
THE VISTA ENGLISH READERS | Sanseido 1976/3/30 1975/4/10 2w (in estimation)
REVISED EDITION I
NEW HORIZON English Readers I | Tokyo 1977/2/10 1975/4/10 1« (in estimation)
REVISED EDITION Shoseki
THE VISTA ENGLISH READERS | Sanseido 1979/3/30 1978/3/31 2w (in estimation)
THIRD EDITION I
NEW HORIZON English Readers I Tokyo 1979/2/10 1978/3/31 1« (in estimation)
Shoseki
1978~ | English I Publisher Year of | Date of Textbook [ Textbook
publication Approval Adoption Rate
*1982 | THE VISTA ENGLISH SERIES I Sanseido 1982/3/30 1981/3/31 1+ (15.6%)
UNICORN ENGLISH COURSE 1 Bun-eido 1982/2/25 1981/3/31 2 (13.65%)
THE VISTA ENGLISH SERIES I | Sanseido 1985/3/30 1984/3/31 2w (8.47%)
Revised Edition
Revised UNICORN ENGLISH | Bun-eido 1985/2/25 1984/3/31 1+ (11.23%)
COURSE I
VISTA ENGLISH SERIES I Sanseido 1988/3/30 1987/3/31 2+ (8.23%)
NEW EDITION UNICORN ENGLISH | Bun-eido 1988/2/25 1987/3/31 1+ (11.57%)
COURSE
VISTA ENGLISH SERIES I Revised | Sanseido 1991/3/30 1990/3/31 34 (6.47%)
Edition
FOURTH EDITION  UNICORN | Bun-eido 1991/2/25 1990/3/31 1+ (10.7%)
ENGLISH COURSE 1
1989~ | English I Publisher Year of | Date of Textbook | Textbook
publication Approval Adoption Rate
*1994 | VISTA ENGLISH SERIES I Sanseido 1994/3/30 1993/3/31 2% (7%)
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UNICORN ENGLISH COURSE I Bun-eido 1994/2/25 1993/3/31 1« (7.08%)
VISTA ENGLISH SERIES I New | Sanseido 1998/3/30 1997/2/28 2+ (7.48%)
Edition
NEW EDITION UNICORN ENGLISH | Bun-eido 1998/2/25 1997/2/28 1+ (8.54%)
COURSE I
1999~ | English I Publisher Year of | Date of Texthook | Textbook
publication Approval Adoption Rate
*2003 | VISTA English Series I Sanseido 2003/3/30 2002/2/28 3¢ (6.93%)
ALL Aboard! English I Tokyo 2003/2/10 2002/2/28 2 (7.02%)
Shoseki
VISTA English Series I New Edition Sanseido 2007/3/30 2006/3/9 50 (5.42%)
ALL Aboard! English I Tokyo 2007/2/10 2006/3/9 2w (7.67%)
Shoseki
2009~ | Communication English I Publisher Year of | Date of Textbook | Textbook
publication Approval Adoption Rate
*2013 | VISTA English Communication I Sanseido 2013/3/30 2012/1/25 1+ (11.73%)
All Aboard! Communication English I | Tokyo 2013/2/10 2012/1/25 2w (8.65%)
Shoseki
VISTA English Communication I New | Sanseido 2017/3/30 2016/3/17 3 (6.96%)
Edition
All Aboard! English Communication I | Tokyo 2017/2/10 2016/3/17 1+ (13.38%)
Shoseki
2017~ | English Communication I Publisher Year of | Date of Textbook [ Textbook
publication Approval Adoption Rate
*2022 | VISTA English Communication I Sanseido 2022/3/30 2021/1/29 10" (5%)
All Aboard! English Communication I | Tokyo 2022/2/10 2021/1/29 1« (16%)
Shoseki
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